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Abstract: The study examined the relationship between motivational factors and student
engagement in English language education, focusing on 316 first-year university students in
Japan's Kansai region. A detailed questionnaire was used to collect data on variables such as
autonomy support, psychological need satisfaction, intrinsic motivation, and student
engagement. This data underwent thorough analysis using descriptive statistics, correlation
assessments, and structural equation modeling. The findings indicate that autonomy support
positively affects intrinsic motivation and student engagement, with psychological need
satisfaction acting as a mediator. These results highlight the critical importance of autonomy
support provided by educators in enhancing motivation among university students learning
English. Pedagogically, the study suggests that educators can increase psychological need
satisfaction and, consequently, motivation for learning English by empathizing with students'
perspectives and tailoring support to their unique interests. Enhancing autonomy support is
deemed essential for improving English language education at the university level.
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1. [FC&®IC

Ja—r UL T, MEHBE ITEEM A LT D GRS, 2017a, b, 2018),
R, AARORFPAIZE ST, AWV LNLOREGER I 2= — v a VEEDIZEERS 12 m 0 5
TEOICARFARTHD, IHIZ, KFEORIRTHDHEEBRKFZOFLAEIZE > T, N THEE
EHADTOITIE, 7o — "Rl EE R ZERMNETHY, RO OHEMAER- T,
HAMICHRGEFEHEZTo TV 2 ERRETH D G, 2017a, b, 2018), LorL., H
AROEFEHE ., FrlZ, RFEBEABTICBNT, FEHEOHESTOo= 7 —I A MIKT LY
m Nk Eng Yy, 2023), ZORMEEMRT H7-0ICIE, FEEODE ST =7 —
VAL NORENRBFEORETH D (Y, 2023),

PEEFEICRBWT, FEENABRENICER ST OS2 L, T LT, TOEESIT EITENCKE
TIENEETHLEINTWD (EE, 2013), 0O LT, FEHFIREN LB ST Ho =
V=AU FOEWVIRREBIZBITT DM ERDH D (B, 2023), LAL., ZHbOFERICET
HIFRIIBOENTE Y, ST &= 7= 2 FOBEMEIT LB LS Tnan
(e.g. 4%, 2023; Someya & Obermeier, 2023)

ARFFETIE, BARAKRZAEOIE ST L= 7= A MCESEZS T, 25 OER OB
PEZRAET 5, BAMICIE, 7o — M LB EZHWT, BiESIT Lo A=A b
DOBEMEZ ST D, ZOMSEORERIL, SR ORFEFBHFICEWT, FEHEFEOEK ST
MU= A MTED LI ITHBETINCHO VW TEERFEAZRETL L EZ N5,

2. RITHR

(1) eI

OEFEAC TERE-S1T (Motivation) | &1E, TEMRLOIEEIZ, BAta L. Hm-DiF, Fife L.
TET L, LEMT A ThD EELIND (LB, 2012), TE)# (Motives) | L&D
JOT v RAERERT S5 —BRIZT IR0 E SIS (Reeve, 2018), Bk L ITEME ST O 7 vtk
AHELSHETFHHSEDL L ODOBMHTH Y | Bk, Aok, 38a., FiREoZHrEive s
TWo, DF 0 BERITITRAER & BRI FEE L, RIS K - TENZEIT 225 L R E
DOEZELD LT VMEHM Z2 TR D 5, ARSI IT 28 & IXRiFICHES L, #ZEL 0o R
DU KV ENE T 28 E 5 .

(2) BE2REER

H O E i (Self-determination Theory) & 1% Deci and Ryan (1985) 24 0 2" S fu7- 21
WMTHY TR EHAICHN Y BCOMEAEL LN, LVHAESINTZACOKREEZREIE T
HEMMEZ AR 2 TV D & W D AEmamI B ISl L 72 8-S 0B 2 7 (BE%E, 2013,
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pp.182-183)] THhdH L b, ZOHGITIX, BIE 6 2O T HEERNFET D5 & S, £OH
T IRl ELTHNEST LN TWDEE X FNEARAN LB KREGR ChH 5 (Ryan & Deci,
2017),

(3) EKRMDIEBEACKER
(AR DEEAR R PREG (Basic Psychological Needs Theory) | & 13 H & (Autonomy) . AHE
P (Competence) . BH£&ME (Relatedness) OBCKFEZA, WRBIEE ST OMEtE, NEORKE .
AW E, Y=L E—A 27 (Well'being) D7=DICARFARTHDHENIEZEZFTHD
(Ryan & Deci, 2017),
B (2020) 1%, FEE (2013, p. 184) KUEF (2006, p. 13) = &L1T, HEEHBITHT
% 3 DOLRIHCRFEZICEL T, WO LI IZER LTS,
- BEMOBKRKRTR  (TAZELEZIZY LW O MHAMEZE L, FEESBENICTSEEEEIC
BT NEIR DD &
- BREMEDOBKRIER  BREEEIREMICED Y RN LA TN 9 LT LA L,
MEFENTED LRV T2V, HOWITFEGEORENE Z B L 720
LA &
- BREOBRRTR  thBESCa I 2 =T 0 LA D LT AR L. S E BEACM
& AW I IGE RO AR TN e T D 2 &

(4) PRBEIMFHEER (BERMXIE - RENEHKDT)

FRENRFEMEEGS (Cognitive Evaluation Theory) ([ZHW T AN HDESE (7 41— KXy 7|
KRG, W7 &) A, BORE EARREORFEEZ I LT, WRNEIESITICREEY 525 Sh
% (Deci & Ryan, 1985), Z O#EaIL, TPERIEHMAY) 70 0BRRRE & TNERHIHRY ) 7 0 PRIRAE
DAFET D EARE L TV D, NEE AR IE Tl BREE & ORI R RZEECA X LD EIZ X -
T, AR R F DL D, — T, WEHHHRZ2REETIZ, A B L AL & DREIE N
o (BE%E, 2013),

ZOMERONHAT [ERESITAZ AV B Z DL, HAho TAEMESER) FEEIXPNEE
HZRIEZE L, AR OLEACR O TR 2t T & 415 (Reeve, 2018; Skinner et al., 2009)
HADHFEFAEE 2GR E LIEMAETH, AROFREZES (2021, 2023) (IR LTWD,

[FRRIZ, NEEBENE DT & FRABIREm GG O Tia L b b Z & 8% (Ryan & Deci,
2017), Vallerand et al. (1997) (2 XX, WHAEKE ST L 1%. B b Pk s 217
IBRICRRT DR L SRXMBEEZEONDIETETHY , 3 OO ERICL > TRINTND &
LTWb, TOWHMENE S — 5% (IM-Knowledge) | [ @ W% &% S 17 — 2 ik (IM-
Accomplishment) | [@WNZEEE S I T—HIF (IM-Stimulation) | @ 3 D20l TW 5D & X
NTW5, TNEHE®RE ) 72 0BRREEIX S8 E ONBIEES TIC SN b Z EbBHLMNTR-
Wb,

£L WD &, HATOBAMESHERE 2585 L2238 A 13, BREL & ORI EIER (B A,
BIfRME) 2B U T, FROAFNVOHMRRE D | ARREOMEE L& TS (FReth) IR 2
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0. NFREAIEESIT A E £ - T < (Deci & Ryan, 1985),

(5) BEEI U —D AL B

FEREORFELELTO T —U A | (Engagement) | &I3O0EER WRA] ERBTE,
BRSO L SZE LR LA bEET I, EREAEICAT THERT2 X574 T8 35
DHERIETH D (BE,2013), =7 —T Ay ME HTEI= 7 —T A v b R~ 7 —
VAN TRBEE =T A ML T0 A E S LD (Raschly & Christenson,
2012), MTENN= 77— X b L, BEZIIL O, FHRGHCFEREICK T 585,
BhRoRitE, Atz S 0E s s (AL, 2016), NEEN= 7 —T A 0 ) b 3B,
WRJE AL LS &N T FEBEORIGOISIZET &L 2 b Xue, 2023), S 612, T#
M P = A 2 b SRR S TROEE DT (L7 &) o<, B Sl (7
Tr=r T E) OFERHENSTERBEIRSINCEB T HMETH L LD (Reeve, 2012).,

(6) DTN I U —DA Y FADFE

EROTATHR LY, ST = =T A v hoEM I W TR, BEME S OB
BORFEE LR B L L THREL TV D Z EREL DIFFETH LM SR TV 5, BRRIC,
Jang et al. (2012, 2016) O TIX, BEMEENSLHEOMRKRTELEEZBE L T —Y A b
\CHEE G52 DENETANMET D 2 E0NRENTZ, ZOMMNET VT, BEEENEEE
OBEME, ARENME, BIRMEE W o T EARLENCRE R S, TN EDICZ VA =T A
FEEDLHENI) a2 E2HAL TWS,

AADIFEHE OXARIZB N TH, Y (2022a, b) ORFZEN Z OBLEM: 2 HF T TV 5,
2, ey (2022a) OBFZETiE, HepA & kP8I A A R E OB 0N D FRAIAR R I8 I & A
W =D A e TPRIT LV FRRMEONTZEERIN TS, Ziux, o3 EE
FTENFBRHEOLDBEORKREMWIZ L, TR A= AL MTORNBD LW EANETF L0 H
AOWEHRERETOLHANTHLZEERLTWNDHEEZDND,

R OHE LB M R Z T, Noels et al. (2019) NH LWEHRZRL TV 5,
Noels et al. (2019) & ZAuE, DEEROHCR T /& v, WHH) (BAER) EESIT BB L7220 |
TV A N ETT A EN D, kD DOfmEHE LIFOHERICHAADIE, = —Y
Ay homETatRE LT TAEBEMSERORI— LR O T R —>NIEIE S 1T >
F—=P A b (K1) EWI RN EREND,

| VY=Y
= msenamg || AL
LERIRCK || DY
FEMERIE || OFR
oA

K1 2EFEOI U S—JA  MORETORR
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3. ARDEM

Kﬁ%®ﬁ%ﬁ\kii%%i@%®@%dﬁgﬁkiyf~yfyF®%@@%%%#’?

D, AFEOBNEZERT L0200 ) —F 7= 2F 35 (RQs) #RE LT,

RQl HEH o AR OB, DEMFCRO L. NBRIEIE ST R 7 —U A F o
AL OAE N +Aﬁ%®ﬁ\ik TS DO DOBNIZIEDFBNIELET D D,

RQ2 : #hhiod Eﬁi‘@i%}@%ﬁfu\ DHEBBCROFT R, NS T KR =T A b D

EHMOEEMEIZED X S 72 Db,
RO RQs ZMFTT 5 2 & T, RFPAEREFEHEOEBESTERNE = 75— A M OBE
PEZI BT D,

4. ARDFE

(1) & LREFH
ENTVHAE Y IENEN B@ﬁ@ﬁﬁ?ﬁlﬁﬁ)@?éjﬁ? 14316 4 Th o7z,
FAENPTR Y DML, BEY - IREE - REEEFERE - HiE - AR - 0GE - B0 - 85
Bt - g - FH - Eil - FETH D,

(2) 77— HKkIZDW\T

T o — MIAE 2021 4 4 Al TN, 1TREEOT — X2 ONEIZ 4 itz L —2A
AU NTANRIT o — a3 Lo, MEAALE & LT, RIS E LN & 7/7~
MIEESTLZ EZMAI LN & BIFIFAREETHD & 2 2 RVICHILANOBHIZ X
FLEH U7z,

T — MIEE O A X AL (BEESER) OBk (BR) K= —Y X b (K
fE) - ITEIRY - 5RAM) IR 5 E W@ET%&SM%%@%@%LtO

ST A X A VBT HIEBE X Reeve and Jang (2006) % & &2 L T4 (2021b) THH
%éhtﬁ@ii%@ ﬁ_owf@7ﬁﬁ%ﬁmbtoit\MEMM* BT A E IR

(mm)f%%émtuﬁmm*ﬁi_owf®9@a%ﬁmbtoé%_\iyﬁwVf

(BT 2 E TR (2021b) TR SN ZEER - /T8I - B = 7 —T A MZD

uwmns@ﬁ%ﬁ%btoﬁ%tt?x&—%@wmﬁ%%1m%ﬁoTV&—ﬁm\5#%
TER STV D
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1. 77— bOREHEEBB

BN THH O THEH
ST AZ AV AEMSEE — A ADORESRAAERES BT <z 7
EEE BB AR > TN Z E N TEZEED 3
CHFERICRTE R Ahetk LUV CHAFATLIZEED 3
Bt 25 ZADNE L0 U THREETIR D AT 3
PNIEREIEE SIS BEEOMIRA T D Z LIIEE LW 5
S PEBOBEE COMBEILE L o7 5
U=V AC N AT YEBEOBZE COBMBEITHESN LTI MA T 5
AN VREOBEEDE IR E 2T RL Qe 3

(3) T2

F= RO kEE LTCiE, BT — X OO0 &2 AW, 8ricid SPSS Statistics,
Amos Ver. 29 Z 7=, RQ1 ZWET 57012, SRlfar & (SR, MERE L5 L=,
FORERE S LT RQ2 ZMET 572010 S BHEEET Y v 2 X B3 (SEM) 217 -
7o X 2 12HFT 5 SEM ORGE T VA&7~

DIRHARR
DFR

BEMEXE

K2 FOIFTEREIVT—IAY FOBEEDODRBRETIL

5. MREER

(1) RA1T D&EH#ER
£ RQLICEZ 272010, FEKOLRWG &, MHERELO 7 vy 7 Oa Rz R

HLl7=, ZO/EEER 2177,
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K2 BEHOERHMEE LBEREY (( ) RIXERERR

M SD 1 2 3 4
1. BAEEMESE 3.788 684 (.865) B514%* BTTE* 430%*
2. DERBRCRTE 2 3.268 737 (.888) 580** B609**
3. PFEHIEIE DT 3.391 .826 (.904) B11%*
4, TUF—U AR 3.176 643 (.901)

Note: N = 316, **p < .01

EFT. FEBOEEMEREEZE N LR, TAHEMESE (@ =.865)) LERAAECRT Z
(@ =.888) | TNREMEMESIT (@=.904) ] KO =2 7F—T Ak (@=.901)] &FT_XTIZBW
THo 722G IR 547 (Plonsky & Derrick, 2016)

Wi, FRlHEEE R LR, 20 316 4 0 B A HZ O V4503 3.78 (SD = 0.68) .
OERAYRICR FE R O] R1E 8.27 (SD = 0.74) . WNIEHIENEE-S 1T O 51% 3.39 (SD =0.83), —
V=D A ORI 3.18 (SD=0.64) THoTZ,

Pearson OFHBIREIC L 20T OFESR, BAM: SR & DBk e/ (r = 51, p <.01), ¥
HEE S r=.38,p<.01) . =7 —U A b (r=.43,p <.01) &£ OBIZIEOMBEIN A B NT,
F7o. DEAIECR A L NEREIREST r=.58,p<.01), == A b (r=.61,p<.01)
EOMICHIEDHEBENR AL, SHIT, NEHEE ST =7 —U A b (r=.61,p<.01)
EDORICH EOFBENHERE ST, L EORERNS, BEMETRE, DEMACRTER ., NIEAIEIE

SiF, ==V A FOMICITIEOHBBE@ERH D Z LR SN,

(2) RQ2 DIREHFER

RQ2 IZ& 2 572ic, M2 DETNAVKICH LT, SEM #3471 Lz, TOMEREZX 3 I1C7-T,
AAFIEICEIT D SEM OFER, (KET LV OMEAEIXREMICEF TH D Z L rREnT, &
RIIZIEZ, B A Z3fE1E 380.018 (df=129) TV, p fEIZ.001 K CTHETH-T-, 72721
A ZREE AREDOHERTHD A ZFfH/ AHEIL2.946 &, —BEUICHEGEOEIE L S
% 3R DEA FlEl> T, 6T, HlGEE RS (CFD 1% .915 LEAEORWET L E
S5 90U EDOEEZR LT, ®&IC, FEHREE ZFERELE (RMSEA) 1X.079 TH Y,
%%Fﬁi%(m)iomﬁ%>%8® I E - TV e, TV OFEIED B AR
HELAET VDT —Z ~OHEEEITEHWKECH D EVWR D,
WNZFZHIZ DN T, BAEEXRITODEMM R TR ICH L TIEDRELY 5 2 (6 =.600,
p <.001), CERAIHCR I RIZAFEEE S ITIZIEDOREL 525 (6= .646,p <.001) Z &VR
Ent, ¥, DEMBCRER T ST AN B= 477, p <.001) &NFEHEHESIT
(B =.646, p < .001) O FICIEDOFER G252 LRSIz, AT, NEGEE ST
V=V AV MTIEOREE FRIFL TV (B =.453, p <.001), L2>L., BEMEZEIINED
ST ICx L CABEREEBIIA OGN o7 (6=.041, p = .554), EHIZ, AMMEIEIIT
V=D A MCIEDREE 5 2 DN D 120N, ZORBIIAE T Rho (B =.124,
p=.092),
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T OFERIL BEEICBWTHANN ED X 95 I2%EE OB HEMEEL 8T 57 (Sierra-
Diaz et al., 2019) 753”422%0)1L\fﬁ'%ﬁ/]ﬁj€0)ﬁj: CHEHETHDHNER LTS (Vansteenkiste et
al., 2019), $FlC, BEMEZENEHVHERE TIE, FEEFOLEMFCRB LY BRI, i1
DEW LV ORNBIEIE S 1T Lo —U A MZO N5 A[EeEN S (Brureau et al.,
2021),

M1 M2 IM 3 ™M 4 MSl
| ANS | | CNS | | RNS |
3 x 7 . _ :

.79

.80

CERAY SRR
DI

1
S8 45

o v ~a
| EE | | BE | | CE |

Note: AST = autonomy supportive teaching, ANS = autonomy need satisfaction, CNS = competence
need satisfaction, RNS = relatedness need satisfaction, IM = intrinsic motivation, EE = emotional
engagement, BE = behavioral engagement, CE = cognitive engagement

K3 FHOITEREI S —D AL FOBEEEORIER

FLODH L ARUFSCILHENC LD AN RN FZEHEH OLBIECR FE ., WRIEIK-SIT, £
LT =R NIHBRIEDRE RS2 52 LM Lz, Ziud, Sierra-Diaz et al.
(2019). Vansteenkiste et al. (2019) KUYy (2022, 2023) DOSEATHIEZ AT, S HIZHL
REFILSEDLHDOTH D, RS, DERIOBCRNB TR END & TN LS T2 &,
BAENITFE~DZ =T A N ERET D AREMEN W E RSN, T ORIEIZEAEIO A
ﬁ@i%%%ﬂ%@u%bof%éo;@ﬁﬁ . BEERICBONTHMS SO X D ICAREE
XL, DHEABCR O FE R K ONFERERE ST 2 @ 2 REZIRIET 500, FEEo=F—
VAL MIEENREELZRFOL WS HT, EFRIAATHL EEZBND, DL EORRIT, &
BLHA R OEFBELET O 7 41—/ FIZBWT, BEIORE & FEEO.LBAFCR, & 6IZI3#F
SR D R AR L T W H EE X D,

6. HEMTRKRESEDRE

AL TrE, HOWREHEGROMMAIZD - LY | REEOEESTENEZ U~ A D



WL E DB ST L = A — U A Y N OBRME 35

BEMEZ H M L L 9 LA T, SHTORER. FAED BHEMSHR OB LERRIHICR 2 i &
LT, AEEIES T RO =V A haTRIT 52 B LNERoT, 2O END,
M B SR 2 SR LR ELITV, EN T FAENRIT 5 2 L OBEEMNRB I AT,

PUTIC AN D B SCRFRE 21T 5 BT, HE L SNDHHEAITONTE LT 5, Reeve (2016)
WZEE, MO BBMESIARIIAF L TH L LS, ZNEGE M ESELENTEL SN
TWb, FrC, Ziia, OFEHEORAIIOZ L, @QFFE OB - BLEFIEHT L, @%
HEO=—XZHEDLE PR ZRETHZ L, @FEFE~OFENHNEZT L2 L, OF
BEOBENRBIE =T ANLZ L, OFEELZEMT 25 EL2MEHT L2 &, KO@QFEE
NEFTEZDECHMBLAFOZED T ODBREROZENEETHL EINTUVD (Reeve,
2016; Reeve & Shin, 2020; Reeve et al., 2022), EilzEikd 22 &2k 0, AT EMIZ
HAEMXEBEEZ TN TELEINTND, DFED | FEEOREIZBWNT, FAERED X
MR TTHEETE (¥ A, 0L RNFICHESLELEZR > TWL00, £280
O P ENEB ATV WO Z ZENN B L, ZAUTxhin U7 3K A R E 2 1143 2 L EER
b, Tz, REZOFFEFEDPMET, EOLHICFETIIIIROTH L0 Z2 7 HE T L
THEMUIZPDRTSHAT 2N METH DL, S HIT, FAEDOBERIREN 25T A,
ENEUGET DIODORTT 4 T REELRMT D), £ L THAEDTE O N 5 £ TR
RSFFD L VST B EETH D EF R D (P, 2023), ZNODOHRKEZHMBET HZ LT,
RE~OLBIFCROF IR, FEEFE T 2 NBERE ST o B, BEXNFRICBIT =
F=U A OB EICTFETHEEZXONDTHAY, T LT, ==V A L bOm BIE, HEE
71 GERE) O EIZFET LRSS EHEMINTNDHZ &0 (Someya & Obermeier,
2023) HXDOEENEN I DB A D,

AWFZEDORRA S & L Tid, BRI EICK B L CLE - TWD 2 EThH D, MW7 — 4 %
WET D ENTENXLY EERRREEBROUENAIETH D, LI > T, S%ITHEHHI 72
T =T OHLE (e.g. REBIENFE T VOBIEREET V) 2B AN BB L 72 %
(Jang et al., 2016, 2020) & BEX 6N D, 7o AWFRIZENT —F DHRIERZ Y TTNDD,
LStelx, BT — X2 ONE - ST B Lo TL b EBx6n5, HlziX, Y8 (2023)
THRBSNTWD, FENRED & D IIRPLTHAMESHE R8T 2 00, Bl Lo XL 5 251
THBMREZIT> TV AR EFEMEZH LN L TS REERH L TH A 9,

HEE
Afalx. [The 61st JACET International Convention (online, 2022) | IZRBWTHEINT-

HDICNEAEELMZ TNWD, FAEIZZH IV RFPAEDES MITE#ZH L BT ET,

SE Xk
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