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Chapter 1

Introduction

The zeitgeist of worldwide education 1s that children and students have to
prepare for the dramatically changing age so that they can lead better lives in
the future. Education, no doubt, contributes to their acquiring knowledge and
skills. Nowadays, children and students are required to get knowledge and skills
and tailor them to meet the age’s demands. For example, the Organization for
Economic Cooperation and Development (hereafter, OECD) conducts a project
named the OECD Future Education and Skills 2030 project. The international

group of stakeholders defines skills for 2030 as follows:

“[s]kills are the ability and capacity to carry out processes and to be able to use one’s
knowledge in a responsible way to achieve a goal. Skills are part of a holistic concept of
competency, involving the mobilisation of knowledge, skills, attitudes and values to meet

complex demands (4).”

Thus, regardless of their identities and personalities, children and students
are predetermined to acquire knowledge and skills to confront challenges and
difficulties of their ages. However, the stream mentioned above is just ONE
aspect of education. Meaning-centered education explores the counter-tide for
an alternative vision of education (Kovbasyuk & Blessinger, 2013). The vision
of meaning-centered education shows us a landscape in which students and
teachers engage in open meaning-making processes and self-organizing

educational practices. Meaning-centered education can emancipate students



and teachers from obsessive restrictions of nearsighted guidelines and pre-set
goals of education.

The statement mentioned above is certainly true of English as a foreign
language (Hereafter, EFL) education in Japan. For example, writing instruction
starts with translation activity from Japanese into English (Mochizuki, 2010:
149-160). Although essay writing is also implemented in the upper-class settings,
students' opportunities to write their opinions and make meanings are
insufficient. Benesse (2019: 4) indicates that 34.1 % of the first graders in high
school participating in the survey answer that they have almost no chance to
write their ideas in English. In addition, 31.2% of them have those opportunities
only once to three times a month. Taking those facts into consideration, what
seems to be lacking is the opportunities in which students write their opinions in
English and make meanings. As pointed out above, meaning-centered education
1s oriented towards open meaning-making processes in classroom. Through
writing an essay in English, students can experience meaning-making. Thus, the
present paper proposes a meaning-centered writing activity from the perspective
of a Vygotskian sense-making approach.

Vygotsky (1987: 276) differentiated sense (cmbic) from meaning (sHauenue).
The former is a personal meaning which is unstable, subjective, and fragile. On
the other hand, the latter is a common meaning which is stable, objective, and
unchangeable. It is universally shared with people in the world. According to his
theory, the accumulation of various senses triggers the development of
personality. Based on his differentiation, the paper explores a way to prompt

students' sense-making through a writing activity.



State-of-the-art Vygotskian studies consists in Spinoza’s philosophy. Spinoza
put a high value in conatus (crpemnenue) to explain the essentials of human
beings. In a word, conatusis a power to preserve their character. It is essentially
connected to affect. When conatus works well, human beings are positive,
motivated to do something, and conscious of what they need to do. On the other
hand, they are negative, demotivated, and unconscious about what is essential to
do if conatus does not work well. How can human begins make their conatus
active? Sense-making allows them to find their personal meanings in their lives.
Sense-making activity leads them to be conscious of what they have to do. Thus,
this paper insists that sense-making invigorates conatus.

One problem lies in the fact that no study has been done actually to explore a
praxis for sense-making and increasing conatus. In order to develop children and
students to be able to confront the brand-new age, sense-making and increasing
conatus in EFL writing must be discussed. The present study is undertaken in
order to show how EFL learners experience sense-making in writing an essay
and evoke their conatusin a qualitative way. Since sense-making and increasing
conatus involve individuals, the paper utilizes a qualitative study methodology.

This paper is organized into six chapters, including this one. Chapter 2
reviews the literature about meaning and sense (2.1), sense-making (2.2), and
conatus (2.3). Then, research questions are asked (2.4). Chapter 3 explains how
the empirical study was conducted at a university. Chapter 4 shows the results
of the experiment (essay writing, questionnaire, and interview). Chapter 5
discusses the research questions from 1 to 3. Chapter 6 summarizes the study

and makes suggestions for further research study.



Chapter 2

Theoretical Background

2.1 Meaning and Sense

In the previous chapter, meaning-centered education was introduced as an
alternative perspective of education. However, the word “meaning” is a multi-
dimensional word, depending on the research areas or researchers (Kovbasyuk &
Blessinger, 2013: 11; Leontiev, 2013a: 4). Before discussing sense-making
activity in EFL writing, the paper investigates the meaning of “meaning”.

One of the research fields interested in meaning is linguistics. Linguistics
focuses on meaning in its branches, namely, semantics and pragmatics.
According to Lyons (1977:1), semantics is generally considered as the study of
meaning. He acknowledges that semantics utilizes the word “meaning” in a
variety of ways. Besides, Leech (1974: Iff) suggests that “meanings of meaning’
have puzzled semantics research studies. In the investigation of “meanings” in
semantics, Lyons (1977: 4) premises that “the meaning of words and sentences is
learned and maintained by the use to which language is put in communicative
situations.” He asserts, “language can be turned back on itself, as it were (6).”
Although semantics uses meaning in various ways, semantics' meanings cannot
go beyond the range of what is intended by languages. Semantics rationally
studies meanings on the premise that meanings can be analyzed with languages.
However, Volosinov (1986) criticized the traditional semantics as follows

(actually Bakhtin wrote Marxism and the philosophy of language):



“The idea of the conventionality, the arbitrariness of language, is a typical one for
rationalism as a whole, and no less typical is the comparison of language to the system of
mathematical signs. What interests the mathematically minded rationalists is not the
relationship of the sign to the actual reality it reflects nor to the individual who is its
originator, but the relationship of sign to sign within a closed system already accepted and
authorized. In other words, they are interested only in the inner logic of the system of signs
Itself, taken, as in algebra, completely independently of the ideological meanings that give
the signs their content (57-58).”

(Italics are in the original text)

To summarize, semantics cannot deal with personal meanings because it deals
with the sign-to-sign relationships in their research studies.

Compared with semantics, pragmatics studies broader language phenomena.
Fillmore (1981: 144) gives an explanation for the difference between semantics
and pragmatics. In his explanation, semantics spotlights on form and function of
language. On the other hand, pragmatics sheds a light on form, function, and
setting of it. To put it another way, pragmatics refers to the context where
languages are used. Obviously, the quality of meaning that pragmatics treats
differs from the one of semantics. However, there is a remarkable similarity
between the two fields. Both of them are deep-rooted in language phenomena.
They have a common feature in the sense that languages are objects to be
analyzed. So far, meanings in linguistics are reviewed. Nevertheless, they are
not the meaning that the paper discusses.

There is another interpretation of meaning. Yanase (2020) interprets

meaning not only from the viewpoint of linguistics but also from the perspective



of philosophy. Yanase (2020) exemplifies three cases that linguistics cannot

analyze.

Case 1:
Students who complain about the rules teachers try to make them follow are not unable
to understand the meaning of words. They say "What is that? I do not understand."
However, they complain about the absence of relatedness to their direct or indirect

experiences, or whom they want to be, expressing it as "I do not understand (7).

Case 2:

Those who lament their lives, saying “I do not know why I have to live." will not be
convinced against the meaning of lives if many professors try to convince them.

They express that they do not understand with embodiment how their existence in “here
and now” and what they are doing relates to other things as “I do not know why I have to

live (8).”

Case 3:

Because we understand the meaning of staircases, we can move following it. Even in a
new building, we can go upstairs and downstairs, thanks to the understanding.

Furthermore, we knit our brows to young people sitting on the staircases for a long time.
However, if the man who is sitting there is very old, we even speak to him.

To understand the meaning of staircases involves being able to deal with some cases
related to those situations (9).

(Translated by the author)

In those cases, individuals’ experiences play a more important role in
interpreting meaning. The paper regards that kind of meaning as “sense” in line

with Vygotsky's definition. As mentioned in Chapter 1, Vygotsky (2001: 414-415)



differentiated “sense” from “meaning” (Emmerson, 1997: 194; Kamiya, 2019:
165-171; Leontiev, 2012; Nakamura, 2004: 70-71). Vygotsky (1987) defines

“sense” and “meaning” as follows:

“Sense is a dynamic, fluid, and complex formation which has several zones that vary in
their stability. Meaning is only one of these zones of the sense that the word acquires in the
context of speech. It is the most stable, unified, and precise of these zones. In different
contexts, a word's sense changes. In contrast, meaning is a comparatively fixed and stable
point, one that remains constant with all the changes of the word’s sense that are associated

with its use in various contexts (276).”

Vygotsky emphasized the primacy of the “sense” in relation to the “meaning”
(Nakamura, 1998: 201; Doi, 2016: 261; Kravtsova, 2017: 36). Vygotsky (1987:
276) insisted, “Ultimately, the sense of a word depends on one's understanding of
the world as a whole and on the internal structure of personality." As explained
by Nakamura (2004: 71), on the one hand, one's understanding of the world as a
whole is the connection between sense and intellectual things. On the other
hand, the internal structure of personality is the connectedness between sense
and affective content. In summary, the sense of a word plays an essential role in
both intellectual and affective contents.

Similarly, Leontiev (2013b: 30-32) separates meaning into “cultural meaning”
and “personal meaning”. He explains, “cultural meaning” includes knowledge,
skills, technologies, theories, and so on (ibid.: 31). By learning cultural meaning,
people learn to act according to what is taken for granted in a given culture.

Generally speaking, what has been taught in the school belongs to cultural



meaning. In contrast, “personal meaning” is "unlike cultural ones, are
constructed (G. Kelly), or discovered (V. Frankl), in the course of attempts to
make sense of one's living as a unique experience (ibid.: 31)”. Personal meaning
1s not just skill, knowledge, or something like those cultural meanings. Personal
meaning is the answer to “What for” (ibid.: 31). In this sense, cultural meaning
and personal meaning are considered as meaning and sense, respectively, in
accordance with Vygotsky's definition.

Moreover, Okamoto (2000: 8-9) employed two terminologies for meaning. They
were “semiotic meaning” and “ontological meaning”. The former was “used to
describe the relationship between signs and objects (Translated by the author).”
On the other hand, the latter was “functions or emotional things that are related
to volition, reason, evidence, effect, and value (Translated by the author).” Put it
in another way, “semiotic meaning” is oriented towards mutual understandings
with others. In this sense, “semiotic meaning” is the same as “meaning” in
Vygotsky’s definition and “cultural meaning” in Leontief’s one. In contrast,
“ontological meaning” occurs in an individual as various emotional meaning. At
that point, “ontological meaning” is considered to be the same as “sense”.

In summary, meanings are divided into “meaning” and “sense" in the
Vygotskian approach. Meaning is studied in linguistics. On the other hand, this
paper focuses on “sense”. Viktor E. Frankl considered sense as a personal
meaning for the lives of individuals. He investigated how to find out the meaning

of life. Frankl (1963) eloquently claimed as follows:



"What was needed was a fundamental change in our attitude toward life. We had to learn
ourselves and we had to teach the despairing men, that it did not matter what we expected
from life, but rather what life expected from us. We needed to stop asking about the
meaning of life, and instead to think of ourselves as those who were being questioned by life
daily and hourly. Our answer must consist, not in talk and meditation, but in right action
and in right conduct. Life ultimately means taking the responsibility to find the right
answer to its problems and to fulfill the tasks which it constantly sets for each individual

(122).”

In other words, human beings find their “sense” for lives by seeing their lives,
not for themselves but for others (Miyamoto, 2015: 412). Frankl (2004: 84) left
supreme words for meaning. He defined meaning as “the perception of meaning
boils down to becoming aware of a possibility against the background of reality,
or, more simply, becoming aware of what can be done about a given situation.”
His words described “sense” the most precisely.

So far, this section reviews meaning and sense from the viewpoints of
linguistics, the Vygotsky’s theory, and some-related fields. Sense stems from
individual’ experiences, whereas meaning is shared universally and considered
to be interpreted in the same way. The paper puts emphasis on the importance of
sense in EFL writing instruction. In the following section, the term "sense-

making" is discussed.

2.2 Sense-making
In the previous section, the word "meaning" and "sense" are defined according

to the Vygotsky's theory. The former is defined as the meaning in the dictionary



and 1s universally shared with people. The latter, on the other hand, is personal,
subjective, and unstable meaning. It can change quickly from person to person.
As pointed in the previous section, Vygotsky (1987) emphasized the importance

of sense over meaning as follows:

“In oral speech, we generally move from the more stable and constant element of sense from
the word’s meaning -- to its more fluid zones, that is, to its sense as a whole. In inner
speech, on the contrary, the predominance of sense over meaning that we find in oral speech
in unusual situations approaches its mathematical limit. It is manifested in absolute form.

The prevalence of sense over meaning, of the phrase over the word. and of the whole context

over the phrase is the rule rather than the exception in inner speech (277).”

(Underlined by the author)

Taking the primacy of sense over meaning into consideration, language
education has to pay more attention to sense. Vygotsky (1987) concluded his

Thinking and Speech with the following lyric expression:

Consciousness is reflected in the word like the sun is reflected in a droplet of water. The
word is a microcosm of consciousness, related to consciousness like a living cell is related to
an organism, like an atom is related to the cosmos. The meaningful word is a microcosm of
human consciousness (285).

(Underlined by the author)

By accumulating meaningful words and then enriching their own senses,
children and students can dramatically enlarge their microcosms of

conscilousness and localize themselves into their inner worlds both

10



epistemologically and ontologically. Leontiev (2013b: 15) claims, “Making sense
of the totality of our inner world (e.g., thoughts, feelings, belief, values,
experiences, expectations) vis-a-vis the totality of the outer world we live in gives
human experiences a unique quality not found in any other living creature.” In
other words, the inner worlds of children and students can be expanded by
sense-making.

Frankl (1967) insisted that sense was the central driving force for human
actions (Retrieved in Leontiev, 2013b: 15). Sense-making allows children to tap
into the talent for transforming both their inner worlds and the outer world in
which they live. In this sense, education takes responsibility for facilitating
sense-making by students. EFL writing potentially contributes to the facilitation
of sense-making. Thus, this thesis offers an EFL writing activity regarding
sense-making.

To sum up, one Vygotskian approach targets at sense-making in the direction
of the enrichment of students’ inner worlds. Sense-making in language education
leads to enlarge students’ microcosms. The vital force activated through sense-
making is considered as Spinoza’s conatus. Therefore, the following section

investigates Spinoza's conatus in relation to Vygotsky's viewpoint.

2.3 Conatus

Etymologically, conatus was a Latin word meaning "effort," "endeavor," and
"impulse” (Oxford English Dictionary). Spinoza introduced conatus in one of his
famous works, Ethics. He provided three statements regarding conatus as

follows:

11



P4: No thing can be destroyed except through an external cause.

P6: Each thing, as far as it can by its own power, strives to persevere in its being.

P7: The striving by which each thing strives to persevere in its being is nothing but the
actual essence of the thing.

(Spinoza, 1996/1667: 75)

In P4, Spinoza explained that human beings could not destroy themselves if
no external cause did it. With that premise, he insisted that human beings
persevere their existences unless they were overwhelmed by external things in
P6. Those statements logically led him to put emphasis on the idea that human
beings essentially preserve themselves. Conatus plays an essential role in self-
preservation. Various researchers agree with the idea that conatusis a self-
preserving endeavor (Deleuze, 2002: 208; Jarrett, 2007: 164; Nadler, 2006: 194-
200). Therefore, conatus is considered as a force to preserve existence.

From the viewpoint of Spinoza, everything is good or bad for a human,

depending on the combination. He stated like this:

P39: Those things are good which bring about the preservation of the proportion of motion
and rest the human body's parts have to one another; on the other hand, those things are
evil which bring it about that the parts of the human body have a different proportion of
motion and rest to one another.

(Spinoza, 1996/1667: 137)

12



Good things vitalize conatus, and bad things diminish it. Spinoza's stated as

follows (IVP8):

Dem.: We call good, or evil, what is useful to, or harmful to, preserving our being (by D1 and
D2), that is (by IIIP7), what increases or diminishes, aids or restrains, our power of acting.
Therefore (by the definitions of joy and sadness in IIIP118), insofar as we perceive that a
thing affects us with joy or sadness, we call it good or evil.

(Spinoza, 1996/1667: 120)

When human beings are affected by something positive, conatus works to
keep positive things. Moreover, it works to avoid negative things when a bad
thing happens to human beings.

According to Sprigge (1995), Spinoza explained that human beings were
active or passive, depending on their behavior or mental states. Sprigge (ibid.:

848) puts it in this way:

“The physical and mental behavior of a human being... may be active or passive to various
degrees. The more it stems distinctively or creatively from its own conatus, the more active

it is; the more it is merely acted on by external things, the more passive it is.”

Emotions of human beings are positive or negative in various degrees. Whether
they are positive or negative depends on their conatus. Derry (2004: 119) states,
“the mind is active when its ideas are adequate and passive when its ideas are
mnadequate.”

If human beings are positive, they can control themselves. Aloni (2008)

explains Spinoza’s ideas precisely as follows:

13



“Spinoza is challenging us with the ethical and pedagogical ideal of the sovereign
individual: persons who are active creators and shapers of their life’s content and condition
rather than passive products of their circumstances; men and women who utilize their
rational, critical and autonomous thinking to establish themselves as authorities and rule

for their deliberation and conduct (537).”

In summary, Spinoza’s conatus is a force to maintain human beings'
existence. They are active when they rule their volitions or passive when
external factors manipulate them. To activate conatus, human beings should
have volitions to do what they would like to do in their lives. Even if external
factors prevent them from being active, conatus preserves people's volitions.

As mentioned in Chapter 1, the state-of-the-art of Vygotsky studies is focused
on Spinoza's philosophy. He had never mentioned conatus explicitly. However,
he implicitly refers to it. The paper cites two passages of him to demonstrate
that. Vygotsky (1971) discussed the future of art from the point of Spinoza's view

like this:

“It is hard to imagine the role that art will play in this remolding of man. We do not know which

existing but dormant forces in our organisms it will draw upon to form the new man. There is no

question, however, that art will have a decisive voice in this process. Without new art there can
be no new man. The possibilities of the future, for art as well as for life, are inscrutable and
unpredictable. As Spinoza said, “That of which the body is capable has not yet been determined
(259)."

(Underlined by the author)

14



The underlined part can be considered as conatus. Vygotsky had not used the
term "conatus." Nevertheless, apparently, Spinoza's conatus had had an
influence on his idea.

In addition, Vygotsky (1999) argued as follows:

“Hobbes and Spinoza designated self-preservation as instinct or growth of the “I”: a striving

toward the fullness of mental states, toward overcoming self, toward development of

strength and motives. Thus, not just the method, but also the content of Spinoza's teaching

on passions is advanced as a guiding source for developing investigations in a new direction,
in the direction of understanding man (220).”

(Underlined by the author)

As seen in the excerpt above, Vygotsky touched on conatusin constructing his
theory to understand human beings. Although Vygotsky did not utilize the term
"conatus," he agreed with the idea of Spinoza.

As Vygotsky insisted above, the power of self-preservation can play an
important role in overcoming and developing self. In other words, conatusis a

key to the development of children and students’ personalities.

2.4 Research Questions

So far, this chapter reviews the theoretical backgrounds of meaning and
sense, sense-making, and conatus. Considering those backgrounds, the present
paper proposes a Vygotskian sense-making EFL writing activity with special

reference to Spinoza’s conatus.
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Over the past few years, many researchers have shown an interest in EFL
writing activity. Some studies take approaches that some ways of instruction
1mprove proficiency in English writing. The predicament seems to lie in the fact
that the discussion of sense-making activity of EFL writing instruction is
insufficient. A little study focuses on sense-making in EFL instruction
(Nishimoto, 2019). However, there has been little study done concerning sense-
making in EFL writing activity. Besides, no study has attempted to inquire
about the way conatus is aided in EFL writing activity. The discussion of sense-
making and increasing students’ conatus in EFL writing is a matter of great
urgency. Therefore, the present study addresses the following research

questions:

(1) Do the participants experience sense-making in writing an essay on their
precious words?

(2) Are the participants’ conatus increased or aided through the process of
writing an essay on their precious words?

(3) Do the participants' emotions in writing an essay preserve after writing?

16



Chapter 3

Experiment

3.1 Participants

The experiment was carried out with the participation of 20 students in a
national university located in Kyoto. Fourteen participants were undergraduate
students, and six were graduate school students. Their major was English
language education. The undergraduate students were in the process of gaining
the teacher license. The graduate school students had already got the license.
Since they had been received English language education in junior and senior
high school, it could be said that all participants had experienced English
language education in an EFL setting. All of them were interested in English
because they were engaged in English language education. Considering their
major, they could be expected to have proficiency in English at the intermediate
or high intermediate level.

First of all, by sending email, the author explained the experiment's abstract
and asked the participants to consent to participation in the experiment. The
reason why email had been utilized was to avoid the risk of being infected with
the COVID-19. The author got the approval to participate in the experiment (The
letter of consent is shown in Appendix A). All of them could ask any questions
about the experiment. They understood the experiment's procedure, and they
could quit participation in the experiment if they felt uncomfortable in its

process.
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3.2 Procedure
3.2.1 Choosing Precious Words and Writing an Essay

The experiment was conducted from the beginning of November to the middle
of December in 2020. The experiment was implemented in the following stages.

First of all, the participants were asked, "What are your precious words?" in a
handout of the assignment (The instruction and the format of essay writing are
shown in Appendix B). All of them typed their precious words with their
computers. They could answer it in either Japanese or English. This question
was aiming at having the participants think about their precious words. It would
help them write an essay in the next stage.

Second of all, they were required to write an essay about the precious words.

In that essay, they had to follow the rules below:

Rule (1): Write an essay in English.
Rule (2): Finish the essay within 30 minutes
Rule (3): Write more than 200 words

Rule (4): Include their concrete experiences as detailed as possible

Since Rule (4) was the most important rule of all, three pieces of advice were
provided to them in order to assist in thinking about the experiences. They were
"the reason why the words are your precious words.", "the experience where you
have overcome your difficulties with the precious words." or "episode about the

precious words."
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3.2.2 Questionnaires

After writing the essay, the participants were asked to respond to the
questionnaire (Appendix C). In the questionnaire, three multiple-choice
questions and two free-writing questions were employed.

The first multiple-choice question was, "Have you ever written an essay on
your precious words?". They could choose 1. Yes, or 2. No. The second multiple-
choice question was, "Have you decided on your precious words within a few
minutes?" They could choose 1. Very soon, 2. took more than 5 minutes, and 3.
took more than 10 minutes. In order to avoid the vague answer, the
questionnaire asked with concrete numbers of minutes. The last multiple-choice
question was, "How much have your emotion been moved while writing?". They
had six choices from 0 to 5. 0 showed no emotion had been moved. Five indicated
that emotion had been moved the most.

One of the free-writing questions was related to the second multiple-choice
question. The free-writing question was, "Write the reason why you choose the
answer." In other words, they were asked to explain why they could or could not
write their precious words very quickly. The other free-writing question was,

"Write what you felt while writing the essay as detailed as possible."

3.2.3 Interview

After writing the essay and responding to the questionnaire, 9 of the
participants had an interview. The author selected the members depending on
their answers in the questionnaire from the three points of view.

First of all, in the analysis of the questionnaire, the last multiple-choice

question was analyzed with the KH coder. Before the analysis, the data had been
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arranged. As the six levels were too many to analyze, the answers 0 and 1 were
labeled "negative," the answers 2 and 3 were labeled "neutral," and the answers
4 and 5 were labeled "positive" (Sueyoshi, 2019: 178). Correspondence analysis
for the responses to the free-writing question 2 and the multiple-choice question
3 was conducted. As shown in Appendix D, the word 'time' and the answer
"positive" had a significant relation. The word ‘time’ was used to claim that the
participants were missing time in writing the essay (Participants 4, 5, and 13:

the contexts are illustrated in Table 1).

Table 1

The contexts where ‘time” was used in the answers in the second free-writing

question.
Participants Comments
4 When the time 1s being over, I felt urgent.
5 Due to the limitation of time, I cannot afford to recognize my
feeling in writing.
13 Because the time for writing is limited to 30 minutes, I was

conscious about time.

To clarify their emotion in writing, they were selected as a member of
interviewees.
Second of all, some participants used the word 'life' in the answers to the last

free-writing questions. Because the word 'life' was one of the central ideas in
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sense-making (Frankl, 1963: 122), they were chosen as interviewees
(Participants 2, 3, and 6).

In addition to the first and second viewpoints, the participants who had
chosen "positive" in the third multiple-choice question were included as
interviewees (Participants 3, 4, 5, 8, 9, 14, 17, and 20). Some of the interviewees
were selected with more than one viewpoint, such as Participant 4. In total, 11
members were listed up as interviewees. Judging from the absence of replies to
emails asking the interview, the author removed two of them from the
interviewees. In total, 9 participants (Participants 2, 3, 5, 6, 8, 9, 13, 17, and 20)
were the members of interviewees.

The semi-structured interview was employed as an interview type. The
Iinterview was proper to the situation where the interviewer had some prepared
questions, but other questions could be asked while the interview progresses
(Takeuchi & Mizumoto, 2014: 261). Moreover, the situated recall interview was
utilized in order to recall the participants' emotions in answering the question in
the interview. This was a means to recall the emotion by having the interviewees
see a scene in a movie or read a paper that they had been involved in before
(Gass & Mackey, 2000).

The interview was conducted face-to-face and online. There were two ways of
the interview because the author had to be careful about the COVID-19. The
author asked the interviewees which form they preferred and decided how the
interview was conducted. Five of the interviews were conducted face-to-face
(Participants 2, 6, 8, 13, and 20). The others were carried out online

(Participants 3, 5, 9, and 17).
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Before the interview, the interviewer explained the abstract of the interview.
The purpose of the interview was to reveal the process of emotion in writing an
essay on their precocious words. In addition to the interview's explanation, the
author also got the approvals for recording the voice during the interviews. After
starting the recording, the interviewer gave their essays and questionnaires to
them to have them recall the assignment.

The interview focused on how their emotion changes in writing. In order to
reveal it, some questions were prepared before the interview. For example,
"What is the most impressive experience of English writing?" Following that
question, the question "What is the difference between the experience and this
assignment?" was asked. Besides, the interviewer made some questions about
their essay, especially about vague expressions such as "At the moment" (in
Participant 2). After that question, the interviewer asked, "What means do you
think is helpful if you try this assignment again?" In the next question, the
author asked about the questionnaire, focusing on the answer to the last free-
writing question. The contents of questions vary because the answers were
totally different from person to person. At the end of the interview, the
interviewer asked about the emotion after writing the essay. He asked, "Do you
feel positive or negative emotion after writing the essay?" Following those
questions, some other questions were asked depending on the cases. The
interviewer finished the interview by asking them, "Do you have any questions
about the data and the interview? If the interviewees asked a question, the

interviewer answered it.
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The average time of the interview was for 28 minutes and 26 seconds. After
finishing all interviews, the author transcribed the voice in the recorder. The
average number of words in the transcription was 9313 words. For the analysis
of the interviews, M-GTA was utilized. This methodology aimed to generate the
theory of process from the data (Kinoshita, 2020: 62). The method was suitable

for revealing the process of emotion in writing an essay on precious words.
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Chapter 4

Results

4.1 Analysis of the essay

Before writing an essay, the participants had to decide on their precious
words, which was the essay's theme. The participants' precious words were
exemplified in Appendix E.

In general, an essay had three parts: Introduction, Body, and Conclusion. 18
of 20 participants followed these flows.

In the introduction, there were two types of content. Some participants wrote
about precious words and their definitions. Other participants set the situation
in the introduction.

In the body, all the participants narrated their own experiences. The number
of experiences was varied from person to person. Almost all of them wrote about
their perezhivanie. “ Perezhivanie"' described the whole experiences where
someone felt sad or disappointed and live through that experience. According to

Blunden (2016), it was explained as follows:

“Perezhivanie comes from the verb perezhivat. Zhivat means carrying something over
something, letting something pass beneath and overleaping it, something like cutting out a
piece of space, time, or feeling. So perezhivat means to be able to survive after some
disaster, that is, to “over-live” something. —In the same way, perezhivat means that you
have passed as if above something that had made you feel pain; and in the base of each

“again living” lies pain and you know that (276).”
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For example, Participant 9 narrated her experience of her mother's childhood.
Her mother had undergone a sad event (Appendix F). The participant felt
empathy for her. That feeling motivated her to be a teacher. By becoming a
teacher, she would like to help needy students like her mother. In addition to
Participant 9, Participant 20 wrote her perezhivanie. When she had been a
junior high school student, she had been bullied by her club members to which
she had belonged. They overcame the difficulty throughout their lives.

In the essay's conclusion, most of the participants concluded their essay with a
statement for the future. For example, Participant 5 summed up his essay, saying,
“Encountering "l'existence précéde l'essence" lets me take a step forward based on
my belief. I will challenge new things for the sake of my belief.” Besides,
Participant 10 declared, “I believe that making an effort can change our future.
When I become an English teacher, I want to tell my future students how
important it is to make an effort and not to give up.” A few participants
summarized their essay in conclusion. For example, Participant 12 summarized,
“From my experience, I notice the importance of continuing.”

To summarize, this paper provided a chart for the structure of the

participants’ essays (Figure 1).
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Introduction
An explanation for their precious words / Setting the situation for the essay

Body (one or two episodes )
Perezhivanie
Negative experience = Positive interpretation

Conclusion
Declaration for future / Summary of the essay

Figure 1. The structure of the participants’ essays

It could be estimated that emotion of the participants’ changes along the
process of writing. In order to reveal it, the semi-structured interview was

analyzed (4.3).

4.2 Analysis of Questionnaire

First, the participants answered the question, “Have you ever written an
essay on your precious words?” Three of them answered “1. Yes,” and 17
participants answered “2. No.” In other words, almost all participants had never
written an essay about their precious words.

Second, the participants answered the question, “Have you decided on your
precious words within a few minutes?” Ten participants answered “1. very soon”.
6 participants answered “2. took more than 5 minutes.” Four participants
answered “3. took more than 10 minutes.” It did not take much time to

determine their own precious words for the essay for half of them. However, the
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participants who had chosen “3. took more than 10 minutes” had difficulty
deciding on the precious words. For example, participant 10 explained why
saying “I have never thought about my precious words.” Another example by
participant 15 insisted that they needed to reflect on their own lives, which took
much time.

Third, the participants answered the question, “How much have your emotion
moved while writing?” Three of them choose 5, which meant emotion had been
moved the most. Eleven participants answered 4. Three of them chose 3. The
other three participants chose 2. No participants answered either 1 or 0. As
explained in Chapter 3, those responses were classified into three levels: positive

(5, 4), neutral (3, 2), and negative (1, 0) (Table 2).

Table 2

The answers to the question "How much have your emotion moved while writing?".

Question: Answers: Processed results:
How much has your emotion 0 (weakest) 0 Negative 0
moved while writing? 1 0

2 3 Neutral 6

3 3

4 11 Positive 14

5 (Strongest) 3

In this way, 14 participants felt the movement of emotion while writing the
essay. This data indicated that writing an essay on their precious words could

make EFL students feel moved while writing.
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Last, the responses to the second free-writing question, “Write the reason why
you choose the answer.” were analyzed with the KH coder. The correspondence
analysis was employed to reveal the relationship between the participants who
answered “positive” and their reasons. As shown in Table 1 in Chapter 3, the
word ‘time’ was one of the data's most related words. Glancing at the original
data, participants 4, 5, 7, 13, and 15 used this word. Three of them (Participants
4, 5, and 13) commented on the limitation of time in the assignment (Table 1).
Participants 7 and 15 did not write about the limitation of time. It could be said
that participants who chose “positive” regarding the movement of emotion in
writing the essay wrote the essay feeling impatience.

The results from the questionnaire were summarized as the following (Table

3).
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Table 3

The summary of the questionnaire.

The numbers of

Multiple-choice questions: Answers:
participants
1. Have you ever written an essay on your precious 1. Yes 3
words? 2. No 17
2. Have you decided on your precious words within 1. Very soon 10
a few minutes? 2. Took more than 5 6
minutes
3. Took more than 10 4
minutes
3. How much have your emotion moved while 0. (Weakest) 0
writing? 1 0
2 3
3 3
4 11
5 (Strongest) 3

4.3 Analysis of Interview

In the analysis for the interview, the modified grounded theory approach

(hereafter, M-GTA) was employed. The theme of analysis was the same as

research question 1 “To reveal the process for the EFL English learners to

change their emotion while writing an essay on their precious words.” The focus

of the analysis was on the participants who were EFL learners of English.

The results of the analysis were summarized in the chart (Figure 2) and the

storyline.
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First, 15 concepts were found out from the transcripts, using the worksheet
for analysis. The concepts and definitions were shown in Table 4 (All variations

of each concept are shown in Appendix G).
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Table 4

The Concepts Generated from the Data from the Interview.

Categories / Sub- . Variations (Interviewees)
. Concepts Definitions o .
categories ‘Japanese words’ / “Citation from essay” / [Annotation]
Let me see, because the number of words is about 200, I could finish
) o ) writing it within 20 minutes (6).
Understanding the The participants mentioned the
assignment form of assignments. ) ) ) ) ) )
The difference is the number of words and the instruction for including
my own experiences (7).
I was thinking about how I could make myself understood through
Difficulty in expressing The participants have difficulty in ~ English (2).
in English expressing not in English.
I felt the difficulty in translating ‘Junansei’ into English (3).
) ) Before writing an essay, the When I write this essay, I remember my experience (3).
) Reflection on their own o )
Planning participants reflect on their own

experiences

experiences.

It is necessary to reflect on my life or history in this assignment (5).

Examining the

contents

After given the assignments, the
participants think about the

contents of their essay

When I got this assignment from the professor, I thought I did not know

what to write because the assignment was difficult (1).

I remembered various words at the beginning of the essay writing. I

thought which words were appropriate to write (9).
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Categories / Sub- o Variations (Interviewees)
. Concepts Definitions o )
categories ‘Japanese words’ / “Citation from essay” / [Annotation]
Maybe, I remember the classroom and the atmosphere, and I was almost
o crying. I remember that my emotion moved into the class. I think 'At the
o The participants express a
Sense-making in a ] ) ) ) moment' means the class (2).
) ) particular situation or emotion
particular expression ) )
using an expression. ) ) )
I think I interpreted my precious words as “I can / should do what I want
Sense- to do (5).”

making on

I used the word “poor” when I narrated my mother’s story. Also, I used

English “disappointed” and “Without any social help” in writing her story (2).
Representation of The participants express their
emotions onto emotions explicitly while writing I wrote, "I couldn't beat her." I think it suggests I felt uncomfortable
languages their own experiences. because it was related to the experience in which I have beaten my
Sense- brother. Also, "I felt that the sense of inferiority ~." This shows my
making emotion (3).
I could recognize my emotion neatly, writing the essay (1).
The participants recognize their
Arrangement of their
) emotions in past experiences while I had a bad experience in the past, but I could interpret it as a positive
emotions writing the essay. one because I have overcome the difficulty (4).
Sense-

making on

self

Recognition of their

roots

The participants recognize their

roots while and after writing.

It motivated me to think about my roots (2).

I recognized who I was and came to think I would do what I had to do (6)

It motivated me to reflect on myself. I thought about what I have

regarded as necessary (8).
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Categories / Sub- o Variations (Interviewees)
. Concepts Definitions o )
categories ‘Japanese words’ / “Citation from essay” / [Annotation]

When I was a junior or senior high school student, I was busy preparing
for the entrance exam. I had been overcome by too many tasks [The
participant did not include this experience in the essayl] (4).

Comparison with other The participants remember other

experiences experiences while writing. I remembered not only the time of decision-making but other troubles.
However, I think it is out of my essay's purpose, so I decide not to include

: it (5).
Other experiences

I wrote the essay by remembering the experiences as if I had been

watching the scene (6).
) The participants remember their
Re-experience of
memories of feeling as they were
memories n I re-experience it with my emotion in the experience, such as happiness
there.
and sadness (9).

By writing the essay about my motto, I remembered the experience. I

think this experience will continue for a while (4).

I think the connection has been stronger by writing an essay in English.
The participants mentioned the
Effect from sense- Ting up precious words ) ) The experience becomes condensed into the essay. It becomes easier to
connection between precious words
making with experiences ] talk about it to others (9).
and experiences.
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Categories / Sub-

categories

Concepts

Definitions

Variations (Interviewees)

‘Japanese words’ / “Citation from essay” / [Annotation]

Increasing conatus

The emergence of

positive emotions

The participants feel positive after
writing an essay and remembering

their experiences.

I think my emotion became positive, judging from remembering my

experience and coming to think I will do my best (3).

I felt positive because I could know myself by writing the essay (7).

Declaration on the

future action

The participants reflect on their

selves and decide to do something.

Yes. Regarding the roots of my teacher's belief. I want to interact with

children more deeply, not to allow them to keep feeling sad (2).

I will make an effort to reach my goal to become a primary school teacher

next week (1).]

Reproduction of the

emotions

The participants remember the
emotion in writing by some

stimulations.

I remember it by talking about the essay (2).

I sometimes have opportunities to write in English. In that situation, I

remember the experience of writing the essay (1).

Sustenance of the

emotion

The participants still feel the
emotion in writing the essay, even

in the interview.

Because the experience of writing about the precious words is unique and

impressive, I think I keep this emotion (1).
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After generating the concepts, they were categorized into five categories:
Planning, Sense-making in English, Sense-making on self, Effect from sense-
making, and increasing conatus. Sense-making in English and Sense-making on
self were combined as the core category 1, "Sense-making." Increasing conatus
was considered as the core category 2 “Increasing conatus." These concepts and

categories were organized into the resulting chart (Figure 2)
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4.3.1 The Result Chart

(Process of
assignment)

Understand the
assignment

Reflection on their own
experiences

Difficulty in expressing in
English

Examining the contents

(While-writing)

Sense-making on English

Comparison with other
experiences

Representations of
emotions onto languages

Sense-making in a
particular expression

Re-experience of memories

Sense-making on self Sense-making

Arrangement of their
emotions

Recognition of their roots
Ting up precious words
with experience

r
|

The emergence of positive IHCI‘eaSing Declaration on the future
emotions conatus action
I (After-writing) —e 7 — ——

r——

Reproduction of the
emotions

Sustenance of the emotion

------------------ » weak influence
——» strong influence

> concepts

] categories
I core categories

_____ Processes of writing
Fzgure 2 The Results of M-GTA (Relationship among concepts).
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4.3.2 The storyline

For the purpose of making the process clear, the storyline was explained. In
the storyline, the concepts were shown with < >. Besides, the categories were
expressed with [ ].

The process for the EFL English learners to change their emotions while
writing an essay on their precious words followed three steps: (A) Planning, (B)

Sense-making, and (C) Conatus.

(A) Planning

When the participants were given the assignments by email, they started to
think about the contents. First, they understood the assignments
<understanding the assignments>. Then, they reflected on their own life
<Reflection on their own experiences>. In reflection, they tended to think about
having difficulty in expressing their experience in English <Difficulty in
expressing in English>. Sometimes, difficulty in English had an influence on
reflecting on their own experiences because they had to write an essay after that.
Having reflected and thought about the difficulty, the participants decided the
contents they would write in the essay <Examining the contents>. In the
decision, they also examined the rules in the assignment, such as time limitation

(within 30 minutes) and the number of words (more than 200 words).

(B) Sense-making
After having planed the essay, the participants started to write the essay. In

writing the essay, they put their experiences into English. The participants
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expressed some situation in a particular expression <Sense-making in a
particular expression>. While writing the essay, the participants wrote the past
emotion explicitly in the essay <Representations of emotions onto languages>.
These two concepts could be merged as [Sense-making on English]. Furthermore,
the participants arranged their past emotions while writing their experiences
<Arrangement of their emotions>. At the same time, they recognized their roots
<Recognition of their roots>. These two concepts were categorized into [Sense-
making on self]. Those two categories were one of the core categories [Sense-
making]. In sense-making, the participants compared their experiences in their
essays with other ones <Comparison with other experiences>. This process had
an effect on their decision on the extent of the contents in their essays. Moreover,
they re-experienced their memories <Re-experiences of memories>. In this
process, they remembered the memories vividly. This played an important role
in having them move their emotion.

After sense-making, they connected their experiences with their precious
words <Ting up precious words with experience>. At the end of writing the
essay, they started to feel positive <Emergence of positive emotions>. By their
positive emotion, they declared their decision for the future action <Declaration

on the future action>.

(C) Conatus
After having written the essay, some participants continued to hold their
positive emotion <Sustenance of emotion>. Other participants could reproduce

their emotion by some stimulations such as pictures, movies, sports, and
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interviews <Reproduction of the emotion>. Thanks to the emotion in writing the
essay, they could control their own emotion. When they felt negative, they

recalled the essay and came back to the positive emotion.
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Chapter 5

Discussion

As listed above (Section 2.4, the present study aimed to answer the three

research questions. As a reminder, they were listed below:

(1) Do the participants experience sense-making in writing an essay on their
precious words?

(2) Are the participants’ conatusincreased or aided through the process of
writing an essay on their precious words?

(3) Do the participants' emotions in writing an essay preserve after writing?

In this chapter, those questions were discussed, depending on the findings from

the experiments.

5.1 RQ1: Do the participants experience sense-making in writing an essay on
their precious words?

As pointed out in the interview analysis (Section 4.3), two types of sense-
making were found out in writing an essay about precious words. They were
about sense-making in English and sense-making on self.

The first one involved sense-making on a particular expression. It was caused
when the participants thought about how to express their own experiences in a
foreign language. As Vygotsky (2001: 321) pointed out, human beings were more

aware of what they were expressing in a foreign language than their mother
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tongue. Thanks to the awareness, they could undergo sense-making on English
expressions in the process of writing. This finding was similar to Nishimoto
(2019 a, in Section 2.4), where the researcher found out sense-making on English
expressions in a speaking activity. The point was that this paper found out
sense-making in EFL writing activity.

The second one was related to the sense-making in the self. As demonstrated
above (Sub-section 4.3.1 & 4.3.2), the participants reconsidered themselves while
writing the essay. In the process of it, they went through sense-making on
themselves. They felt positive after writing. Judging from the essays' structure
(Figure 1 in Section 4.1), the participants wrote their experiences from negative
stories to positive stories in the body. In this process, the participants' emotions
turned to be positive. Furthermore, they declared for future action concerning
the past experiences in their conclusion. Thus, it could be estimated that in
writing their body and conclusion in the essay, sense-making occured in the
participants.

For the answer to the RQ1, sense-making occured in writing an essay about

precious words. They mainly emerged in the body and conclusion in the essays.

5.2 RQ2: Are the participants’ conatus increased or aided through the process of
writing an essay on their precious words?
As shown in Figure 2 (Sub-section 4.3.1), the participants' conatus was
activated at the end or after writing. According to the result of the semi-
structured interview, the participants felt positive and active after writing the

essay about their precious words. Conatus was defined as the force for
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preserving themselves (Section 2.3). By writing their precious words and
experiences about it, they recognized themselves in sense-making, activating
their conatus. Few studies had been conducted about conatus in the field of
English language education. At that point, the present study played a significant
role in developing that kind of research.

As the answer for the RQ2, conatus could be activated through writing an

essay on their precious words.

5.3 RQ3: Do the participants' emotions in writing an essay preserve after
writing?

After the writing essay, the participants' positive emotions tended to vanish
gradually. Depending on the semi-structured interview result, they could recall
their positive emotions if some stimulations were given to them. For example, a
participant remembered the essay in practicing judo because she wrote the
experience about it. Moreover, some of the participants kept the essay in mind
even after writing the essay. One of the reasons why he/she remained positive
was that the experience of writing an essay for their precious words was unique.

In answering the RQ3, although the participants' positive emotions could be
vanished little by little, some stimulation would help them recall positive
emotions. It could be said that some aids for having the participants remember

the experience of writing was necessary for the maintenance of positive emotion.
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Chapter 6

Conclusion

6.1 Summary of the Findings

The present study aimed at revealing the process of emotional changes in the
EFL writing of an essay on precious words. In its process, the participants first
reflected on themselves to decide on the contents of the essay. Then, they
underwent sense-making in two facets. The first one was about language. In
expressing their experiences in English, they uniquely used a particular
expression to tell what they would like to say precisely. The second one involved
themselves. In writing the body, they recognized their roots and arranged their
emotion. After that, sense-making in themselves occured. The experiences were
combined with precious words. The combination played an essential role in the
activation of their conatus. The participants increased their conatus with the
positive emotion from writing the essay. They declared what they wanted to do
in the future. If some difficulty almost overwhelmed them, the participants could
sustain their positive emotion by remembering the precious words thanks to the
essay writing.

There were some suggestions for the Classroom and Future research. They
would be summarized in the following sections. After suggestions, the study was

concluded.

6.2 Suggestions for the Classroom

Some suggestions for EFL classes are obtained from the interview data.
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First of all, some interviewees have difficulty in deciding their precious words.
It can be enriched if teachers demonstrate precious words before having students
to start thinking of their precious words. Teachers can make use of their own
precious words, celebrities' ones, and so on. By showing this, students can
1magine the contents of the essay more easily.

Second of all, younger students, such as junior high school students, do not
know a lot of precious words. In this situation, teachers can provide them with a
list of precious words either in Japanese or English. In addition to that, sharing
1deas with other students will help those who have trouble determining their
own precious words.

Third of all, since the present study focuses on the essay's contents, fluency
and accuracy are not assessed. However, in the classroom setting, fluency and
accuracy are also important. Teachers should prepare for the assessment of the
essay. Besides, students can receive feedback from their teachers, peers, and so
on.

Last, students' levels of English are limited according to the situations. If the
learners' levels are lower than intermediate, the essay's framework and the list
of vocabulary should be prepared. Without any scaffolding, it is too difficult for
those students to write an essay about their precious words.

To sum up, in conducting this activity, teachers should demonstrate the
precious words, provide a list of them, assess the fluency and accuracy and give

them feedback, and offer them scaffolding if necessary.
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6.3 Issues and Suggestions for Future Research

There are three issues regarding the present study. This section reconsidered
them, and the possible solutions are provided as suggestions for future research.

The first issue is the style of the interview. As described above (Sub-section
3.2.3), the interview's two styles are deployed in the present study. Due to the
COVID-19, some of the participants request the online interview to avoid its
infection. It can have some influence on the result of the interview. In a future
study, the style should be reconsidered and arranged.

The second issue is about the feedback of the essays. Since the present study
focuses on the relation between the contents of essays and the participants'
emotions, no feedback about the essays is given t to the participants. However,
by giving feedback on the essay, the participants potentially write more detail in
the second essay. In order to study more detail, feedback and the second essay
might play an important role. In future research, they can be done in addition to
the present study.

The third issue is the levels of the participants. Since the participants'
English levels are from intermediate to high intermediate, they can write the
essay without any scaffolding. However, the present study has the limitation of
the range of participants. If the participants are junior or senior high school
students, other results are possibly obtained. In the following study, the
participants should be varied according to their age, English levels, and so on.

In summary, the present study has potentials for improvement in the sense
that the styles of the interview are varied, no rewriting essay is implemented,

and the participants' levels of English are limited only in the range of
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intermediate and high intermediate. For future research, those issues should be

considered.

6.4 Final Conclusion

Future education has to develop more robust personalities of children. The
paper argues that educating children and students to acquire pre-determined
knowledge and skills 1s insufficient. In order to override such insufficiency, the
paper provided the EFL writing activity in which students had increased their
conatus through sense-making.

The paper states the current education overlooks the most critical, vital,
ontological perspective. The current education persists in the orientation
towards acquiring knowledge and skills that are helpful for only leading a better
life. In such orientation, human beings (including students and teachers)
“function as part of structures of social practice that, either ideologically or
materially, may offer both assets and risks for their development (Moll, 2014:
156).” However, ontologically speaking, evoking the self-consciousness of human
beings is more important. In Vygotsky's theory, self-consciousness emerges from
the appropriation of languages and concept formation. Vygotsky insisted that
human beings' higher mental functions are appropriated through semiotic
mediation (ibid: 32-34). Thanks to higher mental functions, human beings can be
aware of themselves. In this sense, language education plays a central role in
developing self-consciousness. English language education is surely one of these

language educations. By accumulating senses in English language education,
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every student can incrementally be conscious of themselves and understand
what they should do throughout their lives.

Furthermore, sense-making in language education triggers increasing
students’ conatus. Etymologically, conatus was a Latin word meaning "effort,"
"endeavor," and "impulse” (Oxford English Dictionary). Spinoza utilized this
word to express the power for self-preservation. Self-preservation for students is
to turn their affects toward what they have to do. Conatus, once rooted in the
depth of human beings, can inspire him or her as a motivational (Nadler,
2006:199). Increasing their conatus brings about their actions (Horimura, 2010:
56). Vitalizing conatus in language education makes students proactive in
learning, studying, asking their own questions, and leading better lives, leading
them to author their worlds.

The paper concludes that the importance of increasing and aiding conatus in

language education must be enhanced in future research and education.
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Appendix A: The letter of consent [In Japanesel
ELRSCERA~O ZHH OBREN

e D HEJRLE NS % PR TZ 72 & . ARHFZEIC 28NN T2 7200 55813,
FIEBIZZBL BB\ LET, RISy, HDHIWVIET—ESNE RO
T-HRICIEP CREE S ND Z LIl >TH, AR EZHALZ LITH D £H A,

1. e HE/

AWFIEIT, KL - REBEZRRICE EOES O & U335 BRI 7a8%
BRIZCOWTCTHFETTIA T 4 T H L TCWEREE, TONEBLORT v or— k&5
HZEwHEME L TEmNZLET,

2. WS IEH

ABFIETlE, JEAEDZIZOWTHEFETTIA T 47 LW E, ZO%ERT
Y= hNZREE L TWEREEET, 947427 - T — NONEDOGHT %2 TE
LTBYETN, OEx LzObBIZH@EmA VA 2 —2BEWTLHZ N E
T, WFIEHIMIE2020-11H9H ~12H31HZ PELTEY £,

3. T—4 fEABHRITONT

O THET-T — 21k, BRSBTS WS Z L iEh 0 £
oo FTo. AFFRORBITELR T DD & L I, RFEORERL - ELiH
WHFSE L OKELESZE#HtE I F—IC THREEZITI TETTN, ML BRT
X, BARMZEOHERIIBEAPFFE TCERVETLICWZLET, o, AR TRE
ZNTETEWTENEITR D BB N L, BREFICK SN D Z LTS nEEA
DT, BLLTEBEZLITZIN,

4. BWEDLEIEIZONT
MFERNARIZRET 5 ZHERIT, AT OEREE TTHERKR 20,
FEHBRFRF P REEHEEE M2 REHFE
di195050@kyokyo-u.ac.jp

RSN o [ &

FZ, BRI T 2L EOFIEIZOWCHHEZSZ T £ Lz, RO BH. HiEE
IZOWTEE L, WFZRIZS NV LET,

Ik E4)

H £ 4 H H

53



Appendix B: The assignment of writing [In Japanese]

TAT 4 v THRERET

1AEIZHOWT (23=2Za%)
A HRT-DELEDE (ZEHOI, BEADSERY) 2H AT EIW (HAETDH
WEETHNWNTT)

B. 57T DEL DN OWNWTHRGETTAT A T2 LTLKESN, FAT 4T %
TAOBNCUU T OS2 L Wiz & v E BnE 1,

(1) #mFETEL Z & (Century, 10.5pt)

(2 74T 4 T HMEND 30 UINICEL Z &,

(3) 200 words LA - THEL Z &,

(4) A OFHZBT 2 BRI A EZ 22 & (TE LT EMENID)

C.I7AT 47T, BIHROT v r— MIEE L T2 S0,

3. tRTE

ELFRXOERIZ W& D DEHFHWZ LET, (ERL T eZnis
TAT 4 THEIE, word 7 7 A L TIRIBEL TWEEE oW EBWET, DR,
T 7 ANVGIL[FEEEE ARICEFE L TIRE LT EEN, flx 37 EEE 52
123456 O HHF—RE X A DA, [123456 HH—BR] L7209,

4. Pt

FEHIILLTF O A — T RLRIZ, 4 MELERmSCOBERT ] & ATz
X, AVICKRA, FEESZTER L ET20204 11 17 H (K) FTICE->TW
&t BnEd, T, IALIEBEVWWEZLET,

A —)b 1 dil95050@kyokyo-u.ac.jp

ZnE (BE)  4n (FEES)
WAL A= LT FL X
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FTAT 4 TRE BIERK
1. 7R DA DO EHZ T TEIU,

[Z 2T AT

2. JEA DEGIZHOWTHO DR A F 2 T, TEXAETEEMICEETTIAT 1~
ZLTLEEWN, flziEX, hEZOFENEBLEOHERST-ONORER] . 1%
DIEA DENZ L > TEWRBRR 2RV -y — K] . [JEHOEICESD
HTEY— K| el EENTIEIV, 2O, 200words DL EIZ72 % L 9 IZRER L
TLEEW, X=UEBTHLEVETA, TA4T 4 VT EBODENT, 1=
DEE D~DEFHEMHERE L THERIR LT EEW, £, T4 T 40 VT TH.
ZOFEFROR—=VDOT 7 — MZEZE LT ZE0,

Title: [Type herel
[Type here]
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Appendix C: Questionnaire [ In Japanese ]

T v — MRE

ZOEIX, TAT 4 U THREICERY AT ETEE, HORESI TS NE LT,
FWT, 7o r— b NHEICZHABECW-LET, 77— MTlE, RT3
FOBIZHONWTIAT 4T LTNAHAEEDZ LIZHONWTEMLET,

Q@D THTIAT 4 THOEEIZHOWWTERM L E 1,
1. ZNETIZ, BEEOEIZHOWTHAREERIZEETIA T 72 L2 Lidd
DETD, UTIEFEDLFITTFTREMAZTLLIZEN,

1. 55 2. 780

2. EEDHETITERDZENTEELED, YTUIEDL DI THEEMZ TS
S, TOHEB bR LTI ZE W,

L <& 2. 5 SRR AT 3. 10 LA B 72

[Z 2z AA]

3. JEEDENZHONWTTAT 4 T2 L TWARIZ, ZHHDOBIEN EOREEN -
EELETD, 05 DI BLH 1 OBATEREZVVNTLLEZN, £194T7 4
T LTWAHRICEZTZE U2 &, 72747 4> 7 ORHitE TORUEDE
BIZOWTTELREITHFMICEEEZ LI,

ELENRY 041-223-4+5 S THENNE

[Z 2T AA]

7= MEULETT,
TEIZEHORE D TSNET,
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Appendix D: Table of correspondence analysis of the answers in free-writing on
emotion in writing and the answers of the degree of emotion in
writing.

X E
'I.
E#F%DSITIVG
jt.ﬂ
Exbe=¢
A&Ef‘eb‘é
%Dﬂméﬁ%ﬁf@%ﬁ
SEEEE ‘bb\
3 [HEB
3
— E\u
< BWHT
& -1 =
g TON %H%
kDik%
R RER
=]
”QH\EEU
z=
) Y —R
_3-
f&
-3 ) -1 0 ]

B (0.2306, 100%)
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Appendix E: The list of precious words (Originated in the questionnaire)

Participants Precious words

1 English is a tool to communicate with others.

2 RENAZ D

3 Where there’s a will, there’s a way.

4 All roads lead to Rome.

5 Existence precedes essence

6 More haste, less speed

7 Sabai Sabai

8 e < Wl 2 il

9 BN S THAEZ LS, WIZAREAZR

10 RF EWIBNTLHDALF TH D,

11 All’'s well that ends well.

12 ffEIX 7172 0

13 DIZFIFR<IEZ TEP RN EHZIZAT LR 9 LoR0i,
14 B g sy

15 ZEIFFAEETTNWS,

16 ffEIX 7172 0

17 The time goes around, comes around.

18 FEhhborifrE ) L

19 “The education” (L72\>

20 Life is a tragedy when seen in close-up, but a comedy in long-shot.
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Appendix F: Examples of participants’ essays

(Participant 9)

If the good die with the god peacefully, there is no doubt at all that the bad die
with the god peacefully.

This 1s a sermon which Priest Shinran, who opened Zyodo-Shinsyu about 700
years ago in Japan, preached to the masses who were surviving their lives.
This does not mean that the good act good ways and the bad do bad actions.
This means that the god save not only everyone who prays hard but everyone
who needs to be saved by the god.

I met this preach when I was a high school student.

Our school teach Buddhism and we learned the Scriptures of him.

This words remind me of my mother.

She lived with her mother and sister in the house because her father was killed
by the war.

Their life was so poor that she could not go to the high school and felt
disappointed her life without any social help.

She was seemed to be poor for me even though I was so small that I could not
understand how sad she had experienced.

Then, I learned that everyone can be saved during the religion class no matter
how their lives are.

At the moment, I thought my mother would begin to feel happier than now.
Many years later, I became a teacher to save the poor kids like my mother.
That’s way I keep this words in my mind.

(Participant 20)

“Life 1s a tragedy when seen in close-up, but a comedy in long-shot.” This is a
quote by Charlie Chaplin. I like this quote because it gave me courage and
strength.

I played badminton in junior high school. And I was bullied when I was in the
second grade. Some of the members ignored me as a game, so my practice
partner was the wall of the gymnasium for a year. I tried to quit the club many
times, but I couldn’t. That is because I didn’t want to give up and lose to bullies.
However, it’s so hard to pretend not to care. Then I found this quote. It made me
feel relieved. I could think that If even it is painful now, yet the bright future
must come!” After that, I practiced badminton so hard and improved a lot. I got
good evaluation from others and nobody ignored me anymore. Finally, I paired
up with my friend and won the tournament. It is my precious memory. Now I
sometimes feel sad and want to give up, but I know it is important to believe
future and do all what I can do. I always act positively with this quote.
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Appendix G: Analytical papers of M-GTA

7 —27— k(1)

INTT—~ : BFETA T 4 2 7B 5 FHEORBIE LD T vt %
SRR - A D OWTTA T 1 v T AT ot JREHEE AT DK
¥ - KB

W4 (1) JRECRILT DN S
EFe HADA =Y =% &2 fEETIER<, HETERHATHZ LI

OWTHREEZE U H Z &

N)xz—g v
I . m#EEsE
P : SR 1

(=R 174 2, 2, 38-41)

< AENTEDOA b=V —%E R ITNIE e 62< T, X

W, FADOEEIE. TOLERHETHLH 72D T, ZoEE
ME B SIELRE LWITRNST2DT, £ 909 HTTHE A
DN Z DB DDNE I o> T I FFED Z L3,
WD NIZE DL ZE L TR HILTH DN > T
I LENRTILLAEITARY F L (),

(EBR N 2,7, 16-19)
cHLER, EVENTHEIFEZ~AL, B LEIT, T
N bo ERRWVWEILG E Do THEHWVRTWVE
WEHEENS DB LRV LM, TEXOAEDEREE
STLEFWVWETR (x2),

(Bl 1% 3, 2, 24-37)

I:

(Filg) TDTAT 47 DOHRTTTNR, ZOREADHEZE
FHLHOTHERL W ZEWZEZATTR, 947 4
OO 21T B OKED Y EN S TT i, “It can control
strong things because it has flexibility.” > T\ 9 5 9 (ZF >
Lo TWEEWTHATTITNRE, 20 flexibility V5 D
ZARGBETHATH I ~EHSRVICHH LWL L
IV ST b DT DA,

P:

FOERTIVUE, FKREENTRDHATTITE, o F0 2
. FERT D008 L < T (*3).

I:

AN

P:
HrobtBWEIROEYCELATTIFER, £9 T
T, ZONI LD, RIEVEIVILIMPELENZE I NS T
LTI,

(Bt 13 3, 3, 20-21)

P
SEORLEOHEEBOXELRHEVEELLSRWVWAT, 22 %
ARZIZE L T2 HWTT R (x4),
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(EBRW 174 8, 2, 22-25)

P:
SBIDEEFDED T AT 4 T 5> TWNIDR, Fo L BHD
ZERMB, WANAZ S, ATV N, ZOFEICHS
STEZXoMITENTHIBEZTNDE, HlZbrobZ o, 1§
L ENEZMFESTETR WAL T I DR, 72X
*H R URRVWATTITE, LS EXE L,

(EBRW /14 9, 5, 5-14)

I:

(B3I L > TRUIZRT Y Y — RO T, TN Z23E5E CfiH
WCRT DOV LKL ] LWV ) S )i nTnET,
1TV, EERICHRFETRILL T, FOX I RKFHLTLED,
P:

Ko, ZOEFENTHLED, HELWVW->TWHDEFT A
STC fIEEAS, 2T VEHSOARFY T TV —DRY 72
SENRBZHORN2 STV IDEN, 20X AR
FECRBITED L L, HEETEDIHIA-> TV I DR, 2K
HODHTEIR->TWVIDOEFEL T, LIV o
IE L L, 72595, NZEIWVIEE ERFEL &g
R DIZDDEETHT2D 0, oA L LTORRN
EENELI DL I o LR L2 b (*6) ) 5 ) ITE
Wk L7z,

PHERPY A £

(*1) #EFEA AL TR D Z DL S 2K 5, ZHiRE
DOHFEE L7200 E LivZew,

(*2) ZAT 4V THICHGOFEFETORBNMNE Y 7202 &
~ORDE, TITRREIHIROEEES & 5 D TIX7ZR D),
(*3) X <HZHIT) O 1) ZHERT D LKL
TW5,

(*4) 74T 4 > 7 RIROTSEIZE T D IEMMEIZ OV TARE
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NiE, XV EZEO EHMEICOWTAREEE DDA 9 H,
(*5) TNFETOITIAT 4 TR EDEXR R/ D70,
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(*6) FFFE L HFEOEBTE L L OEWIZ, LI ZK T
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7 —2— 1k (2)
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