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Chapter 1

Introduction

An era when more than two-thirds of the class teachers teach English came to
elementary school in 2018. The importance of a teacher training to prepare for the start of new
elementary school English education in 2020 has been increasing. The Ministry of Education,
Culture, Sports, Science and Technology (hereinafter referred to as MEXT) released the
English Education Reform Plan which aimed at implementing English education reform
through elementary, lower, and upper secondary schools in 2013. MEXT is going to start new
English education in 2020, and states that it is necessary for class teachers at elementary school
to improve English teaching skills. Therefore the in-service training programs for teachers will
become much more important than ever. However, many teachers have anxiety of teaching
English. Moreover, they are extremely busy, and most of them do not have enough time to take
part in an outside school in-service training course. Therefore, in-school training can be
participated by all faculty members, thus, utilizing the in-school training effectively is
important. However, at the present time, few studies focus on in-school training that aimed for
reducing teaching anxiety.

This study aims to investigate the current state of in-service training on elementary
school foreign language education and the awareness of teachers and attempts to develop an
in-school training program aimed for reducing teachers’ teaching anxiety, based on the survey.

This paper is organized as follows. Chapter one deals with the current state of
elementary school foreign language education. Chapter two explores the background of in-

service teacher training. Chapter three examines the current state of in-service teacher training
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and the awareness of teachers. Chapter four investigates effect of developed in-school training
program, based on the findings of the survey in chapter three. Chapter five gives consideration
to the state of in-service teacher training and the in-school training program aimed for reducing
teachers’ teaching anxiety based on the results at Chapter three and four. Chapter six

summarizes the discussion and shows future research.



Chapter 2

Background

2.1 Teacher training on primary language education in foreign countries

The quality of a teacher plays one of the most important roles in the achievement of an
education system (e.g., Bacani, 2013; Cer & Solak, 2018; MEXT, 2016b). Therefore, in-service
trainings are held in many countries (e.g., Altintas & Gorgen, 2017; Atay, 2007; Baskan &
Karasel, 2018; Kang & Liang, 2018; MEXT, 2018a; National Institute for Educational Policy
Research(hereinafter referred to as NIER), 2014; Palmer, 1993; Xiong & Xiong, 2017).
“Professional development” is defined as activities that aim to develop an individual’s skills,
knowledge, expertise and other characteristics as a teacher (Organisation for Economic Co-
operation and Development, 2014), and NIER (2014), pointed that professional development
is important to promote a teachers’ collaborative relationship. Also in the field of foreign
language education, improvement of the qualities and abilities of teachers is an important
theme, and many studies suggesting the importance of in-service training have been reported
(e.g., Butler, 2005; Crandall & Christison,2016; Djigunovic, 2009a ; Graham, Courtney,
Marinis & Tonkyn, 2017; Kabilan & Veratharaju, 2013; Ulla, 2018).

There are many countries that conduct foreign language education from the elementary
school stage (Allen, 1994; Beh, 2007; Higuchi, Kagata, [zumi, & Kinugasa, 2017; Izumi, 2007,
2011, 2013; Matsumiya, 2014; Pufahl, I, & Rhodes, 2011; Shibuya, 2014; Tatsumi, 2009;
Tokyo Gakugei University, 2017; Unsworth, Persson, Prins, & De Bot, 2014), and elementary
school foreign language education is promoted in foreign countries which are the same EFL

(English as a Foreign Language) environment as Japan (Table 1).
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Table 1

Foreign Language Education in Japan and Foreign Countries

Introduction Starting

English proficiency

Municipality timing grade Class hours Main Goals of Teaching Teachers qualification
- 4 times a week or more - Fostering the foundation of - Specialized course - Not specified
- Grade 3 and 4: mainly short communication skills teacher
lessons (30 minutes) - Understanding English-speaking
. - Grade 5 and 6: short lessons and culture
China 2001 Grade 3 long lessons (40 minutes), long - Understanding the difference
lessons at least twice a week between home culture and foreign
culture
- Grade 3and 4: 2 times a week - Raising interest in English - Mainly class teachers - Not specified
- Grade 5 and 6: 3 times a week  learning *The placement of
- 1 lesson is 40 minutes - Fostering the ability to understand specialized course
- 34 weeks a year and express fundamental English  teachers is progressing
Korea 1997 Grade 3 * Before revision in 2008 used in everyday life gradually
- Grade 3 and 4: 1 time a week
- Grade 5 and 6: 2 times a week
- 2 times a week - Development of basic - Mainly specialized - In Taichung City,
- 1 lesson is 40 minutes communication skills course teachers (in TOEFL-CBT of 213
- Raising interest in English urban areas) points or more is a
Chinese 2001 *Géjg§e35 learning -Relatively few criterion as
Taipei . - Understanding of own country  specialized course qualification for
in 2001 - .
culture and foreign culture teachers (in non-urban elementary school
areas) English education
- 54 lessons a year - Fostering the (understanding, - Mainly class teachers - Not specified
*After Grade 6th, secondary speaking, writing) as a language
education user at the basic stage
* Before revision in 2008
France 2005 Grade 1 - Grade 1to 3:1to 2 times a week

- Grade 4t06:1.5t0 2 times a
week
- 1 lesson is 45 minutes

There are several reports on teacher training in Korea and Chinese Taipei, which are

covered in overseas research studies by Tokyo Gakugei University (2017). Among Chinese

Taipei’s primary school foreign language teaching staff, there are many specialized course

teachers in urban areas and relatively few teachers in non-urban areas. Beh (2007) reported on

several measures implemented to supplement English teachers who were required in large

quantities with the introduction of English language education at elementary schools in Chinese

Taipei. One way was to conduct an examination to measure English proficiency and to conduct

English professional training for those who passed the examination. This training was held at
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the university instructed by the Ministry of Education of the Republic of China and the training
time was 240 hours of English skills training, along with 120 hours of English education
training, totaling 360 hours. In addition, measures were also implemented for in-service
teachers to receive training. In this measure, when teachers acquire the subject (20 credits)
related to English education at the educational institution designated by the local education
office, they receive a credential. All 20 credits are foreign language related subjects, which
were set up by in-service teachers to improve their English proficiency (e.g., Providence
University).

On the other hand, in Korea, there are many elementary school class teachers in charge
of foreign language education. However, the arrangement of specialized course teachers is
progressing gradually. Izumi (2013) reported on in-service teacher training in Korea which
introduced English as a subject. For example, at Gyeongin National University of Education,
there are 245 hours of training for 20 days in each of basic and advanced classes for in-service
teachers. This includes 12 hours of theory (language acquisition theory, teaching method,
teaching material theory, and so forth.), 15 hours of teaching method, 16 hours of practical
method, 15 hours of practical training and four hours of other, miscellaneous training.
According to Tokyo Gakugei University (2017), as of 2016, in Korea, in-service teachers are
obliged to receive a considerable number of training (60 to 90 hours per year), and the teachers
go to graduate school, receive training during long-term holiday, or take online training
programs. Also, at National Taichung University of Education in Chinese Taipei, under the
budgetary support of Ministry of Education, they are conducting their own teacher training.

The training is scheduled for about seven times a year, and online training is also prepared.



2.2 Japanese in-service teacher training on primary language education

In-service teacher training in Japan is broadly divided into outside school training mainly
conducted by the national government, or municipalities, and in-school training conducted by
each school. Among them, the in-school training such as “Lesson Study” has attracted
international attention (Akita & Lewis, 2008; Akita & Wolf, 2008; Cer & Solak, 2018;
Kambaru, 2015; MEXT, 2014b; The Japanese Society for the Study on Teacher Education,

2017).

2.2.1 Outside school training

Outside school training is organized by the national government, municipalities and so
forth, and is also called legal training, administrative training, or intensive training. According
to MEXT (2018a), the prefectural and designated city board of education which carries out
domestic training to improve elementary school teachers’ English proficiency and English
teaching skills for multiple days were 65 of 67(97.0%), which shows that teacher training is
being conducted in many local governments. In addition, there is “The Leaders of English
Education Project (LEEP)” as the outside school training at the nationwide level currently
being conducted. In the five-year plan from FY 2014 to FY 2018, the nation has cooperated
with external specialized institutions to conduct teaching skills improvement projects targeting
promotion leaders of elementary school English language education (about 200 people each
year), and which aims to have teachers become “leaders”. Participants took one year of central
training (collective training: 10 days, 48 hours in total), then in the next year, 12 to 14 hours of
lectures in the area to serve as a regional instructor, and finally they are officially certified as

an “English education promotion leader”. This training is characterized by learning
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systematically effective teaching methods, practicing in their classes, and communicating the
contents of training to local teachers (British Council, 2018), and the participants learn from
not only lectures but also various activities. The program aims to improve the teaching skills
of teachers who are in the leaders’ position of English education, taking the cascade method to

spread the teaching method to teachers in Japan.

2.2.2 In-school training

In Japan, schools are considered to be the most important place for teachers to learn and
grow (Sato, 2015; The Japanese Society for the Study on Teacher Education, 2017), and
therefore, there are practical and traditional backgrounds such as in-school training or Lesson
Study where teachers learn from each other. According to NIER (2014), the percentage of
teachers receiving assistance from an in-school mentor was 12.8% on average for participating
countries. On the other hand, it was recorded as 33.2% in Japan, which showed that teachers
are receiving guidance in school compared to other countries. According to Kitagami (2010),
in-school training is defined as “research and training activities planned and organized in the
school as a whole in order to solve school educational issues and to further teacher’s
professional development”. In Japanese elementary schools, the class teachers basically teach
all subjects or areas, therefore the in-school training includes various contents as follows:
teaching subjects, special support education, moral education, human rights education,
utilization of ICT equipment, student guidance, collaboration with junior high schools, and so
forth. (Benesse Educational Research & Development Institute, 2016). In-school training on
foreign language education is also being implemented at many schools, and 33,283 times in-

school training were conducted at 19,487 schools where were surveyed in 2017 (MEXT, 2018a).
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NIER (2014) reported that teachers learning together through these in-school training from day
to day improves their practice and motivation. Thus, in-school training plays an important role

also in foreign language education.

2.2.3 Issues of in-service teacher training in Japan

As mentioned above, although various in-service teacher training aimed at improving
the teaching skills of teachers has been conducted both inside and outside the school, the
training on foreign language education in Japan is not sufficient in quantity and quality as
compared with other countries, and there are many issues or difficulties (Higuchi, et al., 2017,
Izumi, 2007, 20122, 2013; Tanabe, 2015). As issues of the central teacher training before,
MEXT (2016b) reported that it is extremely difficult for participating teachers to disseminate
the outcome of the training to other teachers and schools, the training contents were separate
and there are few practical contents et al. In addition, regarding the currently implemented
LEEP training, although the use of English in classes by the teacher who took the training has
increased greatly, as an issue, there is a gap between the teachers who took the central training
and the surrounding teachers (British Council, 2018; Eiken Foundation of Japan, 2017; MEXT,
2014a).

Moreover, various studies have reported issues on in-school training. According to NIER
(2010), the most common issues in-school research were “no time to conduct in-school
research because of other business (33.9%),” followed by “insufficient continuity and
development of research (32.8%),” “insufficient research of teaching materials or lesson plans

(30.5%),” “insufficient discussion after the lesson study (23.1%)”. Even in the field of foreign

language education, the situation that it is difficult to secure the time for in-school training has
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been continuing from the past. In FY 2008 to 2010, MEXT (2008a) indicated that in-school
trainings are taken for 30 hours in two years. However, the average number of hours that the
class teachers participated in-school training on English activities was 6.8 hours until the end
of August 2009 (one year five months) (Benesse Educational Research & Development
Institute, 2011a). Thus, the average number of hours were 4.8 hours in a year. MEXT (2017b)
reported that in FY 2016, 22,279 times in-school training were held at 19,679 schools surveyed,
and based on this result, calculating the average number of in-school training times held in each
school was about 1.13 in a year (the number of training in school divided by the number of
surveyed schools). In FY 2017, shortly before the transition period, 33,283 in-school trainings
were conducted at 19,487 schools (MEXT, 2018a), and about 1.7 times of in-school training
were held at each school on average. Comparing the number of in-school training per school
between FY 2016 and FY 2017, although it has increased about 1.5 times, the number of
training in the year is less than two on average. As shown in this result, the situation of the in-
school training has the same tendency as before the Foreign Language Activities were
compulsory, and the same situation has been continuing, in which the teachers conduct the in-
school training in limited time.

While the teachers in our country have high needs for training, it seems that it is difficult
to secure sufficient time for necessary training due to busy daily work, and it has been pointed
out that the main factor is the longest working hours in TALIS participating countries (MEXT,
2014b; NIER, 2014). Furthermore, there are limited teachers who can participate in the
extracurricular training except legal training (The Japanese Society for the Study on Teacher
Education, 2017). Moreover, the country, each prefecture, municipality, and school conduct

each training, thus, systematic training has not always been carried out (MEXT, 2014b).
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According to these facts, it is necessary for collaboration between each institution to
conduct the training effectively and efficiently, and the each training based on the needs of the
teachers. In particular, in-school training can be participated by all faculty members. Therefore,

utilizing the in-school training effectively is important.

2.3 Teachers in foreign language education at Japanese elementary schools and required
qualities and abilities
2.3.1 Teachers in foreign language education at Japanese elementary schools

In Japan, teachers in foreign language education at elementary schools are mainly class
teachers, specialized course teachers, ALTs and so forth. With the full implementation of the
revised Course of Study in 2008, the main teacher in elementary school foreign language
education shifted from ALT to class teacher (Benesse Educational Research & Development
Institute, 2011a), and in 2017, about 92% of the class teachers who carried out Foreign
Language Activities in own class were mainly teaching it (MEXT, 2018a). Ogawa, Higashi and
Yoshida (2017) pointed out that foreign language education at elementary schools was a
success when there is a solid foundation within primary school education, and it has been stated
that there are many advantages that the class teachers who are good at understanding children
teach Foreign Language Activities. (Izumi, 2007, 2013; Naoyama, 2008; Kasuya, 2009; MEXT,
2016b; Higuchi et al., 2017; Yano & Izumi, 2016). Hashemi and Abbasi (2013) showed some
helpful recommendations for teachers to alleviate anxiety by students: To create student-
friendly and learning-supportive environment in the class, create friendship and cooperation
among students. The class teachers always value these points, therefore they have a great role

in order for the students to participate in Foreign Language Activities with ease.
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However, Japanese teachers integrally carry out teaching subjects, student guidance and
so forth, and teachers’ work is not mainly focused on teaching like the foreign countries (MEXT,
2016a). In elementary schools, class-based teacher assignments system are centered on, and
the number of subjects that one class teacher teaches is large. In the “Elementary Course of
Study” announced in 2017, 11 subjects and areas are set in the third grade and the fourth grades,
and 12 subjects and areas are set in the fifth and sixth grades. As a result, if a class teacher
teaches all subjects and areas, one teacher teaches up to 12 subjects and areas (MEXT, 2017¢).
Such ‘Japanese-style school education’ is highly appreciated internationally, and schools play
a major role in the character growth of children. On the other hand, it is pointed out that in
addition to teaching subjects and student guide, tasks that are complicated and diversified are
concentrated on the teachers, make it difficult to devote themselves to teaching subjects (MEXT,
2016a).

According to various surveys targeting elementary school teachers, although the various
elementary school practice and training have been carried out after elementary school
compulsory Foreign Language Activities in 2011, it has been pointed out as the main issue in
the case of class teachers teach Foreign Language Activities that inadequate “English
proficiency” and “Teaching Skill for Foreign Language Activities” (Benesse Educational
Research & Development Institute, 2007, 2011a; Higuchi et al., 2017; MEXT, 2016b;
Yamamori, 2013b). Moreover many teachers are concerned about these points (Benesse
Educational Research & Development Institute, 2007, 2011a; Machida & Walsh, 2015; Otani,
2014; Yonezaki, Tara, & Tsukuda, 2016). Mousavi (2007) stated that sometimes even when the
teacher has enough language knowledge, he/she still might lack self-confidence in him/ herself.

The class teachers are not confident because the English proficiency or knowledge of English
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education is insufficient (Ogawa et al., 2017), and they have never experienced English classes
in their own elementary school days, and they did not receive the training for elementary
English classes in the pre-service teacher training course, therefore it is natural to have great
anxiety and resistance to teaching (Kasuya, 2009).

Even these days, most of the class teachers, who are the primary responsibilities of
Foreign Language Activities, basically do not receive specialized education on foreign
language education (Machida, 2011). Also the proportion of teachers who have a junior high
school English and high school English licenses are only 5.4% (MEXT, 2018a). Furthermore,
even if teachers have a license, the current English Education Law is for junior and high school
teachers (JACET SLA Study Group, 2013), and in order to teach elementary school Foreign
Language Activities, it is needless to say that different consideration is needed from the
difference of the developmental stages.

In addition, since Foreign Language Activities in Japan is compulsory, there is a case
that there is no opportunity to teach depend on the grade in charge of teaching. Therefore there
are not only a few class teachers who have anxiety for teaching Foreign Language Activities
regardless of the length of the teachers’ working years. For these reasons, it is pointed out that
it may be difficult for teachers to learn based on collegiality as done in other subjects

(Nakamura, 2016).

2.3.2 Quality and ability required of teachers in elementary school’s foreign language
education
Kral'ové and Soradové (2015) stated that the role of the teacher is important, because the

teacher is the person in the classroom who can regulate the atmosphere. EFL teachers are
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expected to empathize with learners, try to motivate them and encourage them to participate in
classroom activities, and generally speaking, to help facilitate learning (Mousavi, 2007). In
language learning environments where students learn English as a foreign language like Japan,
it has been claimed that it is important for teachers to become a role model to communicate
using English (JACET SIG on English Language Education, 2012).

In the new foreign language education, in the third grade and the fourth grade, the class
teachers teach mainly through the team teaching with the ALT et al., and in the fifth grade and
the sixth grade, the class teacher improves his/ her expertise and teaches English. In addition,
it is planned that utilizing specialized course teachers in order to construct a teaching system
that further emphasizes expertise. (MEXT, 2016). Higuchi et al. (2017) listed three points of
knowledge and ability necessary for a foreign language instructor at elementary schools,
knowledge and practical skills on foreign language teaching, English proficiency, and
knowledge on the field related to primary foreign language education. In addition, Tokyo
Gakugei University (2017) stated that the following three points were important for teacher
training: “knowledge and skills necessary for teaching”, “English ability”, “class research”,
and the contents which teachers are to address were shown at the three levels: foundation,
advance, and promote (Table 2) .

For example, “knowledge and skills necessary for teaching” includes understanding of
Course of Study, second language acquisition of children, how to associate with text languages,
how to utilize ICT, and so forth. “English ability” includes the correct operation of the main
English expression handled in the class, meaningful interaction based on the classroom English,
appropriate paraphrasing to the understanding of the children, improvisational reactions to the

utterance and behavior of the children. “Class research” includes lesson observation,
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Table 2

Contents of teacher training shown in core curriculum(Tokyo Gakugei University, 2017)
Category Content
Knowledge and skills  Course of Study
necessary for teaching Main teaching material
Knowledge of children's second language acquisition and utilization of the knowledge
How to speak to children in English
How to introduce activities to read and write
Selection of subjects, Study of teaching materials
Learning Achievement goals, Teaching plan(how to construction of unit and each lesson, various activities, teaching plan)
Ideal team teaching with ALT
How to utilize ICT
Assessment of learning states (include performance assessment and utilization of achievement goals)
Collaboration in English education at elementary, junior high and senior high schools and the expected role for each school
How to create a curriculum
Guidance plan (annual guidance plan, short lessons)
Basic knowledge (phonetics, vocabulary, sentence structure, grammar, orthography)
Foundation of Second Language Acquisition Theory
Children's literature (picture books, songs and poems for children)
Intercultural understanding
Responding to the diversity of children and schools
English ability Correct operation of English expression handled in lessons
English proficiency to speak with consciousness of pronunciation, stress, rhythm, intonation
Correct English notation of chalkboards and bulletin
English proficiency to discuss about lessons with ALT
English proficiency to have meaningful interaction based on classroom English
Appropriate reparation to children's utterances and actions
English proficiency to rephrase English that children can not understand
English proficiency to respond appropriately to children's speech and actions
Class research Lesson observation (including observation of Lessons at junior high school)
Lesson Study
Planning and management of Lesson Study
Model lesson

demonstration lesson, planning and management of demonstration lessons, and model lesson.
These contents are related to the qualities and abilities required for teachers in the future, thus
the qualities and abilities that must be trained through in-service teacher training are diverse.
Djigunouvic (2009) reported that the motivation of learners learned in a positive learning
environment was higher than learners learned in negative learning environments. According to
his research teachers who received adequate training were one of the elements of the positive
learning environments. This result suggests that the teaching skills of teachers are one of the
factors that affect learners’ motivation. Therefore, improving teachers’ teaching skills is

important.
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2.4 Elementary school teachers’ anxiety and in-service teacher training
2.4.1 Anxiety of elementary school teachers

Several factors are thought to be related to the motivation of teachers in teaching Foreign
Language Activities. In recent years, the relationship between motivation and psychology,
language, social aspects has been argued actively as followed: willingness to communicate
(hereinafter referred to as WTC), self-efficacy, learner autonomy, anxiety, inherent in learners
and the actual use of communication skills (JACET SLA Study Group, 2013). In particular,
various studies have shown that elementary school teachers in Japan have large anxiety about
teaching Foreign Language Activities (Benesse Educational Research & Development Institute,
2007, 2011a; Otani & Tsuido, 2011, Yonezaki et.al, 2016), therefore it was pointed out that how
to change such consciousness of teachers are urgent issues (Nakamura, 2016).

Over the last three decades, language anxiety has become a great concern in second and
foreign language learning research (Trang, Moni, & Baldauf, 2012). Horwitz, Horwitz and
Cope (1986) defined Foreign Language Anxiety as “a distinct complex of self-perceptions,
beliefs, feelings, and behaviors related to classroom language learning arising from the
uniqueness of the language learning process” (128), and they reported that there was a
consistent and moderate negative relationship between anxiety and achievement. Typically
referred to as language anxiety or foreign language anxiety (FLA), this anxiety is categorized
as a situation-specific anxiety, similar in type to other familiar manifestations of anxiety such
as stage fright or test anxiety (Horwitz, 2010).

Kral'ova and Soradova (2015) pointed out that the teachers played one of the most
important roles in increasing or alleviating anxiety by students. However, Horwitz (1996)

argued that not only students but also many nonnative foreign language teachers also
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experienced foreign language anxiety and that this anxiety could have negative consequences
for language teaching. The Japanese Society for the Study on Teacher Education (2017) pointed
out that there were so many elementary school teachers that they could not obtain self-efficacy
even through subject teaching such as Japanese, and felt difficulty or anxiety in not just novice
teachers. Thus it was natural that there was an increase in difficulty or anxiety of teachers in
teaching Foreign Language Activities. In this regard, Machida (2011) stated that it was quite
plausible that Japanese elementary school teachers who were new to English language
education would be anxious about using English for classroom instruction. Moreover, Bandura
(1997) pointed out there was a negative relationship between anxiety and self-efficacy. Based
on these studies, it is also important to reduce anxiety from the viewpoint of improving the
self-efficacy of teachers.

Much research (e.g., Matsumiya, 2014; Shinado, 2012; Yonezaki Tara, & Tsukuda, 2016;
Yorozuya, Nakamura, & Kanbayashi, 2010) has been done on teachers’ consciousness and
anxiety in Japan. For example, Yonezaki et al. (2016) surveyed what kind of anxiety the
elementary school teachers had about the lower grading of foreign language and English as a
subject, and revealed a common anxiety about “English ability and teaching skills”, “a balance
Japanese with other subjects” and “a burden on children”. It was found from the result, many
teachers had anxiety about English proficiency and guidance ability even after five years since
elementary school English education started. In 2011, 80% of elementary school teachers were
concerned about teachers’ proficiency in English, and even in 2016 they were still full of the
same anxieties.

One of the most obvious issues facing non-native teachers and causing them stress can

be their own language proficiency (Mousavi, 2007) and the same trend can be seen in Japanese
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teachers. Especially about the English proficiency of incumbent teachers, there are many
teachers who feel reluctant in “speaking” or feel issues that scarce of their own English
proficiency (Matsumiya & Morita, 2015). It was reported that teachers with a higher foreign
language anxiety choose a teaching method that does not use foreign languages (Horwitz,
2013), therefore, there is a possibly of negatively affect for sufficient input for second language
acquisition, which were claimed by many researchers (e.g., Pinter, 2017; Watanabe, Sakai, &
Urano, 1996).

It is natural to feel stress or anxiety in certain situations, however it is important to be
able to cope with the negative feelings so that they do not affect their learning and performance
(Kral'ova & Soradova, 2015). The transition period to new foreign language education began,
it is expected that the teachers' anxiety become more diverse, therefore in considering teacher
training, it is more important than ever to grasp what the teachers are concerned about, and to

consider the contents based on the results.

2.4.2 Teacher training to reduce anxiety

Reducing anxiety of teachers and raising motivation for teaching and self-efficacy are
important for teachers to teach English actively. Kasuya (2009) appealed the need to remove
anxiety as one of the central framework of teacher training. In addition, Tanabe (2017) stated
that it could be expected that maximizing the training effect by setting the viewpoint that the
class teachers’ anxiety in the center of training was alleviated. Recently, teacher training
focusing on teacher anxiety reduction is being conducted nationwide (Machida & Uchida,
2015; Ikeda, Imai & Takeuchi, 2017; Tanabe, 2017).

Machida and Uchida (2015) studied the development of teacher training which aimed at
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alleviating teachers’ anxiety about foreign languages. The training was consisted of four main
themes: (1) support for anxiety of teachers, (2) practical teaching skills, (3) successful
experiences of communication in English, and (4) microteaching of team teaching. The results
suggested that the training which aimed for reducing anxiety and focused on specific themes
was effective for elementary teachers.

Furthermore, the deepening confidence in English proficiency through the class teachers
increasing the amount of English usage and the amount of English input to the children are
increasing greatly (Machida, Takahashi & Kurokawa, 2017), and the importance of training on
Teacher Talk have been reported (Moser, Harris, &Carle, 2012, Yano, 2015, Yano & Izumi,
2016). Therefore, it is necessary to set and implement effective training contents including
improvement of English proficiency of class teachers according to the actual condition of each
school’s students and teachers.

In teacher training focusing on reducing anxiety, there are many cases of outside school
training, however the research of Ikeda et al. (2017) is a valuable example focusing on in-
school training. Tkeda et al. (2017) studied the development of a sustainable school teacher
training system focusing on alleviating teachers’ anxiety about Foreign Language Activities at
elementary schools and it was confirmed that the school-based training system achieved results
in terms of reducing concerns related to the implementation of Foreign Language Activities.
This showed that it was suitable for the teachers because the training program was composed
based on the needs of them and relieved their anxiety. On the other hand, it was reported that
there were issues to be solved in how to involve managerial teachers.

Thus, the teacher training conducted by the administration which aimed at alleviating

anxiety about foreign languages is effective and the in-school teacher training focusing on
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alleviating teachers’ anxiety is also suitable for elementary school teachers. The results of the
studies showed the effectiveness of teacher training focusing on teachers’ anxiety regardless of
an administrative training or an in-school training.

However, at the present time, few studies focus on in-school training where all teachers
can participate. There are indications that the research of in-school practice by schools and
teachers are lagging (The Japanese Society for the Study on Teacher Education, 2017), and
from this point as well, the development of in-school training program focusing on anxiety
reduction that can be implemented in a limited time has significance.

Therefore, the present research aims to investigate the current state of in-service training
on elementary school foreign language education and to develop an in-school training program
focus on reducing teaching anxiety. The research questions are as follows:

RQI1: What is the state of teacher training on elementary school foreign language education
and what kind of awareness do teachers have?

RQ2: What elements are necessary for the in-school training program aimed at reducing
teacher’s anxiety?

RQ3: Does the in-school training program aimed at reducing anxiety of teachers affect the

teachers’ anxiety?

19



Chapter 3

Survey

To answer the first and second research questions, three surveys were conducted in
March to April 2018. The first survey was aimed to investigate the state of outside school
teacher training. The second survey was aimed to reveal the current situation of in-school
training. The third survey was aimed at reporting the awareness of teachers involved in

elementary school foreign language education.

3.1 Survey 1
3.1.1 Purpose

This study aims to investigate the current state of in-service training on elementary
school foreign language education and the awareness of supervisors who are the persons in

charge of foreign language education at the board of educations.

3.1.2 Method

These questionnaire surveys were sent through e-mail and mail from March to April
2018. Participants were nine supervisors who are the persons in charge of foreign language
education at the board of educations across seven administrative divisions in Japan. The
response rate for the survey was 52.94% (n=9).
3.1.3 Questionnaire
(1) Municipality background

The municipality background questionnaire asked for the following information: (a)
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municipality, (b) number of classes in foreign language education, (¢) number of elementary
schools, (d) number of elementary school teachers.
(2) Trainers, main materials, contents, execution month, number of hours

The questionnaire on the outline of the in-service training included the following items.
Two items asking for trainers and materials, and 25 items refer to Tokyo Gakugei University
(2017) are asking contents and number of hours about in-service training.
(3) Outcomes and issues

Questionnaire about outcome and issues of the in-service training were asked by free

description.

3.1.4 Results
Table 3 summarizes the results from the municipality background about the trainers. As

the result, seven of the nine municipalities were supervisor in charge of training solely.

Table 3
The Municipality Background
Number of Number of Number of lessons  Number of lessons Number of lessons
Municipality in fifth and sixth  in the third and fourth in the first and second
elementary schools faculty members
grade grade grade
Prefecture A 730 About 16,800  Depend on schools  Depend on schools Depend on schools
Prefecture B 356 5,822 35 [Depend on [Depend on
cities or towns cities or towns
C department 50 737 35 0 0
of education
City D 290 - 35 No city rules 0
City E 164 3,850 35-70 12-35 Depend on schools
City F 28 855 35 10 6
(Only some designated schools) (Only some designated schools)

City G 26 457 35 20 10
City H 24 650 70 35 10
City 1 15 413 35 0 0
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Also, the main training materials were “Hi, friends!” (7), the next was a commercially available

picture book (4) (Figure 1), thus, it is showed that textbooks are utilized for not only classes

but also in-service training.

Hi, friends! 7
Commercially available picture book 4

LEEP materials 2

We Can!/ Let's Try! 2
DVD 1
City original materials 1
Trainer original materials 1
Training guidebook 1

0 2 4 6 8

Figure 1. Main teaching materials of in-service teacher training.
Participants were able to answer one or more teaching materials used in
the training.

The month in which many training is being conducted was July (17) and August (16),

thus, the summer holiday was utilized to facilitate trainings (Figure 2).

Jan. 11

Feb. 7

Mar. 3

Apr. 4

May 7

June 12

July 17
Aug. 16
Sept.

Oct.

Nov. 14

Dec. 9

0 5 10 15 20

Figure 2. The month when the teacher training was carried out.
Participants were able to select the month more than once.
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The most common contents that were done in the municipality was “how to utilize
teaching materials and ICT” (7), “understanding the new Course of Study and new teaching
materials” (7). Subsequently, the contents were as follows: “how to construction of unit and
each lesson”, “how to create various activities”, “how to create teaching plan” (6), “ideal
team-teaching”, and “discuss about improving classes” (6) (Figure 3). On the other hand,
there were some contents that were dealt by only one municipality.

Outcomes and issues are shown in Table 4 and Table 5. As for the outcome, there were
multiple opinions on the understanding and consciousness of the teachers (Table 4). On the
other hand, there are several issues, such as quantitative and qualitative enhancement of

training and transmission of training contents (Table 5).
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Table 4

The Outcomes of In-Service Teacher Training

Participants

Description

While it is difficult to generalize because of we were planning and managing various training such as novice teachers
training, in-school training, English proficiency improvement training, etc, | think that it was possible to have a
common understanding of the teachers, and reduce their resistance to English through the training.

The concrete method of creating the curriculum was unified in the city. Through the Lesson Study, the teachers
shared a common understanding of concrete teaching methods.

The teachers' anxiety and burden on the lesson were reduced a little. The teachers were able to have the image of the
lesson.

Teachers were able to understand how to prepare in the future as incorporating the exercises into the training it aims
to have the image of the actual lesson. In additon, the motivation of teachers for English education was improved.

Training on understanding new teaching materials is essential for the schools and | was able to convey the direction of
the next fiscal year through training.

| carried out the training that understanding 'Small Talk' or 'in-depth study by thinking for themselves through
discussion" based on the Couse of Study instead of doing training to teach new teaching materials. | was able to
conduct training that focused on the thoughts of the children.

For the transitional period from FY 2018, more than 12 hours of classes per year were planed for the 3rd and 4th
grades. Therefore, the awareness of teachers' Foreign Language Activities has increased, and participation in training
has been more active than in the past year. In addition, | felt that the teachers had a sense of crisis because the
training at schools were enriched and the requests for training at the schools increased.

The awareness of elementary school teachers about foreign language education improved. The awareness of the
elementary and junior high school personnel in charge improved. The relationship between the Board of Education
and the schools became more intimate.
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Table 5

The issues of In-Service Teacher Training

Participants

Description

Considering that the situation of teachers is various, it is necessary to carry out training according to the situation of
teachers. One training per year is inadequate, therefore it is necessary to have as much training as possible (even if
one time is short).

The cooperation between elementary schools and junior high school. Effective utilization of ALTs. Teaching of
Foreign Language Activities in grade 3 and grade 4.

More concrete lessons making. Creating lessons using new teaching materials.

There are few participants of training that isn’t mandatory. It seems that there are many teachers who have anxiety
about English education in the future, but it is presumed that work is busy even during summer holidays. Therefore,
we are considering increasing training in each region. In addition, it is thought that it is important for the schools to
work on not only individuals who participated but also all teachers systematically in utilizing the contents of the
training. However, it is presumed that the situations of each school are insufficiency.

Representative teachers who participated in the teacher training conducted by the municipality need to communicate
information to own school, however, there are differences in the transmission situation depending on the school. In
elementary school English, it is necessary to improve training from the viewpoint that all teachers are involved.

Although the representatives of each school participate in the training, it is difficult to communicate information to
the teachers in the school, and information is not transmitted. The information gained by the training has become only
for individual teachers.

By setting promotional schools in each branch, the heads of Foreign Language Activity were able to interact with
lesson practice. However, there are branches with few requests for in-school training, and the progress situation has
not been grasped.

Although the consciousness of the person in charge improved, when they returned to school, their enthusiasm do not
fully convey to other teachers. The cause is as follows: Only young teachers are responsible for the head of Foreign
Language Activity. The school's researches are dominated by teachrs of Japanese language and mathematics. There is
no support for the head of Foreign Language Activity, especially manager's awareness is low. As the city as awhole,
the interest in foreign language education is low (including mayor and parliament), and there is no understanding of
Foreign Language Activity at all. The Sub-committeg is not functioning and there is no organization.
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3.2 Survey 2
3.2.1. Purpose

This study aims to investigate the current state of in-school training on elementary
school foreign language education and the awareness of teachers who are the person in

charge of in-school training.

3.2.2 Method

These questionnaire surveys were sent through e-mail and mail from March to April
2018. The participants were 81 teachers who are in charge of in-school training at 81 national
and public elementary schools across 11 administrative divisions in Japan. The response rate

for the survey was 62.8% (n=81).

3.2.3 Questionnaire
(1) School background

The school background questionnaire asked for the following information: (a)
municipality, (b) research subject at school, (c) number of classes in foreign language
activities, (d) number of children, (¢) number of classes, (f) the number of Japanese teachers
of English in charge of foreign language activities, (g) the person in charge of the in-school
training of foreign language education, (h) main in-school training materials for foreign
language education.
(2) Contents, number of hours, outcomes and issues

Using Tokyo Gakugei University (2017) as a reference, 25 items were asked about

their in-school training contents and how many hours were spent on training (Appendix B),
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and two items were asked the outcome and issues of the training by free description.

3.2.4 Results

As the result, the heads of Foreign Language Activities were in charge of the in-school
training independently at 35 schools (52.2%, n=67). Furthermore, the training average time
of 60 schools that answered the question about how many hours were spent on training was
7.8 hours. Nine schools had more than 15 hours of training a year. Eight out of the nine
schools research Foreign Language Activities at their schools, and there was a tendency that
the training time was longer than that of the other schools which had other research subjects.
On the other hand, there were 29 schools that had less than five hours of training a year.

At 61 schools that answered the question about the content of in-school training, the
most frequently conducted was “Lesson Study” (40). Subsequently, the contents were as
follows: “how to utilize teaching materials and ICT” (33), “understanding the new Course of
Study and new teaching materials™ (32), “how to construct a unit and each lesson, how to
create various activities, how to create a teaching plan” (31), and “discussion about
improving classes” (30). It should be noted that, there were no schools that dealt with the
“response to the diverse needs of children” and “awareness of languages through cooperation

with Japanese language education” covered by Tokyo Gakugei University (2017) (Figure 4).
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Moreover, as a result of analyzing the free description about positive outcomes and
issues of in-school training using the modified grounded-theory approach (M-GTA), the six
concepts (e.g., “improve teaching skills” , “promoting common understanding about new
foreign language education”) and four categories (e.g., [ changes in the awareness of teachers] ,

[ Improve practical teaching skills] ) were extracted. For the issues, 10 concepts (e.g.,
“teachers’ consciousness of being not good at teaching”, “expertise of training instructors™)
and four categories (e.g., [securing training time] , [examination of contents of effective in-
school training] ) were extracted (Table 6 and 7). Based on these results, the conceptual diagram
was generated (Figure 5). This diagram implies that if the following three contents of “securing
of training time”, “training of persons in charge of in-school training” and “examination of
effective in-school training”, are completed and if teachers execute in-school training which
leads to “promotion of common understanding on foreign language education”, and
“improvement of teacher’s awareness”, it will also lead to a “change of consciousness in
teachers” and “development of curriculum beyond roles and school types” can be expected.
The results of the analysis indicated that there are issues in securing training time and

examining the contents. Moreover, it became clear that the awareness of teachers is also a major

factor affecting in-school training.
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Table 6
Categories and Concepts on Outcomes of In-School Training

Category Concept

[Changes in the awareness of teachers ] Changes in the awareness of teachers

[ Promoting common understanding about foreign  Promoting common understanding about current foreign language education

language education] Promoting common understanding about new foreign language education

Improve teaching skills
[ Improve practical teaching skills ]
Sharing lesson images through lessons

[ Curriculum development with collaboration of  Curriculumdevelopment with collaboration of teachers of various roles and

teachers of various roles and school types ] school types
Table 7
Categories and Concepts on Issues of In-School Training
Category Concept
[ Securing training time] Securing training time

Teachers' consciousness of being not good at teaching
[Improve awareness of teachers ] Differences in consciousness among teachers

Managerial teachers' consciousness

Implementation of training that leads to improvement of teaching skills
[ Bamination of contents of effective in-school ~ Consideration of more specialized training contents
training] Consideration of curriculumaccording to each school

Collaboration between elementary schools and junior high schools

Bxpertise of training instructors
[ Fostering of training instructors ]
Development of training plan
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3.3 Survey 3
3.3.1. Purpose
This questionnaire survey aims to investigate the current state of teacher training on

elementary school foreign language education and the awareness of teachers.

3.3.2 Method
These surveys were sent through e-mail and mail from March to April 2018.
Participants were 213 teachers who teaching English at 104 national and public elementary

schools across 16 administrative divisions in Japan. The response rate for the survey was

63.9% (n=213).

3.3.3 Questionnaire
(1) Background

The background questionnaire asked for the following information: (a) gender, (b) total
years of teaching experience, (c) position, (d) teaching grade, () total years of teaching
experience of Foreign Language Activities, (f) whether participants have English
qualifications (e.g., EIKEN, TOEIC, or TOEFL) , (g) whether participants had an experience
in studying abroad, (h) whether participants took an primary English pedagogy course at
college, (1) number of Foreign Language Activities classes in FY 2017, (j) teaching styles of
Foreign Language Activities (e.g., class teacher only, team teaching with ALT), (k) teaching
materials, and (1) time to prepare each lesson, (m) content of in-school training that teachers

took in FY 2017 and the teachers want to learn in the future (Appendix C).
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(2) Teaching anxiety

The questionnaire is composed of 37 items pertinent to Foreign Language Anxiety,
teacher cognition, teacher efficacy, Willingness to Communicate (Horwitz, 2013; Noels,
Clément, & Pelletier, 1999; JACET SIG on English Language Education, 2014; Yashima,
2009). A 6-point Likert scale ranging from 1(strongly disagree) to 6(strongly agree) were
used to measure teacher’s teaching anxiety. The score of 1(strongly disagree) is scored one,
and 6(strongly agree) as six. This questionnaire includes reverse-scored items, for these
items, 1(strongly disagree) is scored six, 6(strongly agree) as one.
(3) Anxiety, English proficiency

This questionnaire was a free description type questionnaire to accurately acquire

opinions from teachers.

3.3.4 Results
(1) The result of the teaching anxiety questionnaire

The questionnaire items, the standard deviation and the mean are presented in the
Appendix D. Items with high mean were “item 4. I am pleased with the level of my English
language proficiency I have achieved. (R)” (M = 5.23) and “item 12. I speak English well
enough to be a good English teacher. (R)” (M = 4.79). Furthermore, the score of “item 14. I
feel confident when I speak English. (R)” (M =4.75), “item 16. I don’t understand why some
people think learning English is so hard. (R)” (M = 5.19) were low. These results indicated
that many teachers were not satisfied with their English proficiency and had difficulty
improving their English proficiency. This result is consistent with Benesse Educational

Research and Development Institute (2007, 2011a).
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(2) Explanatory factor analysis

In order to determine the factors in Teaching Anxiety, an Explanatory Factor Analysis
(Likelihood Method, promax rotation) was performed (Appendix E). As a result, four factors:
“English use” (F1: nine items, a = .913), “lesson improvement/ evaluation” (F2: four items, a
= .844), “failure anxiety” (F3: four items, a =.753), “WTC” (F4: four items, o = .955) were
extracted (Appendix 3). The first factor was composed of items related to speaking English,
and therefore labeled as “English use”. The second factor was related to improvement of the
lessons and evaluating students, it was labeled “lesson improvement and evaluation”. The
third factor included anxiety about English use failure, and was labeled “failure anxiety”. The
fourth factor was related to the intention of whether they communicated with their colleagues
when given the opportunity; therefore it is labeled “WTC”.
(3) Relationship between teachers’ background and evaluation of each item

In order to examine whether there was a significant difference in the evaluation of each
item by the teaching experience and English qualification, t-test or Mann-Whitney test was
conducted. As a result, teaching anxiety was related to the total years of teaching experience
of Foreign Language Activities, English proficiency, experience in staying abroad and
English qualifications. Interestingly, as for the teaching experience of Foreign Language
Activities, it showed that when teachers had more than three years of experience teaching a
foreign language, they had less anxiety. In addition, it was revealed that there was a
difference in teaching anxiety about English proficiency, with over EIKEN Grade Pre-2 or
TOEIC score of over 225, or with over EIKEN Grade 3 or TOEIC score of over 120 (Table
8). The teachers who do not have more than a certain level of teaching experience or English

proficiency had more teaching anxiety. Considering this, in teacher training aimed to
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reducing teaching anxiety, it will be effective to focus on basic contents which lead to

improvement of teaching skills or English proficiency.

Table 8
Relationship Between Teachers’ Background and Factors
Item Yes (n) No (n) F1 F2 F3 F4
1 I have the experience of staying abroad. 45 167 O O O O
2 I have a teaching certificate for English (junior/ high school). 36 177 O O O -
3 I have attended elementary school English lessons at university. 44 167 O - - -
4 I have taught Foreign Language Activities. 187 17 O - O O
5 I have over 2 years experience in teaching Foreign Language Activities 143 61 - - - O
6 I have over 3 years experience in teaching Foreign Language Activities 114 90 O O O O
7 I have over 5 years experience in teaching Foreign Language Activities 73 131 O O O O
8 I have over 7 years experience in teaching Foreign Language Activities 38 166 O O O @)
9 I spend more than 120 minutes preparing for lessons. 13 175 - O - -
10 My school's research subject is a Foreign Language Activity. 39 150 O O - -
11 Ihave qualifications related to English (EIKEN, TOEIC etc). 102 109 O O O O
12 Ihave an EIKEN Grade Pre-1, or a TOEIC score of over 785. 13 198 O - O -
13 Ihave an EIKEN Grade 2, or a TOEIC score of over 550. 53 158 O - O O
14 1have an EIKEN Grade Pre-2, or a TOEIC score of over 225. 76 135 O O O O
15  Ihave an EIKEN Grade 3, or a TOEIC score of over 120. 101 109 O O O @)

Note. O=There is a significant difference. -=There is no significant difference.
There were no significant differences in gender, number of in- school training hours (less than 15 hours / 15 hours or more), service

years (less than 10 years / 10 years or more), lesson preparation time (less than 60 minutes / 60 minutes or more).

(4) The content of in-school training that teachers took in FY 2017 and the teachers
want to learn in the future

In the content of in-school training that teachers took in FY 2017, the most frequently
discussed contents were the Lesson Study (53), subsequently, theories (40) and new foreign
language education (38). As new foreign language education begins in 2020, many schools
offer in-school training to understand new foreign language education. On the other hand,
there were five teachers who responded that they did not conduct in-school training. Thus,
there were differences in the status of in-school training at each school (Appendix F).

In addition, the most frequent answer about the teacher training contents that the teachers
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wanted to learn in the future was the improvement of English proficiency (34), so to
conclude, many teachers wanted to improve their English proficiency. Furthermore, many
teachers wanted to take training on new teaching materials (15), and wanted to acquire
teaching skills to deal with new foreign language education. However, 15 of the teachers
answered there were no training sessions that they would like to take in the future, or they
were not sure (15). These results showed that there were gaps in attitudes toward teacher
training (Appendix G).
(5) Current anxiety and English proficiency

In the data analysis process, a NVivo Plus program that is a computer-assistant
qualitative data analysis program was used. As a result of the analysis, teachers’ descriptions
of current anxiety was divided into 24 different categories (Appendix H). There were many
descriptions about “English proficiency” and “teaching method”. About “English proficiency”,
some teachers answered as follows: “I am worried that I cannot teach students with my current
English ability” or “Is English proficiency to be more and more required. Can I keep up with
1t?”. For teachers who had anxiety about their lack of English proficiency, there was a growing
anxiety that further English proficiency will be required as the new language education starts.
In addition, about “teaching method”, there were teachers who answered that they had concerns
about “teaching methods using new teaching materials” or “teaching methods of writing”. Thus,
teachers were concerned not only with the traditional teaching method but also with the
teaching method of new foreign language education.

These results were found to overlap with the content of the training that teachers would
like to attend in the future, and it was revealed that many teachers want to eliminate their

anxiety through training. Even so, many teachers answered that they had anxiety about
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“securing time”, “It is difficult to secure the time to study teaching materials the same as other
subjects”, “It takes a lot of time to prepare for each lesson, and therefore, I do not know whether
I can teach English adequately with two hours a week”. Regarding these results, it is difficult
for teachers to participate in teacher training outside school hours or to spend time on self-
training in situations where they already felt difficulty in securing even the preparation time of
daily classes.

Teachers’ description of their English proficiency was divided into 10 categories, and in
particularly, the host of answers were as follows: “My English proficiency is insufficient”, “I
want to further improve my English proficiency”, “I am not confident” (Appendix I) . As for
the category of “My English proficiency is insufficient”, some teachers answered that “I have
difficulty in finding the right English words, therefore I cannot explain something even if I
want to say it” or “I feel that I do not have enough English proficiency to manage English
classes and to promote sufficient communication” In addition, there were several teachers who
answered, “I do not have much English proficiency”, although it seemed that there were
individual differences in the level of English proficiency that each teacher felt necessary, all of
them were not satisfied with their English proficiency. Moreover, in the category of “not
confident”, there were answers such as “I am not confident in my English proficiency”,
“English is the most difficult subject for me”, and it seemed that these feelings could be
interpreted that their lack of English proficiency had an impact on their insecurity. At the same
time, there were many teachers who felt that they wanted to further improve their English
proficiency and had answers such as “I want to learn because my English proficiency is still
insufficient”, “I want to improve my English proficiency and be able to speak English”. Thus,

even though they are not confident in their English proficiency or not good at English, the
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teachers wish to improve their English proficiency. These results revealed that there were many
teachers who felt that their English proficiency was lacking and that many teachers wanted to
improve their English proficiency to improve the current situation.

From the above quantitative and qualitative analysis, it became clear that there was a
lack of the teacher’s English proficiency and teaching experience which is a major cause of
teaching anxiety. This result was consistent with Machida (2011) and Yonezaki et al. (2016).
In order to dispel teaching anxiety, within school training, it is considered necessary to
incorporate training contents where teachers can have a concrete image of teaching methods,
or how to improve their English proficiency. According to teachers who are quite busy, it is
important to effectively utilize the in-school training that any teacher can participate in, and

reduce the teaching anxiety and cultivate practical teaching skills.
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Chapter 4

Research

To address the second and third research questions, the in-school training program was

developed and examined the influence of the program on teachers.

4.1 Purpose
The present research aims to exams the effects of an in-school training program focus on

reducing teaching anxiety.

4.2 Framework of the training

Teacher needs analysis is essential for effective teacher training (Atay, 2007;Ayka¢ &
Yildirim, 2017; Floress, Beschta, Meyer, & Reinke, 2017; Ikeda et al., 2017; Kabilan &
Veratharaju, 2013). Therefore, the content of this training was decided based on the survey
results shown in Chapter 3 and the needs of participants in this training.

As the results of survey 3, the content of the training that the many teachers want to take
in the future was improvement of English proficiency and teaching skills. The needs were
related to their anxiety. Regarding these results, Matsumiya (2013) pointed out an important
factor that causes teachers’ teaching anxiety is the anxiety itself of the teachers’ English
proficiency. According to the importance of the experience of using English to improve English
proficiency (Shirai, 2013; MEXT, 2017), in this training program sets up opportunities for
teachers to use English every time.

In addition, many teachers were concerned that their pronunciation was not like native
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speakers. Shiozawa, Yoshikawa, Kurahashi, Komiya, and Shimoch (2016) stated that fostering
internationally-common English proficiency was important, however, it was not meant to
imitate the pronunciation of native speakers. There was a possibility that excessive anxiety
about their own pronunciation reduces the opportunity for teachers to speak English. Therefore,
the contents of the training program included such as the concept of World Englishies (Honna,
2013; Shiozawa et al., 2016) and the tips to speak English as English (MEXT, 2017d).

The teachers also felt the necessity of improving teaching skills. Matsunaga (2011)
suggested that putting emphasis on practicing teaching skills was effective in improving
teaching skills. Also, the effectiveness of teachers’ learning through experiences has been
clarified in previous studies (Faez & Valeo, 2012; Palmer, 1993; Little, 1995).

In addition, collaboration with teachers improves their collegiality, and increases self-
efficacy (National Institute for Educational Policy Research, 2014). Also, since improving the
self-efficacy leads to anxiety reduction (Bandura, 1994), the training adopted a form in which
teachers learn with various pairs. Therefore, this training was designed to combine lectures and
workshops (Table 9). The teachers can gain the opportunity to improve their English
proficiency and teaching skills, and can learn about new teaching materials or use English in
the training.

Moreover, many researchers have claimed that the importance of reflection in teacher
education (Farrell, 2018; Giin, 2010; Kabilan, 2007; Korthagen, Kessels, Koster, Lagerwerf, &
Wubbels, 2001; Richards & Lockhart, 1994; Schon, 2001, 2007; Shiokawa, Sakai, & Urano,
2009). Therefore, although this training program was a limited time, self-reflection time for
teachers were set at the beginning and the end of training. Reflection at the beginning of the

training was done in order to reflect the state of themselves from the previous training to this
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training. The other reflection aimed at reflecting themselves who received the training.

Table 9
Framework of the In- School Training Program
Ist training (30 minutes) 2nd training (30 minutes) 3rd training (30 minutes) 4th training (30 minutes)
Introduction Reflection of self-goal/ Confirmthe aim of the training
The situation surrounding Tips for speaking English2 ~ Tips for speaking English 3 Tips for speaking English 4
English ("World Englishes")  (Sentence stress) (Rhythm Linking) (Intonation)
Lecture  Tips for speaking English 1~ Teaching method of game  Alphabet letters and sounds ~ Teaching method of "Let'
(Word stress) activities (Utilization of digital ~ (Utilization of digital teaching ~ Watch and Think" (Utilization
teaching materials) materials) of digital teaching materials)

Worksh Teaching Missing Games using Teaching Key Words / Key ~ How to interact with English 1 How to interact with English 2
OMShOp English Phrase Games using English

Reflection Reflection of training

However, as shown in the survey results, there were some difficulties in implementing
the in-school training. Firstly, the big issue was securing time. It was difficult to secure
sufficient time for in-school training at many schools (Benesse Educational Research and
Development Institute, 2006a, 2010; MEXT, 2017b, 2018a). Considering the very busy
situation of the teachers (Benesse Educational Research and Development Institute, 2006b;
MEXT, 2016a; Organisation for Economic Co-operation and Development, 2014; Senoo,
2017), if it is a program for in-school training that can be carried out within a limited time,
there is a possibility that it can be implemented in many schools. Therefore, this program
consisted of 30 minutes per session, four times in total. In this program, the above four training
sessions were planned to be carried out at regular intervals. The training has the following
processes: Firstly, the teachers participate in the training, then recall the contents of the training
at the time of preparation of the each lesson, and in the lesson, use the teaching methods and

English expressions which were learned, and then take the next training (Figure 6). Although
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each training session is only 30 minutes, by notifying the teachers of this process circle, it
makes it possible to link teaching and lessons, and teachers are able to improve their English

proficiency and teaching skills.

Lessons

T - Try to use English with lessons
: - Teach using the contents learned
= through training

In-school training
- Understand tips for speaking English
- Use English
- Have images of activities

Before lessons
- Review the contents of previous training

- Consider how to utilize the contents learned
through previous training

;

Figure 6. Flow of the in-school training program.

Subsequently, diversity of teachers’ level of teaching skills and English proficiency was
also one of the difficulties for in-school training. Yamamori (2013) insisted that the English
proficiency required of the Foreign Language Activities instructors differed depending on their
teaching experience. In addition, he pointed out that it is necessary to set gradual training
contents according to the teaching experience of the teachers. Therefore, according to the
characteristics of the in-school training that teachers at various levels of English proficiency
take training at the same time, this program adopted the following system. Firstly, each teacher

can select the teaching materials levels in the workshop according to their needs (Appendix J).
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Additionally, according to the needs for teachers who want to learn further about the contents
handled in the training, resources for self-training are introduced in the training.

Finally, the trainer’s expertise also affects the success of the training. However, teachers
with sufficient expertise are not always in all schools. Therefore, the main training materials of
this training program were the training guidebook and teaching materials prepared and released
by MEXT (2017d, 2018c, d, e, f). By utilizing the materials mention above, it is possible to

implement a certain level of training regardless of the expertise of the trainer.

4.3 Methods
4.3.1 Participants

The author explained about the purpose and instruments of her research to principals of
four public elementary schools, and two principals gave me permission to conduct this research.
The background of two schools are represented in the flow chart. Thirty-five teachers

participated in this study voluntarily. Participants who took part in all programs were 20.

4.3.2 Procedure
(1) Training implementation period

The programs were held about once per month, from May to September 2018 at each
school. During the academic term, the trainings were conducted after school, except summer
holidays. It was usually held before or after teachers’ meetings or other trainings.
(2) Trainers

The trainers of the programs were the author and the teacher who is a head of Foreign

Language Activities. The main trainer was the author and the head of Foreign Language
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Activities was the support for the training.
(3) Teaching materials
The materials for training were made by the author. Main materials were PowerPoint

materials, new digital teaching materials made by MEXT, and handout (Appendix J & K).

4.3.3 Instruments
(1) Teachers’ questionnaires

In order to measure the effect of programs, the questionnaires, same as survey 3
(Background, Teaching anxiety, and Free description about anxiety and English proficiency)
were used before and after this program. In addition, after the training, the training evaluation
questionnaire was used. The questionnaire asked for the following information: (a) the degree
of anxiety reduction on each item, (b) the degree of achieved the programs goals, (c) impression
of the programs. Regarding the above-mentioned question items (a)and (b), the four levels of
Likert scale, 1 (strongly disagree) to 4 (strongly agree), were used.
(2) Reflection sheet of the training

The reflection sheet of the training was used to grasp the degree of anxiety reduction
about each training, and the impressions of the teachers. The six levels of Likert scale, 1
(strongly disagree) to 6(strongly agree), were used to inquire about anxiety mitigation.
(3) Follow-up interviews

In addition to questionnaires, follow-up interview sessions were conducted with two
class teachers for added insight into the quantitative data by an interview. During the period
from before the implementation of the training program to after implementation, a total of 7

class observations were conducted by the author in each class. Class teachers were interviewed
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individually after their Foreign Language Activities classes, and each interview was audio-
recorded. On the day that there was no time to interview, the reflection sheets were used instead
of the interview.
(4) The heads of Foreign Language Activities’ questionnaires

In order to obtain the evaluation of the programs from the standpoint of the person in
charge of training, the questionnaire for evaluating the programs were used, there were three
main questions to be asked:
1. What is the outcome of the training?
2. What are the issues of the training?

3. What is your opinion about the training?

4.4 Results

To answer the research questions, quantitative and qualitative analysis were used to determine
the influence of this in-school training program. For the questionnaire, descriptive statistics
was used. The reason why it was limited to descriptive statistics without using inferential
statistics is that the number of teachers who participated in all training sessions was not so large

as to create a normal distribution.

4.4.1 Teachers
(1) The degree of reducing teaching anxiety for each training

At the end of each training, teachers evaluated whether the teaching anxiety was reduced
or not. A 6-point Likert scale ranging from 1(strongly disagree) to 6(strongly agree) were used

to measure teacher’s teaching anxiety. As a result, over four points was shown for all training.
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After each training, participants expressed their impressions as follows: “I felt relieved because
I knew the idea of ‘My English™’, “I thought it could be easy to teach in English”, “I thought
there was a possibility that I could teach if I refer to the materials with the English expression
written”, “I knew a lot of expressions I would like to use in class, so I will use it in class”.

Horwitz (2013) reported that teachers with a higher foreign language anxiety choose a
teaching method that does not use foreign languages. Therefore, the teachers answered that “I
will try to use the teaching method using English”, and these were shown as a reduction of
teachers teaching anxiety.

In addition, after the final training, the degree of reduced anxiety of the content dealt
with in each training were asked, and especially the evaluation to the contents done in workshop
style was high (Figure 7). The content with the highest evaluation were first and second
workshops as follows: the Missing Game (3.38) to teach in English and the Key Phrase Game
(3.38) to practice classroom English. The following comments by participants suggest that
training through experiences was effective: “I got the opportunity to speak in English, so my
anxiety has been alleviated”, “I realized that it was not so difficult, because I experienced
communication activities with other teachers”. In addition, the contents that “handling of new
digital teaching materials (3.18)” and “utilization of ‘Let’s Watch and Think’ (3.15)” were
given a certain degree of evaluation. The results suggested that deepening the understanding of

teaching materials through training reduced the anxiety.
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1.1 The situation surrounding English (“World Englishes”) I 2,98
1.2 Word stress I  3.03
1.3 Teaching Missing Games using English I 3.38
2.1 Sentence stress I 2.88
2.2Utilization of digital teaching materials T 318
2.3 Classroom Engish e, 3.28
2.4 Teaching Key Words / Key Phrase Games using English [ 3.38
3.1 Rhythm/ Linking I 2.85
3.2 Alphabet letters and sounds I 2.90
3.3 How to interact with English 1 e 2,95
4.1 Intonation I 2.93
4.2 Teaching method of “Let's Watch and Think" I 315
4.3How to interact with English 2 I 313

0.00 1.00 2.00 3.00 4.00

Figure 7. The degree of reduced anxiety of the content dealt with in each training. For example, the contents of the first training are displayed as "1.1 The
situation surrounding English (World Englishes)", the second as "2.1 Sentence stress". The score of each item is the average score of the participant's
evaluation.

(2) Change in teaching anxiety

In order to investigate what kind of changes the teachers’ teaching anxiety had in the
period from before the training (April 2018) until the final training (September 2018), the score
was compared for 15 items related to the contents in this training refer to the question items
used in survey 3. As a result, there were 11 teachers who reduced their scores, eight teachers
who increased their scores, and one teacher who did not change. It was revealed that there were
a majority of teachers who had decreased anxiety for teaching before and after completing the
training. On the other hand, as mentioned above, they responded that anxiety was alleviated
immediately after training, however it was also revealed there were teachers who had increased
the score. The teachers answered, “At the time of the training, I was able to have a positive

feeling of trying it in my class. Even though I think it is important to continue trying in classes,
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when I teach English the words do not come out. Therefore, I am not be able to be confident.”
These results suggest that there may be cases where it is sometimes difficult for teachers to
sustain the situation in which the anxiety was reduced in the training. In addition, the change

in the score of each item was as shown in Figure 8.

Before

Eagg= e S e
329 training

20— 30 = After

training

22 | 3,653'95

g 3.1 35

pgg= e 3.85 4.6

19 5.05

- 4.3§1.6

Question item

L 4.75 5.35

L 15

Figure 8. The change in the score of each item.

The main items whose scores have decreased are follows: “item 20. I can use English
and give instructions to students in class. (-0.75)”, “item 14. I can speak English with
confidence. (-0.6)”, “item 21. I can interact with students using prepared English. (-0.4)”. These
items are related to the content dealt with in the training, therefore it was suggested that taking

the training may have a certain influence on the anxiety reduction.
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On the other hand, the score of “item 6. When speaking English, I can get so nervous
I forget things I know (+0.2)” increased slightly. There may be teachers who are nervous as
they try to use in classes what they have learned through training. In addition, teachers
answered that “teachers have to have more opportunities to read and listen to English more

often”, and there were also several teachers who felt the necessity of self-training.

(3) Impression of training

There were 35 teachers who participated in all or part of the training, and 28 of them
answered their impressions of the training. The obtained answers were analyzed using the
procedure of KJ method. Forty-seven categories were extracted from the free description of 28
teachers. Forty-seven categories examined the affinity of the contents of the category and
integrated into eight categories. In addition, eight categories were classified into three large
categories (Appendix L). The relationship between the three categories is shown in Figure 9.
As aresult of the analysis, there was a positive evaluation in terms of training content and time
setting. It was also suggested that the awareness of teachers changed through training, and
motivation for teaching and self-training was increased. However, after training, it became
clear that there are teachers who feel difficulty in making use of what they have learned to the
lesson. This result suggests that a mechanism to support teachers not only for training but also

after training is necessary.
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Figure 9. KJ method Illustration "impressions of participants in the training
program”(index illustration).

(4) Change in teacher A
In order to qualitatively analyze what kind of influence the in-school training program
had on the teacher, the information obtained from the interview of the teacher A and
questionnaire, were analyzed using a Trajectory Equifinality Model (TEM).
The background of teacher A is as shown in Table 10. Teacher A had worked at another
elementary school as a class teacher, and he was newly transferred in FY 2018 and has been
working at school D. He is a class teacher and has a secondary English teacher’s certificate,

and teaches 35 hours of Foreign Language Activities in FY 2018.

51



Table 10
Background of Teacher A

Item

Background

Age / Gender

Work school / occupation (years of service)

BExperience in foreign language education
(years of experience)

Teaching certificate for English

20s / male

Elementary school D in city A / class teacher (6 months) / the
head of Foreign Language Activites (6 months)

Teaching practice at junior high school A in city A (1 month)
Student volunteer at junior high school B in city A (6 months)
Class teacher at elementary school Cand D in city A (4 years)

First-class junior high school specialized teacher’s certificate
First-class high school specialized teacher’s certificate

The change in teacher A analyzed with reference to Yasuda and Sato (2012, 2017)

dividing the period and discussion using the labels of BEF, OPP, SG, and SD. The irreversible

flow to the ESP was divided into four stages. According to teacher A’s experiences and feelings

in the phase, each stage was named as follows. The first stage is “high motivation for foreign

language education in a new environment”, the second is “beginning to feel the difficulty of

using new teaching materials and the effectiveness of reflecting lessons with a mentor”, the

third is “explores better ways to use new teaching materials effectively”, and the fourth is

“improves his lesson with reference to the other teachers’ teaching skills”. The framework for

TEM analysis for the present study was shown in Table 11.

Table 11

Framework for TEM analysis the present study

Framework

Labels for the present study

EFP (Equifinality Point)

P-EFP (Polarized Equifinality Point)

BFP (Bifurcation Point)

SG (Social Guidance)

SD (Social Direction)

Teacher A finds pleasure while feeling difficulty in
teaching Foreign Language Activities, and he would like to
continue to do his best in the future.

Opposite of EFP

The experience that teacher A's consciousness about
teaching foreign language activities would have changed.

The mental/environmental factors or cultural/ social
pressure that lead to P-EFP.

The psychological/ environmental factors or cultural/social
support that lead to EFP.
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Using the TEM from page 112 to page 115 (Appendix M), the change in teacher A was
interpreted as follows.
(1) The first stage: High motivation for foreign language education in a new environment
He became the head of Foreign Language Activities at the new school (SG), and the
transitional period was just begun in April FY 2018 (SG), therefore, he had a willingness for
foreign language education. In the beginning of FY 2018, he showed his lesson of Foreign
Language Activities to other teachers in the in-school training (BEP). After the lesson, the
teachers shared opinions and he got positive feedback from other teachers (SG). Also, the first
training contents that had teaching games by using English (SG) was not difficult for him,
therefore he felt confidence of teaching English. In addition, he saw the students trying to use

English even outside class (SG), felt the pleasure of teaching English.

(2) The second stage: Beginning to feel the difficulty of using new teaching materials
and the effectiveness of reflecting lessons with a mentor

When he taught using new teaching materials, he felt that the teaching method

which he has experienced in the previous lesson was easy to use. However, he also felt the
difficulty of grasping the learning experience of class students, observing their behavior, and
utilizing new teaching materials. The feelings were caused by the situations just beginning to
used new teaching materials (SD), and the difficulty of communicating the learning experience
of the students from teacher to another teacher (SD). He tried to break down the difficult
situation, asked mentors about teaching methods, and adjusted the level of teaching materials
to fit the students. A major factor that caused the situation to be difficult was that the level of

new teaching materials used in the lesson was different from the learning experience of the
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students. Since the new teaching materials were made based on the level of students learned
from FY 2020, teachers were required to adjust the level and use it in FY 2018. He had felt it
difficult to judge oneself whether his lesson was appropriate or not. Therefore he said that

reflect on his lesson with a mentor (SG) was effective for improving lessons.

(3) The third stage: Explores better ways to use new teaching materials effectively
The content of the second training was mainly the use of classroom English (SG).
He participated in the second training and reaffirmed that he could use simple classroom
English almost satisfactorily. However, there were not many satisfactory situations in his lesson,
and he continued various improvements. In the lesson reflection time (SG), there were several
scenes where he asked a mentor what he could not understand sufficiently and tried to improve

his lesson.

(4) The fourth stage: Improves his lesson with reference to the other teachers’ teaching

skills
The third training program was implemented, and examples of utilization of new
teaching materials were shown (SG). He implemented a summer in-school training as the head
of Foreign Language Activities after the third training program. The teachers of each grade
introduced activities in the workshop (SG). Both training enriched the image of his lesson
(BEP). In addition, as FY 2018 was the first year since he was hired, he got the opportunity to
observe the model lesson of the other teacher in the outside school training organized by the
city board of education (SG). The model teacher had rich teaching experiences of Foreign

Language Activities. Moreover, the teacher was in charge of the same grade as he, and the unit
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of the model lesson was the same as what he was teaching at the same time. Therefore, it was
a meaningful opportunity to extend his view of teaching (BEP). The fourth training was aimed
at enriching the interaction with the students. The training material was “Let’s Watch and
Think”, which he was seeking to utilize, so he got a hint of lessons. Through multiple training
above, he deepened his understanding of elementary school foreign language education and
utilized the obtained information for his lesson (BEP). His new attempts did not succeed soon,
however, he did not give up, and continued improving the lesson. At the end of fourth stage,
he felt pleasure while feeling difficulty in teaching Foreign Language Activities. Further, he

answered that he would like to continue to do his best in the future (EFP).

According to the results, he tried to make use of what he learned in the training, however

it is rare for the teachers to immediately experience the success in the lesson, there was more
focus on improvement. Moreover, with the case of teaching by one class teacher, they thought
that it was difficult to judge whether they could adapt the training outcome to their class.
On the other hand, as teachers gradually acquire the tips of the teaching and have opportunities
to solve problems by collaborating with teachers inside and outside the school, it makes
teachers motivated gradually and improve their class. This suggests the importance of in-school
and outside school teacher training, and collaboration with others.

Furthermore, it was revealed that even teachers who have a secondary school English
teacher’s certificate like teacher A and have low consciousness towards English were found to
feel some difficulty in teaching elementary school English. Teacher A majored in English
education at the university, experienced teaching practice and volunteering in the English class

at junior high school. He stated that the image of the junior high school English class that he
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experienced during his college days still had an effect on his teaching. The current English
Education Law is for secondary school teachers (JACET SLA Study Group, 2013), therefore
sufficient understanding of foreign language education at elementary school is necessary for
all teachers.

Moreover, the influence of the teacher training and the out-school training were also
clarified, and it is thought that it will be more important to collaborate among teacher training,
out-school teacher training, and in-school teacher training. In order to enrich new foreign
language education, each institution continues to be asked to consider effective teacher training

to lead the teachers teaching with confidence.

4.4.2 Teachers who are in charge of in-school training
(1) Impression of training

In order to investigate the influence of this training program from the viewpoint of
teachers who are in charge of in-school training, questionnaires which evaluated two teachers
in two schools were analyzed. For the outcome of the training, there was an opinion that
“Teachers learned together using English while enjoying”. In addition, it was also pointed out
that there was a change in the consciousness of the teachers. For example, before the training,
teachers had thought that “only teachers who are good at English or teachers who need to teach
should learn about it”. However, after the training, their minds were changed as follows: “All
teachers must understand about foreign language education”, or “We had learned about Foreign
Language Activities, and may able to teach it”. Furthermore, it was positively evaluated that
many new knowledge was included in training contents. Therefore, teachers were able to learn

about contents not covered by teaching manuals and city-conducted training, such as “My
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English”, stress, rhythm, and so forth.

A challenge was pointed out from one of the teachers that the length of training time.
For 30 minutes, teachers could not have enough time for practicing what they were taught in
the training (e.g., manipulation of digital teaching materials or interactions in English).
Therefore, there was an opinion that at least another 15 minutes were needed. On the other
hand, it was also pointed out that 30 minutes was a good time length for teachers who were
passive about training. Especially in the operation of digital teaching materials, there was only
one device in each classroom, therefore it is conceivable that the teacher did not lead to a
sufficient understanding of the teacher because the training instructor had shown only how to
use the equipment. Regarding this point, besides the method of taking longer training time,
there are parts that can be dealt with by preparing multiple devices.

Moreover, as a trainer, it became clear that they felt some difficulty in planning the
content of the training. They answered that the program was good as their in-school training
model and gain some hints from the program. In fact, at both schools, after the 3rd training that
was held during the summer holiday, the head of the Foreign Language Activities of each
school was the center, and carrying out their own in-school training (Table 12). They planned
their own in-school training with reference to the first and second training programs.
Furthermore, after completing all the training, there was also a voice that they would like to
continue the workshop part done in this training in the future. Moreover, there was an opinion
that “I want to imitate the method of this training by all means. As mentioned above, through
the implementation of the in-school training program”, it was suggested that the awareness of
teachers in charge of training also changed in addition to changes in awareness of teachers’

teaching on Foreign Language Activities.
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Table 12
Original In-School Training of School A and B
School Outline of training
A  -The trainers of in-school training were the head of Foreign Language Activities
and a techer who teach Foreign Language Activitiy.
-The training contents were introduction of characteristic activities in new foreign
language education and workshop of small talk.
B -The trainers of in-school training were the head of Foreign Language Activities
and all class teachers.
-The training contents were introduction of activities that utilizing in each grade
lesson through workshop.

(2) Change in teacher A

In order to qualitatively analyze what kind of influence the in-school training program
had on the teacher who is in charge of in-school training, the information obtained from the
interview and questionnaire of teacher A, was analyzed using a Trajectory Equifinality Model
(TEM). The background of teacher A is as shown in Table 13. He is the same teacher as teacher
A (see 4.4.1 (4)). He is a class teacher and has a secondary English teacher’s certificate, and
teaches 35 hours of Foreign Language Activities in FY 2018. Teacher A has been working for
school D as a newly recruited teacher since FY 2018, and is the head of Foreign Language
Activities. He also served as the head of Foreign Language Activities at the school which he

was working at before.

Table 13
Background of Teacher A
Item Background
Age / Gender 20s / male
Work school / occupation (years of Elementary school B in city A / the head of Foreign
service) Language Activites (6 months)

Experience in the head of Foreign

.. ) El t hool A in city A (1
Language Activity (years of experience) ementary school A in city A (1 year)

First-class junior high school specialized teacher’s
Teaching certificate for English certificate
First-class high school specialized teacher’s certificate
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The TEM was interpreted in the same way as above (4.4.1 (4)). The irreversible flow
to the ESP was divided into three stages. According to teacher A’s experiences and feelings in
the phase, each stage was named as follows. The first stage is “explores his role based on his
experience”, the second is “carries out the necessary training for the teachers in his school”,
and the third is “grasps the state of other schools and feels the necessity of enrich the in-school

training”. The framework for TEM analysis for the present study was shown in Table 14.

Table 14
Framework for TEM analysis the present study
Framework Labels for the present study

Teacher A wants to enrich the in-school training of

EFP (Equifinality Poi . . .
(Equifinality Point) reducing anxiety of teachers who are not good at English.

P-EFP (Polarized Equifinality Point) Opposite of EFP

The experience that teacher A's consciousness about in-
BFP (Bifurcation Point) school training of Foreign Language Activities would have
changed.

The mental/environmental factors or cultural/ social

.y
SG (Social Guidanice) pressure that lead to P-EFP.

The psychological/ environmental factors or cultural/social

SD (Social Direction) support that lead to EFP.

Using the TEM from page 116 to page 118 (Appendix N), the change in teacher A was
interpreted as follows.
(1) The first stage: Explores his role based on his experience
Teacher A became the head of Foreign Language Activities at the new school (SG),
he had the willingness to enrich the foreign language education of the school. Therefore, he
made proposals of foreign language education at the beginning of FY 2018 based on his

experience as the head of Foreign Language Activities at his predecessor school. Since the
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transitional period was just begun in April FY 2018 (SG), he attempted to share important ideas
for teaching English to teachers. He selected the Lesson Study as the in-school training, and
showed his lesson. Based on the comments of the teachers (SG), he judged that the training
was meaningful. However, he just worked at a new school (SD), and did not fully understand
the school situation in the previous year (SD). Therefore, he was concerned about the continuity
of the in-school training contents. The first training (SG) was conducted on the same day as the
Lesson Study. Through the two trainings, he felt the need to further enhance foreign language
education in the school. As mentioned above (4.4.1 (4)), he was a participant in class
observation, therefore, he had opportunities to question the trainer regularly (SG). He utilized

the opportunities, asked trainer the way such as share the teaching materials with other teachers.

(2) The second stage: Carries out the necessary training for the teachers in his school

Before in the summer, he planned the summer in-school training as the head of Foreign
Language Activities. At first, he thought whether to carry out the same content training; make
teaching materials by all teachers as last year. However, according to the city’s new foreign
language education plan in FY 2019 (SG) , and the first and second in-school training program
(SG), he thought that it was meaningful to share ideas of activities with all the teachers.
Therefore, the plan to share teachers with the lesson activities in the new semester was proposed.
The training was carried out and got a good evaluation from the teachers (SG). On the other

hand, it was thought that it was necessary to set time for exchange of opinions between teachers.

(3) The third stage: Grasps the state of other schools and feels the necessity of enrich the

in-school training
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A joint training between elementary school and junior high school was held (SG) and
the person in charge of English education at each school shared ideas (BEP). After the training,
he felt necessity of increasing the opportunities for students to be exposed to English everyday.
He participated the third in-school training, and outside school training for newly adopted
teachers (SG), therefore, his ideas of foreign language education were extend (BEP). He
realized that his lessons are influenced by the teaching experiences at the junior high school
(teaching practice and volunteer) and though other teachers may have same lesson images as
him. In FY 2019, considering that all class teachers teaching would teach English education
for certain times (SQ), he felt that it was necessary to further encourage teachers’ understanding
of teaching methods according to elementary stage. Therefore, he planned Lesson Study of
lower grades in the in-school training as refer to previous in-school training programs (SG),
and told teachers how to teach in lower grades and the city’s foreign language education plan.
The multiple training he attended affected his thinking as a trainer of in-school training (SG),
and he felt necessity of further training. At the end of third stage, he reached the thought that
wanted to enrich the in-school training of reducing anxiety of teachers who are not good at

English (EFP).

Based on the results of the analysis, it became clear that the experience of the teacher
in charge of training had an influence on the planning and implementation of in-school training.
Teacher A was seeking necessary training and environment improvement at school B based on
experience as the head of Foreign Language Activities at the school where he worked until the
last FY. In addition, through this training program, it was suggested that his image for training

had expanded, and he had also a willingness to conduct training in a planned manner in the
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future.

On the other hand, the success of the training is largely dependent on the competence
of the training teacher, and it became clear that he feels that it is necessary to further enhance
the content of the training. Similarly to the result of survey 2, when the teacher is in charge of
planning and implementing the training at the school alone, the responsibility is large,
sometimes it is difficult to conduct effective training. Therefore, to the in-school training aims

to reducing teachers’ anxiety, fostering of trainers are also an important issue.
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Chapter 5

Discussion

Reduction of teachers’ anxiety in elementary school foreign language education has
been an important issue for a long time. However, there is little research that has focused on
in-school training which aimed reducing teaching anxiety. According to current situation where
the importance of in-service teacher training is increasing, this research focused on in-school
training that many teachers can participate in, and attempted to survey the entities for in-service
teacher training and to provide several insights into whether the impact of in-school training

program for elementary school teachers’ teaching anxiety.

5.1 RQ1: What is the state of teacher training on elementary school foreign language
education and what kind of awareness do teachers have?

The survey 1 clarified the situation of outside school training organized by
municipalities. On the other hand, the survey 2 reveled the state of in-school training. In
addition, the survey 3 reported awareness of teachers. According to the results of three surveys
indicated that some issues of in-service teacher training.

Firstly, the contents of frequently conducted training in the municipality and schools
were “how to utilize teaching materials and ICT”, “understanding the new Course of Study and
new teaching materials” in both trainings. Tokyo Gakugei University (2017) proposed that 30
contents were required for in-service teacher training. Actually, however, there were large
biases in the contents of in-service training that were done in the municipality and schools in

FY 2017. Considering that FY 2017 was time to prepare for the start of a new foreign language
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education, it was natural that many training was conducted to understand new foreign language
education. Moreover, the state of implementation of training on utilization of teaching materials
was consistent with the needs of teachers. On the other hand, it was revealed that the training
for improving the English proficiency that the most teachers wanted to attend was not fully
implemented. According to the skills required for teachers in new foreign language education
were more diverse (Tokyo Gakugei University, 2017; MEXT, 2017d), the necessity to enrich
the content of training has further increased. For these reasons, it is important to cover a wide
range of training contents effectively by coordinating outside school training and in-side school
training.

Therefore, as many studies have pointed out (e.g., [zumi, 2013), in order to implement
more substantial trainings, securing training time was an urgent issue. This situation has not
changed for a long time (e.g., Benesse Educational Research & Development Institute, 2006,
2010). However, improvement of this situation is very important for the success of new foreign
language education.

Furthermore, the expertise of the instructors of the training must also be considered. In
survey 1, multiple supervisors mentioned the difficulty of communicating the contents of the
training to each school. In addition, in survey 2, teachers in charge of in-school training insisted
that it was necessary to acquire more specialized skills as an instructor. The competence of the
teachers promoting the in-school training is thought to be related to the results that the above-
mentioned training contents were biased, and the issues pointed out by supervisors and training
staff. According to the in-school trainings implemented by the head of Foreign Language
Activities, their expertise may affect the quality of training at each school. Therefore, support

to improve trainer’s expertise is necessary.
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5.2 RQ2: What elements are necessary for the in-school training program aimed at
reducing teacher’s anxiety?

Many studies show the importance of the content of the training being consistent with
the needs of participants (e.g., Ikeda et al., 2017). The needs analysis plays important role also
in the training aimed at reducing anxiety. Therefore, the needs of teachers were grasped from
the three survey results. As the results of surveys, the content of the training that the many
teachers wanted to take in the future was improvement of English proficiency and teaching
skills. These results were the same trend as the previous surveys (e.g., Benesse Educational
Research and Development Institute, 2006a, 2010). Especially, English proficiency has an
influence on teachers’ anxiety. Therefore, in training aimed at alleviating anxiety, it is effective
to include the contents that lead to an improvement in English proficiency.

Also, many teachers were not confident about their pronunciation. Even the English
teachers at junior and senior high schools have few teachers who are sufficiently learning about
pronunciation (Arimoto & Kochiyama, 2014), therefore, the results were natural. As a teacher
in foreign language education, there were many teachers who had anxiety as they felt it
necessary to speak English like native speakers. It was suggested that training contents to
understand the English proficiency required of teachers was necessary in current elementary
school English education.

Moreover, the results of the survey revealed that teachers wanted to improve their
English proficiency, however, they could not have enough time. Although it is well known that
many teachers are very busy, opportunities to use English are indispensable for improving
English proficiency (Shirai, 2013; MEXT, 2017). Therefore, it is important to have the

opportunity to use English as much as possible in the training program. In addition, it is clear
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that about once a year training is insufficient to improve the English proficiency of teachers.
Thus, it is necessary to construct a training program that include lesson times as an opportunity

to use English.

5.3 RQ3: Does the in-school training program aimed at reducing anxiety of teachers affect
the teachers’ anxiety?

Based on the findings, a training program was developed and implemented at two
public schools. The effect of the program was examined by quantitatively and qualitatively
analysis. As a result of the analysis, it was revealed that this training program had both aspects
that affected the reduction of teachers’ teaching anxiety and those that did not affect teachers.
As an aspect of reducing anxiety, lectures and workshops with trainers located at the beginning
of the training program cycle can be mentioned. Especially, two factors were mainly affected
by anxiety reduction. The first factor was experiential training. Especially, the content that
showed a certain effect on alleviating anxiety was the workshop. This program had a short time
workshop, and each workshop was only about 10 minutes. However, the workshop was
composed mainly of teaching materials of a new foreign language education, and its level was
designed to gradually improve. Therefore, the results suggested that the contents of the
workshop matched the needs and levels of the teachers, and the effectiveness of the workshop
in reducing teaching anxiety. The second one was the presentation of the model. The workshop
had two steps. In the first stage, the trainer showed the model of targeted activities. Then, the
teachers did pair work. The steps were effective in encouraging teachers to have images of
activities, and reducing teachers’ anxiety. The effect of having the concrete image of the lesson

was also suggested by the change of teacher A. Although various materials were shown to
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understand new foreign language education, there are still few teachers who can fully utilize
them. In particular, for elementary school teachers who have little experience in foreign
language education, it is easier to understand the watching the actual activities rather than
reading the materials. In addition, there is a danger that the teachers who lack the opportunity
to have an image of teaching a Foreign Language Activities use the teaching method which is
not suitable for foreign language education at the elementary school stage based on their
experience as an English learner. Therefore, to show ideal teaching models are expected to be
effective for class improvement as well as reduction of anxiety of teachers.

On the other hand, as mentioned above, it became clear that there were teachers who
had not maintained their state of mind even though the anxiety was temporarily relieved
immediately after the training and motivation for teaching was increased. This problem was
particularly related to the part of the lessons which were located in the second half of the
training cycle. As one of the factors, it was suggested that training contents were not practiced
in the subsequent lessons or because the teacher could not obtain an adequate experience in the
lessons, the teachers would not become confident or reduce their teaching anxiety. Also, from
the interview of teacher A and the comments by teachers who have a secondary English
teacher’s certificate, even they felt difficulty in teaching Foreign Language Activities at
elementary school. Therefore, there was a possibility that it might be more difficult for teachers
who did not specialize in foreign language education at elementary school at university or did
not have much experience in teaching Foreign Language Activities. This result is consistent
with the indications of Kasuya (2009) and Machida (2015). In addition, this research was
conducted just after the transition period started in FY 2018, when new teaching materials were

being distributed and utilized in Foreign Language Activities for both schools, however many
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teachers were not used to the class utilizing new teaching materials. Therefore, teachers may
have felt more difficulty about their teaching than before.

These results suggest the importance of a training program that integrates lectures and
workshops with ordinary lessons, in order to alleviate teachers’ teaching anxiety. Especially in
the school training, focus is often placed on the content of the training itself, however, trainers

must also pay attention to what kind of influence the training will have on the lessons after it.

5.4 Others

The findings also suggested that the collaboration of teachers was an important factor
for the training aimed at reducing teachers’ anxiety. Teachers participating in the training stated
that the existence of other teachers was a factor in anxiety mitigation. This was also evident
from the two TEM charts of Teacher A. These facts show that it is important to organize
cooperation of teachers for reducing teachers’ anxiety and make new foreign language
education succeed.

As mentioned above, the future studies should consider a system to interlock training
and lessons in order to reduce teaching anxiety. Therefore, for example, one way is to make
opportunities within each training that shares the teachers’ voice. Specifically, after the each
training, teachers practice in their class what they learned from the training, and in the next
training, share the outcome or issue with other teachers. This system may have the possibility
of making teachers more reflective and collaborative. Moreover, the discussions of teachers
lead to the improvement of the quality of foreign language education. In addition, when the
class teachers teach by themselves, because evaluation of their lessons is mainly self-evaluation,

it also may be effective to show some tools for teachers in order to reflect what they could and
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could not do.

As it is clear from many surveys (e.g., MEXT, 2018), it is currently difficult to secure
enough time for in-school training. However, as in this program, if training even in a short time
will conduct in school on an ongoing basis, teachers gain regular opportunities to share hints
for improvement in teaching and it can utilize the merit of learning together from other teachers.
Thus, from the point of view of reducing the teaching anxiety, it is important to integrate the

training and teaching practice as one and construct an in-school training program.
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Chapter 6

Conclusion

According to current situation of the growth in importance of in-service teacher training,
this research attempts to survey the entities for in-service teacher training and to provide several
insights into the impact of in-school training program for elementary school teachers’ teaching
anxiety. Quantitative and qualitative analysis were used to determine the actual situation of in-
service teacher training and the influence of this in-school training program.

As many researchers (e.g., Benesse Educational Research & Development Institute,
2011; MEXT, 2018) have pointed out, the issues of in-school training and teacher’s anxiety
presented in this survey tend to be similar. In addition, the findings of this research revealed
that the experience-based training program even for a short time exhibited some degree of
effect on reducing teaching anxiety. On the other hand, it was also suggested that the reduction
in teaching anxiety in training may be temporary. The relation between the effect of the training
and the actual lesson have received little attention in previous studies. The result of this study
has shown that teaching anxiety alleviated in training could be influenced by subsequent
practice.

Overall, it can be said that a part of this training program can provide opportunities to
reduce teaching anxiety. However, because this research conducted at a unique period of
transition to a new foreign language education, and it was in only two elementary schools, these
results should be interpreted within the context of several limitations.

In order to establish an effective in-school training program, future studies should

develop a series of framework which include in-school training and lessons for reducing
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teaching anxiety and exam the effect on teachers. Reducing teachers’ anxiety is an urgent issue,
therefore, it is useful to explore the in-school training system which contribute to reducing
teaching anxiety and examine whether the training system keeps the effect for a long time after

the training.
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APPENDIX A

Survey 1 Questionnaire (English version)

{Questionnaire about outside school training on foreign language education]

Thank you very much for your cooperation in the survey.
Please answer about outside school training you conducted in your municipality in FY 2017.

< About the municipality in charge of you>

Municipality name
(BExample: Kyoto City, Kyoto Prefecture)

Implementation status of foreign language activities etc.

(Example: Grade 3,4 ... Foreign Language Activities 10 hours a year - Grade 5,6 ... Foreign Language Activities 35 hours a year)

Number of elementary schools

Number of elementary school teachers

< About the training in charge of you >

Person in charge of outside school training (multiple answers allowed)

Main teaching materials of the training in your municipality (multiple answers allowed)

Training content

Implementation
time (months)

Implementation
time (minutes)

Imp lementation
times (times)

. [#15 Lesson Study

6,10

45

2

How to select subjects, how to develop teaching materials

How to teach short lessons

How to construction of unit and each lesson, various activities, teaching plan

Ideal team teaching

How to utilize teaching materials and ICT

Basic knowledge of phonetics, vocabulary and grammar

How to introduce activities to read and write

How to create a curriculum

Learning achievement goals of CAN-DO list format and evaluation

10

Collaboration in English education at primary/secondary school and the expected role for each
school

11

Foundation of Second Language Acquisition Theory

12

Response to the diverse needs of children

13

Awareness of language through cooperation with Japanese language education

14

Class observation by watching movies

15

Lesson Study

16

Discuss about improving classes

17

Discuss about teaching plan and teaching materials for Lesson Study

18

English proficiency to speak with consciousness of pronunciation, stress, rhythm, intonation

19

English proficiency to have meaningful interaction based on classroom English

20

English proficiency to respond appropriately to children's speech and actions

21

Understanding orthography and the relationship between pronunciation and spelling

22

English proficiency to discuss about lessons with ALTs

23

English proficiency to rephrase English that children can not understand

24

Understanding the new Course of Study and new teaching materials

25

Others (If there is no applicable item above, please describe the content of the training concretely.)

Outcome of the training

Issue of the training
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APPENDIX B

Survey 2 Questionnaire (English version)

{Questionnaire about in-school training on foreign language education]

Thank you very much for your cooperation in the survey.
Please answer about in-side school training you conducted at your school in FY 2017.

< About the municipality in charge of you >

School name

Subject of the in-school resarch

Implementation status of foreign language activities etc.
(Example: Grade 3,4 ... Foreign Language Activities 10 hours a year - Grade 5,6 ... Foreign Language Activities 35 hours a year)

Number of students

Number of class teachers

Number of pecialist English teacher

< About the training in charge of you >

Person in charge of in-school training (multiple answers allowed)

Main teaching materials of the training (multiple answers allowed)

Training content

ion
time (months)

ion

time (minutes)

Implementation
times (times)

e.g. |#15 Lesson Study

6,10

45

2

1 |How to select subjects, how to develop teaching materials

2 |How to teach short lessons

3 |How to construction of unit and each lesson, various activities, teaching plan

4 |ldeal team teaching

5 |How to utilize teaching materials and ICT

6 |Basic knowledge of phonetics, vocabulary and grammar

7 |How to introduce activities to read and write

8 |How to create a curriculum

9 |Learning achievement goals of CAN-DO list format and evaluation

Collaboration in English education at primary/secondary school and the expected role for each

10
school

11 |Foundation of Second Language Acquisition Theory

12 |Response to the diverse needs of children

13 |Awareness of language through cooperation with Japanese language education

14 (Class observation by watching movies

15 |Lesson Study

16 |Discuss about improving classes

17 |Discuss about teaching plan and teaching materials for Lesson Study

18 |English proficiency to speak with consciousness of pronunciation, stress, rhythm, intonation

19 |English proficiency to have meaningful interaction based on classroom English

20 |English proficiency to respond appropriately to children's speech and actions

21 |Understanding orthography and the relationship between pronunciation and spelling

22 |English proficiency to discuss about lessons with ALTs

23 |English proficiency to rephrase English that children can not understand

24 |Understanding the new Course of Study and new teaching materials

25 Others (If there is no applicable item above, please describe the content of the training concretely.)

Outcome of the training

Issue of the training
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APPENDIX C

Survey 3 Questionnaire (English version)

[Instructor questionnaire on Foreign Language Activities etc. (including subjects Foreign Languages - English Activities etc.)]

1. Please answer about items about your school.

Municipality name
(Example: Kyoto City, Kyoto Prefecture)

Subject of the in-school resarch

Implementation status of foreign language activities etc.
(Example: Grade 3,4 ... Foreign Language Activities 10 hours ayear - Grade 5,6 ...
Foreign Language Activities 35 hours a year)

2. Please answer each item about yourself by sentences or numbers. Supplement of answers etc., fill in the remarks column.

item answer

Remarks

1 |Gender

2 |Years of service

3 |Occupation

4 |Teaching Grade

5 |Experience in foreign language education

6 |Teaching certificate for English

7 |Qualifications related to English (EIKEN, TOEIC etc).

8 |Experience of staying abroad

Experience of attended elementary school English lessons at
university

10 |Class hours of Foreign Language Activities etc.

11 |Teaching style

12 |Teaching materials

13 |Preparing time for lessons

14 | Hours of in-school training on foreign language education

15 | Contents of in-school training on foreign language education

16 |Training that helped to improve educational skills

17 |Training to did not help improve teaching skills

18 |Training you want to participate in the future

19 |Please write freely about teaching foreign language activities etc. and comments on English.

19-1) About teaching Foreign Language Activities

19-2) About your own English proficiency

19-3) About your current anxiety
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3. For items related to teaching foreign language activities etc, please choose one of the following six options and
enter a number.

(1)strongly disagree (2)disagree(3)Slightly disagree
(4)Slightly agree  (5)agree (6)strongly agree

item

answer

e.g.

It frightens me when I don’t understand what someone is saying in English.

6

It frightens me when I don’t understand what someone is saying in English.

1 would not worry about taking a training course conducted entirely in English.

| am afraid that native speakers will notice every mistake | make.

| am pleased with the level of my English language proficiency | have achieved.

| feel self-conscious speaking English in front of teachers of English.

When speaking English, I can get so nervous | forget things | know.

| feel overwhelmed by the number of rules I have to learn in order to speak English.

| feel comfortable around native speakers of English.

I never feel quite sure of myself when | am speaking English in front of native speakers.

10

I am not nervous speaking English with students.

11

I don’t worry about making mistakes in English.

1

N

| speak English well enough to be a good English teacher.

13

I get nervous when I don’t understand every word a native speaker says.

14

| feel confident when | speak English.

15

| always feel that other teachers speak English better than I do.

16

I don’t understand why some people think learning English is so hard.

1

~

I try to speak English with native speakers whenever I can.

1

[ee]

| feel that my English preparation was adequate for becoming an English teacher.

19

| have the necessary English skills to teach foreign language activities.

20

| can use English to give students the necessary instruction during class.

21

| can interact with students using English I prepared in advance.

22

I can interact with students using English that was adjusted according to the situation.

23

| can provide constructive feedback to learners concerning their errors/interlanguage.

2

~

| can promote the value and benefi ts of language learning to learners, parents and
others.

25

26

| can devise teaching materials and activities suitable for learners' age, interests, English
ability.

I can adjust my time schedule when unforeseen situations occur.

2

~

| can present language content (new and previously encountered items of language,
topics etc.) in ways which are appropriate for individuals and specifi c groups of
learners.

2

©

| can settle a group of learners into a room and gain their attention at the beginning of a
lesson.

29

| can manage and use instructional media effi ciently (OHP, ICT, video etc.).

30

| can appreciate the ability of children properly.

31

I can evaluate my lesson and recognize the problem and use it for improving my lesson.

32

| can understand what self-training should be done to improve my teaching skill.

3

w

I don't know: | can't come to understand what I have to teach Foreign Language
Activities at elementary school.

34

When | have a chance to talk in a group deiscction, | talk spontaneously.

35

When | am given a chance to talk freely in a meeteing or teacher training, | talk
spontaneously.

36

37

When | have a chance to talk in front of the teachers in a meeteing or teacher training, |
talk spontaneously.

When | have a chance to disccus with teachers in my school, I talk spontaneously.
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APPENDIX D

Mean and standard deviation of question items on teaching of Foreign Language Activities (n=213)

Item Mean SD
1 It frightens me when I don’t understand what someone is saying in English. 3.88 1.27
2 *l'would not worry about taking a training course conducted entirely in English. 3.02 1.61
3 lamafraid that native speakers will notice every mistake | make. 296 1.37
4 *l am pleased with the level of my English language proficiency | have achieved. 5.23 1.00
5 | feel self-conscious speaking English in front of teachers of English. 3.69 1.43
6 When speaking English, | can get so nervous | forget things | know. 3.24 1.40
7 | feel overwhelmed by the number of rules | have to learn in order to speak English. 3.21 1.54
8 *I feel comfortable around native speakers of English. 2.92 1.29
9 I never feel quite sure of myself when | am speaking English in front of native speakers. 2.94 1.30
10 *I am not nervous speaking English with students. 2.81 1.32
11 *#I don’t worry about making mistakes in English. 3.28 1.37
12 *I speak English well enough to be a good English teacher. 4.79 1.39
13 I get nervous when I don’t understand every word a native speaker says. 2.76 1.36
14 *I feel confident when | speak English. 4.75 1.25
15 1 always feel that other teachers speak English better than | do. 4.02 1.51
16 *I don’t understand why some people think learning English is so hard. 5.19 1.03
17 *I try to speak English with native speakers whenever I can. 3.33 1.35
18 *I feel that my English preparation was adequate for becoming an English teacher. 4.01 1.37
19 *I have the necessary English skills to teach foreign language activities. 4.41 1.35
20 *l can use English to give students the necessary instruction during class. 3.55 1.28
21 *I can interact with students using English I prepared in advance. 291 1.13
22 *I can interact with students using English that was adjusted according to the situation. 3.46 1.32
23 *l can provide constructive feedback to learners concerning their errors/interlanguage. 3.57 1.22
24 *1 can promote the value and benefi ts of language learning to learners, parents and others. 3.19 1.28
o5 ;I)Iltite;n devise teaching materials and activities suitable for learners' age, interests, English 3.87 1.99
26 *I can adjust my time schedule when unforeseen situations occur. 3.46 1.24
*| can present language content (new and previously encountered items of language, topics
27 etc.) in ways which are appropriate for individuals and specifi ¢ groups of learners. 3.51 1.18
8 |els Sc::. settle a group of learners into a room and gain their attention at the beginning of a 299 1.05
29 *I can manage and use instructional media effi ciently (OHP, ICT, video etc.). 2.77 1.09
30 *I can appreciate the ability of children properly. 3.29 1.08
31 *l can evaluate my lesson and recognize the problem and use it for improving my lesson. 3.14 0.99
32 *I can understand what self-training should be done to improve my teaching skill. 3.23 1.06
I don't know: I can't come to understand what | have to teach Foreign Language Activities
33 at elementary school. ’ - 2.48 1.30
34 *When | have a chance to talk in a group deiscction, | talk spontaneously. 3.54 1.22
*When | am given a chance to talk freely in a meeteing or teacher training, | talk
35 spontaneouslg)l/. ’ ’ ? 3.55 1.24
*When | have a chance to talk in front of the teachers in a meeteing or teacher training, |
36 talk spontaneously. ’ ’ 372 1.17
37 *When | have a chance to disccus with teachers in my school, | talk spontaneously. 3.50 1.23

Note: * indicates reversal items
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APPENDIX E

Results of exploratory factor analysis of survey 3

item

1 2 3 4
Factor 1 “English use” (9 items : a=.913)
12 *| speak English well enough to be a good English 0.652 0.027 -0.006 -0.027
teacher.
14 *Ifeel confident when I speak English. 0.771  -0.091 0.125 0.017
17 *| try to speak English with native speakers 0.653 -0.195 0.023 0.104
whenever | can.
18 *| feel that my English preparation was adequate for 0.725 0.179 -0.234 0.014
becoming an English teacher.
19 *1 have the necessary English skills to teach foreign 0.642 0.044 0.125 -0.022
language activities.
20 *| can use English to give students the necessary 0.882 -0.028 0.065 -0.059
instruction during class.
21 *| can interact with students using English | 0.716 0.123 -0.036 -0.091
prepared in advance.
29 *1 can interact with students using English that was 0.863 -0.017 0.012 -0.115
adjusted according to the situation.
23 *| can provide constructive feedback to learners 0.607 0.225 0.009 -0.029
concerning their errors/interlanguage.
Factor 2 “lesson improvement/ evaluation” (4 items
(0=.844)
29 *| can manage and use instructional media effi -0.025 0.661 0.049 0.011
ciently (OHP, ICT, video etc.).
30  *l can appreciate the ability of children properly. -0.268 0.954 0.054 -0.103
31 *| can evaluate my lesson and recognize the problem -0.198 0.919 0.087 0.047
and use it for improving my lesson.
32 *1 can understand what self-training should be done  -0.126 0.745 0.144 0.016
to improve my teaching skill.
Factor 3 “failure anxiety” (4 items :a=.753)
1 It frightens me when I don’t understand what -0.079 0.073 0.679 -0.103
someone is saying in English.
3 I am afraid that native speakers will notice every -0.265 0.054 0.677 0.04
mistake | make.
5 | feel self-conscious speaking English in front of -0.007 0.011 0.709 0.049
teachers of English.
6 When speaking English, | can get so nervous | forget 0.242 -0.168 0.659 0.044
things | know.
Factor4 “WTC” (4 items : 0.=.955)
34 *When | have a chance to talk in a group deiscction,  0.065 0.027 -0.04 0.875
| talk spontaneously.
35 *When | am given a chance to talk freely in a -0.019 0.026 0.003 0.947
meeteing or teacher training, | talk spontaneously.
36 *When | have a chance to talk in front of the -0.022 -0.009 0.007 0.922
teachers in a meeteing or teacher training, | talk
37 *When | have a chance to disccus with teachers in 0.019 -0.015 0.02 0.899
my school, | talk spontaneously.
Factor correlation matrix 1 2 3 4
Factor 1 “Englishuse”  — 0.639 0.519 0.365
Factor 2 “lesson improvement/ evaluation” N 0.321 0.428
Factor 3 “failure anxiety” N 0.195

Factor4 “WTC”
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APPENDIX F

Results of in-school training that teachers took in FY 2017

Content Quantity of responses
Lesson Study 53
Theories 40
New foreign language education 38
Transmission training 16
Training with practice 16
How to proceed lessons 13
How to make lessons 12
Teaching method 11
Classroom English 10
Utilizing picture books 7
How to use teaching materials 6
Curriculum 5
Lesson style training 5
No training 5
Teaching plan 4
Utilizing of ICT teaching materials 4
practice of other schools 4
Evaluation 3
How to proceed with games 2
Activities 2
Short-term lesson 2
One point training 2
Introduction of activity examples 2
Others 10
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APPENDIX G

Results of teacher training that teachers want to take in the future

Content Quantity of responses
Improvement of English proficiency 34
Overall teaching methods 16
New teaching materials 15
Not applicable - I do not know 15
How to proceed lessons 14
Evaluation 14
General lessons 13
Lesson Study 13
Training with practice 10
Specific teaching method 10
Theories 7
How to teach according to actual conditions of children 5
Collaboration with ALT 3
All 3
Making teaching materials 2
Relationships with other subjects 1
How to conduct in-school training 1
Lecture 1
How to study teaching materials 1
Practical report 1
Overseas training 1
Curriculum 1
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APPENDIX H

Results of teachers’ anxiety (Frequent word query)

Content Quantity of responses

English proficiency 40
Teaching skills 26
Secure time 14
Common understanding /Disparity among teachers and schools
How to conduct in-school training

Students/ parental guardians

ALT

Teaching materials research / Preparation

Expertise

Outlook for the future

System within school

Increase and secure lesson hours

Teacher's awareness

Level required for new materials

Less teaching experience

Not confident

Preparation for curricularization

Team teaching
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APPENDIX I

Results of impressions of teachers’ own English proficiency (Frequent word query)

Content Quantity of responses
My English proficiency is insufficient. 30
I want to further improve my English proficiency. 26
I am not confident in my English proficiency. / | am not good at 19
English.
I am concerned about English proficiency. 12
I am striving to improve my English proficiency. 8
My English proficiency has declined compared to the past. 8
I do not have time to improve my English proficiency. 2
I have the necessary English proficiency to teach lessons. 2
My English proficiency has improved. 1
I have not thought of it in particular. 1
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APPENDIX J

Training Materials for “Missing Game with English”

This learning material was designed so that the front page was “Step 17, the back page was “Step 2.

Missing Game |

BOMAGT LS AnLMOTHELLY
[Seep 1) REZLIpI~)  [Seep2) Bl A 256(p2 ~)  [Secp3) HeB L WO

[Step 1) ZMER 2L L

Let’s play the Missing Game!
T |First, lec’s listen.

Next. How many cards?

S [ : Five.

Good.

T |Please close your eyes.
(A= FEpsT)

OK.

T |Please open your eyes.

How many cards?

S | : Four.

T |What's missing?
S | : English.

That's right.

T |,
Very good.
T T T T T ST s E s s e mmm Al
: This activity aims to stadents Lrten 1o 2nd say repeatedly :
LI.iSSiII.g Game .‘ words or phrases, and ey getusd o it :

Let's start with steps that you can do.
(Seep i) While reforving 1o the mpecmion (o) [Swp2) Recalling fie oxgremion (0 p2)
[Sesp 2] Withewr mssssial

[Step 1] While referring to the expression

Let’s play the Missing Game!
T |First, let’s listen.

Next. How many cards?

S |eg. Five.

Good.
T [Please close your eyes.
(*Reduce a card/cards)

OK.

T |Please open your eyes.

How many cards?

S |e.g. Four.

T |What’s missing?

e.g. English.
That's right.
Very good.

[Seep 2] #L ¥R L AL
Let's ( ) the Missing Game!
T |Furse, led's ( ).
Next. ( ) ) cards?
S | % = Five.
Cood.
T Please ( ) voureyes. (A — F&Ho4)
OK.
T |Please open ( )y ( ) .
How many ( ) ?
] : Four.

% : English.

S
T |What's ( ) ?
S
T

That’s right. Very good.

. ———

oYY — N
If BMA 0NV LMD vl
: SHKRBEPEFE [+ FRARIELD - NRIEFISA F 7 22
I REM(p.115—)
: CEHEEEFE (PENTSH) e = 1L E
\\._ _____________________________ rd
[Step 2] Recalling the expression
Let's | ) the Missing Game!
T |First, let’s ( ).
Next. | ) ( ) cards?
S |e.g Five
Good.
T
Please ( ) your eyes. (*Reduce a card/cards)
OK.
T |Please open ( ) ) .
How many ( ) ?
S |e.g.Four
T |What's ( ) ?
S |e.g. English.
T |That's right. Very good.
Vd Tt T T T AN
’ |
: Further Training Tips I
: = “Elementary School Foreizn Languaze Activity :
|  Foreign Language Training Guidebook” (MEXT, 2017; 118) i
| = “Example of Teaching Plan" (MEXT, 2017) |
|
I\ K

—— — —————————————————————— ———




APPENDIX K

Examples of presentation materials for training program

Today’s goals

@ c>\WTH S,

Contents

Q&M Ic>WTH S, c BREVZ DT
[IZEEE % F > TKey Word Gamed® - T DB
T 5, - Key Word Game
D?ﬂ@%%ﬁ:?h’(%ﬂéo . T}E [‘) 5@ L)
| thenow) AT, WERICE SHBCYE
BIEDEFHE L Y [mEO L HGFET S| 400D

“My English”

EFhALAFLREYXLTIER wHECIE (FOohitY | [HE
ZLZAHEMER L NE DUXL] H'H2
REFBFBOFTHLH - T HMHE
HBELD T ERELL

(1585 2016,0.74)

&y En - glish
ML -mel B4 lEo20Y

L BT RSIEY

(SCERRISEE 2017 p.135)

W TG L RT3 Rni\lr{/ b Re=2og ) TS TV XL TIROME |I25 5,
FERLTEI NGNS 1L’.§'?;&‘-"‘“h‘lf‘£ir‘9‘bﬂfi.:§")hh RENEEIRICELS0E
ik, CO4 g REELS, ;-‘?!3 KRR THRON B 8REE-T, ChoERNT S,

aasassssamssasssssfissssassassssssNSsaassSSESESSSAESNSsEAEssARsEssasssmasEg

A b R—3 3 v (FE3ELE)
S (B1E EL AL 20
C YR A (FE3ELK)

* uuCDE% (%3@1}{{5%)

"

L ~JL)

Key Word Game

TR —

54 | OF—T—F - ¥—LEE) fl - WEEEREL, BETESRA-F (S0 2RT N
AV R THREDED || 15, 133 bl |
EEERYEL, F—F—F || - Jingle £ A for™ B it CAF—L, TEIO (B0
TitRic @Rl T8 || TAT 7y PoAREEREET LI,
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APPENDIX L

Impressions of participants in the in-school training program

Large category

Small category

Description

Evaluation to the
training program

Changing consciousness

of teachers

Utilization of training
contents during lessons

Learning through
experiences was
meaningful

Natural English that the instructor speaked remained in my mind. | also want to do my best to make children think "I want to speak English like a teacher".

After experiencing the workshop, | wanted to teach foreign language activities after fully understanding the feelings of children who are not good at expressing themselves and
shy children.

| tried communicating in pairs and | felt that it was not so difficult.

| experienced teacher roles and understood it well.

Games and group activities that I always do at the end of the training were very fun and meaningful. | was a good training that | could understand the child's stumbles and skill
up.

When | had to communicate in English with other teachers, 1 felt the same feeling as a child worried what to do if I could not say it well during the lesson.

I was able to feel while experiencing the importance of learning foreign language while having fun.

Because | was interested in how to use teaching materials and how to do activities, it was effective that there was time to experience concretely with everyone.

The content of the
training was satisfactory.

Every training has a new theme and game, and | thought that “What is today's content?". | was able to enjoy the training.
Through all training, there were many things to learn (e.g. intonation).

Very fulfilling training content was prepared every time.

It was good that | had various training.

Although pronunciation is quite difficult, | felt that I can enrich expressions using basic phrases.

1 was glad that you taught me the fundamental principles of games and English teaching.

Every one of the training contents was new, and | could understand English education, new teaching materials, teaching method, the necessity to extend my own abilities.

It was good that | got a list of English expressions that could be used in combination. Also, I thought that I do not have to feel burdened that | cannot speak like a native
speaker. It was a fun training program.

The programs were good
even in ashort time.

I thought that if we do the training of the theme squeezed in a short time like this training throughout the year, | would be able to make a more proactive approach to English.

Every training was short time, but there were many newly learned things in a content-rich training.
In ashort time, it was good that you taught us points to improve about our issues.
It was good to narrow down the contents in a short time.

It was a short training, but | was able to know about recent Foreign Language Activities.

My consciousness has
changed.

This training was very good as it helped me to use English positively.

To be honest, | am not very good at English and | do not like it very much. However, | thought that it was not good to give up teachers to use English by the beginning. | got a
positive feeling.

There was almost no experience in teaching foreign language activities, and | worried about what I should do in the future. However, thanks you to carefully removing the
anxieties every time, it became possible to talk with confidence a little in front of children. In particular, the word that the instructor said that the teachers show the students
the attitude of using the second language are important was very impressive.

| thought that it was the first step for teachers to talk in short words without having a weak consciousness about English. | think that I can also do talking rhythmically and
singing songs if I get used to it.

Every time I finished my training, I got a feeling that I could face English. While I did not know what was not good and I did not know what to start with, a new foreign
language education was started. The instructor gently taught me instinctively, anxiety steadily reduced .

By speaking English with confidence, children become easy to understand. I gained great confidence in English activities.
The training led to the elimination of anxiety in teaching English. I learned how to handle new teaching materials and can afford to teach English more than before.

After receiving the training, my feelings, which had been reluctant to speak English, changed to the feeling of "Let's do it!" That is the biggest change in me. | am still not good
at English, but I would like to make it enjoyable.

The instructor taught the contents to beginners like me clearly and carefully, so I felt like “I want to use English!"

I think that it is a change for me that | am gradually understanding my challenges for the future by myself.

| felt the necessity of
improving lessons and
self-training.

1 would like to improve my class by always thinking about what the instructor taught through the workshop and what kind of studies | need now.
| felt once again that | need to study for my life.

1 would like to continue training at the school based on this training.

| thought that teachers had to have more opportunities to read and listen to English more often.

| became interested in learning English again.

| thought that | wanted to expose English to English little by little everyday.

1 thought that trying to
use the content of the
training for my lessons.

There are many contents that can be used immediately in the lesson, and | have learned a lot.

The instructor introduced new teaching materials for us. And, I was glad that I could find something that could be utilized for the lesson.

1 am grateful to the class teachers who are working hard every day so that students can have fun English activities. I am a school nurse, so I think I want to try to use English
in the school infirmary.

I would like to teach by utilizing what | learned from my training.

I could not utilize the
training content in
lessons.

The skill-up training itself was very easy to understand, and | thought that | understood the content of the training at that time. However, as time passed, | forgot the content
of the training.

Even though I thought that I understood well during the training, I quickly forgot the content of the training. Therefore | could hardly achieve the goal of using it for lessons.

Every time, | understaned contents clearly, at that time, | was able to have a positive feeling of tryingit. | knew that it was important to continue to training on lessons,
however, | could not speak English even a word during the lesson. Therefore | did not have the confidence to speak in English. From now on | would like to recall the training
before the lesson, plan and do it in the lessons.

| tried to use the training
content in the lessons.

Based on what | learned through my training, | played games with my children. I was able to use what I learned in my training for lessons.

I am trying to practice what I learned in my training, but I have not practiced my satisfaction as yet. I would like to try while trial and error every day.

111



APPENDIX M

MIIAIRIUI

*A)1e2160] asned 03 pawnsse INg v/ Jayoesl r=- === pUe33YS UOII3|HaI B LD uo11di49sap
8y} WOoJj pauIelqo jou Sem yaiywm yled' - _ - ____ J SV Jayoeal ayl Wouy pauleIqo yied _H_ as oS - dd43 d4d
oW1y 3]q1SIaNaL *------- —
‘ "SaINAI0Y abe nbue ubialo4 yoealjouued ay 1eyl SHUIYl ay pue ‘salliAloy abenbue ublaio4 Buiyoesy ur Aynoiyip ayl s|es) v 1aydeal :d43-d m
o o o )
pouad uonisuesy
veis (9s)
‘Jlooyas mau
3y1 1e SaINAIY
“(Buiuren 1sT) abenbuey
wesbold ub1a104 Jo peay
Bururesy jooyas-ul (9S) 3y} awodag (9S)
'sIayoes) « “SAIUAIDY .
‘S[eLiarew J8Y10 WOy Xoeqpasy ‘s|00us oBenbue] 5 _858_
Buiyoeal mau Buizijiin pue * $SEJD 3PISINO UBAD anlisod s1e9 (93) (T uossaT) Areyuswale uBlaIo ybry Jowunl
‘J0IABY3q J18Y] Bulniesqo ys1jbu3 asn o1 bur A1y Buiuresy jooyos Jaylo 4aesl E homuc:_mw
'S1UBPNIS SSE|D JO BouBLIB XD Z uossa (93) Sjuapnis ayl s99s (9S) - -urayy ur ur suossa] | 1 pue Jaydes) [ (st mm )
— Burues| ay3 Burdsel6 S190Ra) JAY10 SOIIAIDY 100Y2S usi| m_a
4o Aynarip ays sjead h 4- 01 SANIAIOY abenbue] Arejuswife mmo_uom\_
‘uosse| “SSALOY aenbue o ubralo4 ue swooeg UILoes L
snoinsid -anelB -usitB mmmm:mcm._ ublalo Jo SaYoTeM
ayl ape ustpuz tbIs104 U0SS9| B SMOUS
01 JejwIs y19 Buiyoesy yoeal ued ay
. ayrul 0 Tey3 Buissy
Su0Ssa| ainses|d ay1 seH
Ul | o 8y} sfeed \
"JayJes} smouy |

Jay1oue 03 JayJea} WOy SJUBPNIS
ay1 Jo aousLRdxs Bulures| ayl
Burresiunwwod yo Aynaiyia (as)

‘sjeuatew Buiyoesl mau asn
01 BuiuuiBag 1snf suorrenis (as)

TEM of change in teacher A as an instructor of Foreign Language Activities

"alnINg ay1 u11saq Siy Op 01 8NUILLIOD 0] aYI| PINOM 8 pue ‘s

1NIAI9Y abenbue ubialo4 Buryoeal ul Aynouip Bunaay apiym ainses|d spuly v Jaydea] :d43

JUSLUOJIAUS M3U & Ul Uoieanpa abenbuel ubialo) Jo) uoieAnow ybiH

:96©15 15T ay L

112



awin a|qisianald|

‘uejd souepInd |

1
1
i
I prepueisayl !
i 03 Buipioooe |5 eUreil e
“JaureJ) e YIM Uuossa| ayl s3940y (9S) m SaYIed | m ! yum c.omm_
L | X ay} s10840y
‘Slerarewl tommmmmmmm s -
“(Bururesy puz) weJboud BuiLoee) - (95)
Buiurely jooyos-uj (98) Mau JO [9A9] : '
'$SeJ0 8U1 Yyolem “payILI| aJe "spoylaw V\ alp) Bursnipe Joy yno1yIp %%ﬁw MM C
« uosJad Jayloue SU0SSa| Ul asn ued mc_r_umg 10 \Q_.:o_h.tu / 9JoM } | | S
3NBY 0} SAIIIBYD oy ey saninne [ noqe o SJUBILOD Bulues] ay) pouisw |~
‘sfeliazew . U 12Ul SSNIALL ay) sjeed 01 BuIpJoe Buiyoeay
mc._comS SEY eyl squIyl uole21UNWILLIOD JO suonsanb uoss9| 4/ 1 mF_h_JmeE \ .Sonm
; . ay ‘yesAw Aq sadA1 a1 syur SNV ayrsyuIy L !
MaU JO pes)sul >o:w_o_v_oa “— Lossa 8} JO SYsE] 1o syuluL BuIyoea) Mau mco:mmmm:_u
alojaq pasnay |, usSlu3 Sly pUE SaLIoaINo 3y} JO SJUSUOD ISV
T el senelew LLIIUOO pue ay3 spue3slapun ay1 s1snlpy
Buiure
wmwcwmﬂwmwm_“ﬁ c_mp_t_whmw O3 HNOLHIP "99UsLadxe BuIUIEs] S,JUBPNIS LOJ)
510] 03 ’ St I 8snedsg USJBIIP S[eLaYeW BuIydea) mau 4o [9AaT (AS)

*2JN1NJ 8Y] UI1S3q SIY OP 018NUINUOD 01 81| PINOM 8y pue ‘saliANoY abenBue ubiaio4 Buiyoesr ur Aynowip Buijeal sjiym ainses|d spuly v Jayoesa] :d-3

Jojuaw e Yum suosss| Bunosjjal Jo SSauanIloayya ayl pue sjeriarew Buiyoea) mau Buisn jo Aynaiip sy sj9a) 01 buluuibeg
:abe)s pug ayL

113



LU 11 9]q 118N

«

"apeb Jayioue
Ul siayoea}

10 spoylsw
Buiyoes)
ay1smou

"(Bururesy pig)
weJtboad Buuresy jooyas-uj (9S)

‘Buluresy jooyas
-Ul JBWWINS 8Y1 1IN0 sele) (9S)

2

*Jaurel} e YUum uossa)

ay1 s108148Yy (9S)

‘spoylaw
Buiyoes
noge

SV

suonsanb g |

‘s100lgns

Jay1o Buiyoesy
puUe SaINAINY
abenbue
ubiaio4
Buiyoes)
Usamiaq
S91}eUOWILLIOD

sputd

2

‘JueYd
e Buisn

A| ur Aynoyip

S1994

2

G uossaT (93)

"U0SS3)
auy

ur Jueyo
esasn

“Jaures} B ynm
u0ssa| a3 S199149Y (9S)

4

“U0SS9|
Xeu 8y}
¥ JUeLp *SUOI}0ea)
€ 9zIihn SU9pNIS
016u1An U0 paseq
1noqe Joea
mv_c_r_._.i\

'Su0SSa| 8y} J0
S1UaU02 3y Inocge Bullssw
apeJb ay3 1e apelb awes
ay1 Jo abreyd Ul Jayoeal
ssejo e Yumsynsuod (9S)

1
1
L saoe |
i JO [3n9] |
1 ay1 bunsnipe !
v uossa (99) ! noyIm !
« | sayoea ] ‘A
| "
1 Y
R I
\
\
\
"U0SS3) . !
ayy Buunp Sleliarew |
SjuapNIs ay1 Buiyoes) mau '
10 Uo119e31 8y} 10 S[elielew
01 HuIp10age Buiyoeay
Sa1lIAII08 uo paseq
3s1A91 01 SallIAIR
pasu 8y} sjad |~ dBuely

‘SleLiaTew
Buiyoes
Mmau
Buisn ui
Aynaiip
SECH|

*aInIn} 8y} U11saq SIY Op 01 SNUIIUOD O} aXI] PINOM 8y pue ‘saliAIY abenBue ubialod Buiyoes) ul Aynaiip Buieay sjiym ainsesid spul v Jayoes] :

d43

4

Alannoayya sjelarew buiyoes) mau asn 01 SAem Janag salojdx3

:obe1s pug syl

114



awln a|qisianail

“Jaurel) @ Y)M uosss] ay) s109)49Y (9S)

“(Buuren yiy)
9 uossa (93) weJboad Buuresy
ﬁ [00yas-u] (9S)
Luossa(9S) 77T 1 |
- spoytew ! 1T TTTTh
Buryoesy |
e

1
1
! m MaU |
“aBpajmouy| | ,
1
i
1

"SIayoea} pardope
91045q , >_>>mr_: B»Fw:_c_hu
se poysw |
joasnayy ! Buyoes) ! ur sajediined (9S)
MaU asn Jou $a0(J | dn san9 “P awes ay -
Jauren L1V 1 unmseyoea) (A
© MM U0SSa| | |
ay1 s109)49y (9S) v lmmm e e “(1233unjon Buiyoes)
' | pue sonoeid Buryoes 1) 105Aem
§ $JUBPNIS "spoyrew | ! \ 100yas ybiy sorunf MaU SuJes]
ay1 yum Buioeisiul Buryoes \ *210J9q WOJ} \ 3yl e sadualladxa pue Jayoes)
pue Bujuresy MUY pash |- wosayp| Buryoesyayy Aq ooyos seyto ue|,_—
sjuepnIs wfuw%ﬂ__om_nwm 166 ou%ﬂ_ %%_ _,, Kem Mau e _,, P32U3N|4UI 1B SUOSSI| % 10 UOSS3] [3pow
3y1 Jo uoioeal \ \ \
9::% m:_Ewsm ay) Buina)al apIym V| orsuyp| o WMSwRRLY SlyeL sezifesy 3} IR0
SaIIAINOY afenfue] ysibuz sayoes | ,,, o«
uBialo4 sayoes | «—
\ e
"a1n1ny 8yl UI1saq sy Op 018NUIIUOI 01 aXI] PINOM ay pue ‘salllAIY abenbue ubilaio4 Buryoesl ur Aynowgip Buipssy ajiym ainses|d spuly v Jayoes] :d-3

s|s Buiyoea) ,s1ayaea] Jay1o ayl 01 99UaIaLal YIIM U0sSa| SIy sanoadu
-abe1s iy ay L

115
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TEM of change in teacher A as head of Foreign Language Activities
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