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Chapter 1
Introduction

Since the Ministry of Education, Culture, Sports Science and Technology (MEXT)
announced its English Reform Plan corresponding to Globalization, on December 23rd, 2013,
it became apparent that the English education system had been changing faster than teachers
expected. In this reform plan, Foreign Language Activities classes will take place one or two
times a week in the curriculum of the third and fourth Elementary School grades. For fifth and
sixth grades, English will be a formal subject and English Language Classes will be embedded
three times a week using modular classes.

The purpose of reforming Elementary School English education is to nurture the
foundations for communication skills in third and fourth grades and to foster fundamental
English language proficiency in fifth and sixth grades. It is also mentioned as to how to
organize the system for this reform plan; preparing teacher-training to nurture leaders,
strengthening teaching ability of not only homeroom teachers but also specialized teachers,
developing and providing video-taped materials for teacher-trainings, and improving and
enhancing teacher-course as well as employment examinations. This reform plan has been
undergoing revision based upon examinations by the Central Education Council. On August
1st, 2016 the latest announcement of the Central Education Council was that 70 English
classes a year for fifth and sixth grades as a formal subject and 35 Foreign Language Activities
classes a year for third and fourth grades will comprise the new curriculum of 2020.

In view of the reform plan, teaching style should be changed to an appropriate one in
accordance with the new condition for fifth and sixth grades, since they will learn English as a

formal subject. Some experts say English classes will be changed from an Activity Model to a



Formal Subject Model, that is, they should learn English by compiling knowledge in a spiral
via taught units.

When English became a compulsory subject for fifth and sixth grades at elementary
schools in 2011, the aim of learning English was “to form the foundation of pupils’
communication abilities through foreign languages, while developing the understanding of
languages and cultures through various experiences, fostering a positive attitude toward
communication, and familiarizing pupils with the sounds and basic expressions of foreign
languages” (MEXT, 2010). However, in the case of enforcing the new Course of Study, if
pupils learned English in the same way from third grade, it would be expected that they
would be bored with learning English by substituting English vocabulary in given target
sentences, considering the result of the Benesse questionnaire in 2011. Yanase and Koizumi
(2015) rang the alarm bells in their book as ‘a quoting game’, which is a game to quote
example sentences from English textbooks or other materials as quickly and correctly as
possible,” (p.6) cannot nurture pupils’ communication competency in English, because ‘mind’
is main and ‘English’ is subordinate. However, most of the time in ‘a quoting game’, ‘mind’
is ignored (pp. 8-9). English can be acquired by stimulating ‘mind’ and ‘body’, because
experiencing the language in direct ‘live’ practical use gives children deep impressions (p.
51).

On the other hand, according to the rough draft of the Central Education Council on
August 1st, 2016, the points of the revision of the Course of Study are fostering learning
ability and cultivating human nature to apply their learning to their lives and society;
acquiring knowledge and skills to live and work in society; and nurturing cognition,

judgement and expressiveness to be able to deal with unexpected conditions (MEXT, 2016a).



Considering this rough draft, it is important for teachers themselves to make it clear what to
teach and how to teach English in primary education.

From the author’s experience of having supported homeroom teachers in Foreign
Language Activities classes as a Japanese Teacher of English (JTE) at public elementary
schools for about 10 years, fifth graders are usually excited to start English Language
Activities class with familiar topics and fundamental English vocabulary and phrases, but the
topics of Hi, friends! 2 are not so familiar with sixth graders. For example, the case of
understanding the meaning of the auxiliary “can” and the theme of the units, “Let’s go to
Italy” and “What do you want to be?”, which are not so relevant to their situations. Then, in
those units the classes utilizing Content-based instruction (CBI) were apparently successful,
because pupils could learn English through the content relating to their interests and they got
chances to deepen their ideas and express what they really wanted to say. They also enjoyed
working in groups and helping each other. In this case, both pupils who were and were not
good at English could willingly participate in the English class, since they learned not only
English but also the interesting content. Even though they needed to use some Japanese in
their presentations as they did not know enough English to express their own ideas and
opinions freely, they enjoyed making their presentations in front of the class. However, some
homeroom teachers require them to speak target sentences in English correctly and fluently,
as well as to remember a lot of English vocabulary and phrases before going to their junior
high schools. This is due to the way they had learned English and the ease with which
teachers could judge from their output how much they had developed English skills.
Therefore, it is difficult to make teachers admit the effectiveness of a teaching style like CBI

as most of them have experiences only of studying English with drills and memorization. It



might be also somewhat challenging to teach English in a manner they have no experience of.
However, according to Yanase and Koizumi (2015), it is important to emphasize physically
feeling something in the reconstruction of English education. The methodology of teaching
English should be changed from that of primary education, because pupils at elementary
schools can enjoy physically feeling something without protest. Then, what was learned in
primary education should be further developed in secondary education. Besides, primary
education provides pupils with abundant learning, which should be connected with English
learning (pp. 48-49). Then, Yanase and Koizumi (2015) started to search for a way of
teaching English that would be emotionally and intellectually engaging, while utilizing
primary learning, which was Content and Language Integrated Learning (CLIL) (p. 52).
CLIL might be one catalyst to change English education from primary education.

As Foreign Language Activities classes are due to start in third and fourth grades from
2020, pupils will become more familiar with English sounds and phrases before fifth and sixth
grades. Then, it will be possible for fifth and sixth grades to learn English practically with high
quality content utilizing more meaningful teaching methods like CBI and CLIL. The study for
implementing those methods must be considered essential. Especially, CLIL is presumed to be
able to provide teachers with clearer images of planning the classes than CBI as CLIL is well
balanced with ‘the 4Cs’ which are: cognition, community/culture, communication and content
(Coyle, Hood & Marsh, 2010). Therefore, the research into CLIL implementation at primary
schools could help teachers in the future, conducting English classes in 2020 with the new
Course of Study.

This study focuses on finding a practical CLIL approach to implement in Japanese

primary education, with reference to the previous research. Chapter one describes about the



reconstruction of English education in Japan according to the information from MEXT as well
as the challenges and prospects facing present English Language Activities classes. Chapter
two explores the background of CLIL theories and previous CLIL implementations at Japanese
primary schools in order to assist with research into feasible CLIL classes. In chapter three, the
author proposes teaching plans utilizing the CLIL approach adjusted to the curriculum of the
new Course of Study in 2020. Chapter four is the experiment section with respect to CLIL
classes conducted at two elementary schools. After the experiments, chapter five discusses this
research. Finally, chapter six summarizes the findings, showing the limitations and suggestions

for future research.



Chapter 2
Literature Review
2.1 The Development of CLIL in ELT of Globalization

“The term CLIL was coined in 1994 in Europe” (Mehisto, Marsh & Frigols, 2008, p. 9),
though CLIL implementation has a much longer history. In the linguistic history, CLIL sought
to support second-language learning while also favoring first-language development (p.9) At
this point CLIL is assumed to be a suitable method for primary English education because of
placing significance on developing English as well as Japanese competency.

Back in the 1970s, the expansion of language-immersion, bilingual education became
more easily for children from various backgrounds to access, while Languages Across the
Curriculum in the UK made teachers aware of the necessity to improve children’s language
skills whether it is their first or second language. The teaching method including content and
language learning needed to be taught and learned hand-in-hand and it was gradually
becoming understood and developed, which might be a cause of rising CLIL approach. Also it
was becoming apparent that standard-school-language teaching alone was not adequate to
achieve great success in developing English skills (p. 10).

Because of globalization by the mid-1990s, greater linguistic demands were being
placed on mainstream education from the primary level through to institutions of higher
education. From this point of view, in Europe improvements in language-learning have been
demanded for young learners to increase European cohesion and competitiveness. Also in Asia,
thanks to the exponential growth of China’s economy, interest in improving a common
language like English is on the rise, which is important for the economies and societies of

several Asian countries. In this part of globalization, the reality of life in a mixed global



society is having an impact on how we teach and what we teach, and becomes a trigger of
concern about the language education as much as any other form of subject learning . CLIL is

one of the innovative methodologies that have emerged to cater this new age (pp. 10-11).

2.2 The Difference between CLIL and Immersion Teaching

First of all we need to understand what CLIL is. Coyle et al. (2010) describes that CLIL
is a dual-focused educational approach in which an additional language is used for the learning
and teaching of both content and language (2010, p. 1). On the other hand, Ikeda (2011)
mentions the principle of immersion teaching, to use and acquire the second language as a tool
to learn the content is the same as that of CLIL, ‘Learn as you use, use as you learn’-not ‘learn
now, use later’ (Mehisto et al. 2008, p. 11). However, Ikeda (2011) indicates the difference
between immersion teaching and CLIL is the former is accidental improvement of English
skills through learning content and the latter is to intentionally choose aims, content, how to
teach and materials as in ELT (p. 1). While, Coyle et al. (2010) insist bilingual education and
immersion have been in operation for decades in specific countries and content-based
language teaching or English as an Additional Language (EAL) may share some basic theories
and practice, but they are not synonymous with CLIL (p. 1). Then, Ikeda (2011) suggests that
the differences and similarities between CBI and CLIL must be clearly understood first, as

CBI was developed prior to CLIL. Then, the features of CLIL will be more apparent (p. 2).

2.3 The Difference between CLIL and Content-based Instruction
Ikeda (2011) enumerates the common features of CLIL and CBI (p. 2-3):

1. Both are content-based using a subject or a theme which is the center of learning.



2. Language is a tool to learn content using it in a natural context, which is intended to
expand Cognitive Academic Language Proficiency (CALP).

3. Tasks utilizing authentic materials, like newspapers, magazines, TV programs, and the
Internet are intentionally embedded in a class to activate four skills for data processing
learning, providing scaffolding for comprehension.

4. The learning results are expected to acquire knowledge of subjects or themes, English
skills and cognition.

5. The learning theories are to provide understandable input and communicate interactively
with peers and teachers in order to enhance linguistic competency.

CLIL is often identified with CBI, even among researchers, because of those similarities.

However, there are different backgrounds within each method. CLIL has an origin of
ELT in 1970s Europe and developed (Mehisto et al., 2008), while CBI is systematized in the
U.S.A. in 1990s (Ikeda, 2011, p. 2.). CLIL classes are conducted by non-native teachers under
the conditions of English as a foreign language (EFL), while, CBI classes are carried out by
native teachers under that of English as a second language (ESL).

Larsen-Freeman (2000) suggests CBI has clear language objectives as well as content
learning objectives, that is, it integrates the learning of language with the learning of some
other content, often academic subject matter (p. 137). On the other hand, CLIL is flexible and
can be adapted to different contexts for the approach to be justifiable and sustainable, although
its theoretical basis is rigorous and transparent in practice (Coyle et al., 2010). Thus, there are
some differences between CBI and CLIL. In addition, there is a substantial practical difference.
The apparent character of CLIL is that it has ‘the 4Cs’; Content, Communication, Cognition

and Community or Culture, which consist of a refined framework that makes it easy to use



CLIL. This teaching method has a high degree of perfection, because of ‘the 4Cs’ and it is also
said to be a set of systematic concrete educational skills. In English classes, at Primary School
by actively utilizing knowledge of other subjects, CLIL can provide interesting content and
can enhance the competency of conveying a message and so bring an improvement in the
quality of English education. Izumi (2014) assumes that as with ELT, the “get two for one”
idea, will propagate from now on (p.166). From the viewpoint that homeroom teachers teach
most of subjects to the same pupils at Elementary School, it is conceivable that CLIL is an

effective way to teach foreign languages, especially for Primary Education.

2.4 Features of CLIL Methodology
Coyle et al. (2010) show the image of the 4Cs Framework (see Figure 1) integrates four

contextualized building block (p. 41).

Context content (subject matter)

communication

X8IU0D

(language learning and using)

| cognition

Cognition
ainynd

(learning and thinking processes),

Context

culture (developing intercultural

Context understanding and global citizenship)

Figure 1. The 4Cs Framework (p. 41)



Figure 1 suggests that effective CLIL takes place as a result of this symbiotic
relationship. This exists between specific contents and knowledge through progression in
knowledge, skills and understanding of the contents, engagement in associated cognitive
procedure, interaction of communicative context, developing appropriate language knowledge
and skills, and the acquisition of a deepening intercultural awareness with bringing position of
self and ‘otherness’ (p.41).

On the other hand, Ikeda (2011) described ‘the 4Cs’ as a package of four elements
linked in organic ways (see Figure 2) to show why CLIL is epoch-making. He also suggests
CLIL practice is able to provide learners more sophisticated education by multiplier effects in
the case that teachers make teaching materials and lesson plans according to the 4Cs

Framework, in consideration of Japanese English Education (p.5).

Communication
Content (language)

CLIL

Community

(Cooperative
learning)

Figure 2. The 4Cs Framework of CLIL (p. 5)

Mehisto et al. (2008) claim, “Thinking drives the teaching /learning process. The more

powerful the thinking, the greater the learning” Good CLIL practice is driven by cognition,

10



that is, the primary focus is not on form like drill for language patterns and memorizing
vocabulary, but on content. They also argue that;
In order to acquire new knowledge and skills, people usually need not only to access
new information, but also to connect the information with their own existing knowledge,
skills and attitudes in (p. 30).
Moreover, meaning is made in both a personal and a social process (community), and new
knowledge and skills develop through personal as well as co-operative reflection/analysis
(cognition) and through a communicative process(communication) (see Figure 3). Thus, there
is effective and comprehensive learnings in CLIL approach. Then, this teaching method is

effective application for a class in considering a number of learners.

cognition

community / content / communication

Figure 3. The CLIL model (p. 31)

Ikeda (2016) innovated on the concept and introduced new tools for the practical usage
of CLIL in a class. The integration which combines varied educational principles and teaching
methods is one way to achieve an effective learning by ‘the 4Cs’. He suggests CLIL can be an
educational method for fostering Assessment & Teaching of 21st century Skills (ATCS21). He
describes the new 4Cs Framework, emphasizing the mediation of integrating ‘the 4Cs’ is

‘Communication’ (linguistic knowledge and skill) relating other three elements (see Figure 4).

11



Content

knowledge
cross-curricular topics

Communication

Linguistic
knowledge Culture
Cognition \Linguistic skil

collaborative
learning

international

awareness

LOTS
HOTS

Figure 4. The new 4Cs Framework and Roles of Language (p. 3)

He insists it is possible only through communication to acquire knowledge, to think, to work
with others or to think with others using the knowledge combined all together, which means
that nurturing linguistic competency becomes a key of success or failure in the whole of CLIL

education (pp. 1-3).

2.5 The Framework of CLIL: ‘The 4Cs’
2.5.1 Content (subject matter)

Coyle et al. (2010) indicate content is progression in new knowledge, skills and
understanding; the subject or the CLIL theme involving cross-curricular and integrated studies.
Therefore, it is useful to think of content in terms of the knowledge, skills, and understanding
that learners can access, rather than simply knowledge acquisition (p. 53). Mehisto et al.
(2008) also maintain that content is substantive and integrated from various subjects, while
being clearly linked to the community within and outside the classroom. Students apply new
content and develop related skills through experiential activities (p. 31).

Furthermore, Ikeda (2016) suggests that the content which is cross-curricular topics,
12



utilizing his new concept of CLIL, has two kinds of grammatical knowledge; one is
‘declarative knowledge’ to verbally explain rules and meaning and the other is ‘procedural
knowledge’ to use practical English proficiently (p. 3). He also insists that it is important to be
conscious of applying acquired knowledge in the real world, referring to Ball’s words (2015),
“In the CLIL method using subject content, it is necessary to consciously teach the content to
foster both declarative knowledge and procedural knowledge” (p. 2).

Thus, additional elements in Ikeda’s (2016) new CLIL concept are assumed to further
focus on skills in order to acquire practical linguistic competency, and the new 4Cs
Framework provides teachers with a clearer image of CLIL and more concrete ideas on each

element.

2.5.2 Communication (language learning and using)

Communication is interaction, progression in language using and learning. Language is
a conduit for communication and for learning which can be described as “learning to use
language and using a language to learn” (Coyle et al., 2010, p. 54). Ikeda (2011) claims that
CLIL lessons lay heavy weight on personal communication and language usage/skill using
them as a learning tool rather than language learning/skill acquisition. And acquisition of
language will be promoted if language learning and language usage are combined in an
organic way (p. 6), that is, ‘the Language Triptych’ (see Figure 5) which makes the
interrelationship between content objectives and language objectives. The Language Triptych
supports learners in language using through the analysis of the CLIL vehicular language from
three interrelated perspectives: language of learning, language for learning and language

through learning (Coyle et al., 2010, p. 36).

13



Language of learning

CLIL linguistic progression
Language learning and

Language : Language
for Language using through
learning learning

Figure 5. The Language Triptych (p. 36)

® Language of learning is an analysis of language needed for learners to access basic
concepts and skills relating to the subject theme or topic, that is, the key vocabulary and
phrases of the contents that language learners will need to access new knowledge and
understanding when dealing with it (p. 37).

® [ anguage for learning is the most crucial element for successful CLIL. It focuses on the
kind of language needed to operate in a learning environment where the medium is not the
speaker’s first language (p. 37).

® Language through learning is new language emerging through learning, but not all the
CLIL language needed can be planned for. It is based on the principle that effective
learning cannot take place without active involvement of language and thinking. (p. 37)

According to Mehisto et al. (2008) ‘Communication’ in ‘the 4Cs’ is indicated; students

actively participate in activities and communication in the class and in the community; Desk

placement, displays on classroom walls and other available resources support learning and

communication ;Students and teachers also co-construct and negotiate meaning. (p. 31)

The superior of CLIL is an integration of content and language, but lkeda (2016) points

14



out that teaching cross-curricular content or topics does not present adequate integration effect
emerged from CLIL approach. He emphasizes on the necessity of ‘the language awareness in

CLIL classes’ (see Figure 6) (p. 5).

counter-balanced approach

transposition
of content

and language
content-obligatory language

instrucsion
of required

translanguaging

using
Japanese
functionally

vocaburaly
and

. . vertical/horizontal discourse
dialogic talk SEEEEHAL language of
learning learning

Figure 6. Language Awareness in CLIL Classes (p. 5)

® Counter-balanced approach
Figure 7 shows the attitude and method to instruct with the balance of content learning
and language learning (Lyster, 2007, p. 135), which is conducted in the three steps of
content; input of learning content (listening and reading), output of learning content
(speaking and writing) and interaction of learning content (interaction between teachers

and students).
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Content instruction Language

Input of learning Awareness and
content consciousness of form

Output of learning

content Practice and use
Interaction of Modification
learnina content linauistic form

Figure 7. Counter-balanced approach
revised from Lyster (2007) (Ikeda, 2016, p. 6)

® Content-obligatory language
On learning content of subject or cross-curricular topics, there is indispensable linguistic
knowledge, which is content-obligatory language (essential for learning content) (Coyle et
al., 2010, p. 36). Therefore, preparing for CLIL classes is to propose learning tasks that
stimulate understanding, cognition and expressions, focusing on key words and concepts.
(Ikeda, 2016, p. 8)

® \frtical/horizontal discourse
The type of learning language is mainly nurturing Cognitive Academic Language
Proficiency (CALP) in CLIL classes. Besides, the crucial role of CLIL teachers is to
consciously use Basic Interpersonal Communication Skills (BICS) by connecting learning
content with learners’ lives, interest, experience and opinions. The former is likened to
‘warp’ and the latter is likened to ‘weft’. Then, the comprehensive foundation of English

proficiency can be made by interweaving them (pp. 8-9).

16



® Dialogic talk
In CLIL classes teachers add referential questions after display questions to activate CLIL
classes and foster learners’ communication competency such as explaining something in
details, explaining reasons, enumerating concrete examples, telling about experiences and
speaking opinions. (p.9)

® Translanguaging
In the CLIL classes all the activities are basically conducted in English, in order to
increase the about of input, providing interaction and making a chance of output. However,
using Japanese cannot be avoided because of giving a direction for a task, understanding
complicated concept and discussing. Therefore, the language is necessarily changed into a
mother tongue, which is code-switching. This is called Translanguaging which has been
becoming conspicuous for these years. It means using a mother tongue in a positive

manner, that is, teachers should not use it by compromising in a class (pp. 8-9)

2.5.3 Cognition (the learning and thinking process)

Coyle et al. (2010) defines cognition as engagement in higher-order thinking (HOTS:
creating, evaluating and analyzing, as well as lower-thinking (LOTS: applying, remembering
and understanding). The revised version of Bloom’s taxonomy (Anderson & Krathwohl, 2001)

(see Figure 8) guides planning for cognitive challenge (p. 54).
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LTI
Eva|uating FasssEssEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEES

/ Analyzing \
/ Applying \ eeeeeeeee e eee et e e e eeeeeseeeen
: LOTS :

Understanding \ ezt : (Lower-order Thinking Skills)

Remembering \

Figure 8. Bloom’s taxonomy, revised by Anderson and Kathwohl (2001)
The Cognitive Process Dimension of Bloom’s taxonomy

(Lower-order processing) (Higher-order processing)
® Remembering: recognizing and recalling ® Analyzing: differentiating, organizing
® Understanding: interpreting, and attributing
exemplifying, classifying, summarizing, ® Evaluating: checking and criticizing
inferring, comparing and explaining ® Creating: generating, planning,
® Applying: executing and implementing producing

(p. 31)

This taxonomy helps teachers with preparing CLIL classes and practicing and evaluating,
because teachers can recognize what kinds of questions and tasks to give learners and how
much cognitive burden of s a pupils’ task has. This also makes it possible to plan and practice
well-balanced diverse educational activities; the former lessons are focused on LOTS activities
and the latter lessons are focused on HOTS activities (Ikeda, 2011, pp. 7-8). It is important for
CLIL to involve learners to tackle the learning without answers which needs to use HOTS.
‘Transfer-appropriate processing’ is essential to acquire the practical English faculty for
average Japanese learners who have little experiences of staying abroad. ‘Transfer-appropriate

processing is defined as;

18



Remembering what we learn is easier when we are in a situation that is similar to the
one in which we learned it in the first place or when using the kinds of cognitive
processes that we used during learning. (Lightbown, 2014, p. 57)

The education fostering practical thinking skills (HOTS) as well as basic ones (LOTYS) is

significant in the knowledge-based global society of 21st century (lkeda, 2016, p. 14).

2.5.4 Community/Culture (developing intercultural understanding and global citizenship)
Coyle et al. (2010) claim Culture (Communication) is ‘self’ and ‘other’ awareness,
identity, citizenship, and progression towards multicultural understanding (p.54). Then, they
use the term of Culture instead of Community, because CLIL started in the European
community and comprised multicultural, multilingual and multinational aspects as an
educational method (lkeda, 2011, p.8). On the other hand, Ikeda (2011) insists on using the
term Community which has a general meaning instead of Culture, because the situation of
Japanese learners is different from that of Europeans. In this case, the term Community
presents the meaning of sharing experiences and ideas among leaners, which doesn’t mean
only utilizing pair works and group works in CLIL Class. Community indicates the whole
globe as Figure9 shows. Thus, CLIL classes are comprised with ‘collaborative learning” and

‘intercultural understanding’ as Community (p. 9).
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Figure 9. The concept of community in CLIL Class (p. 9)

However, Ikeda (2016) started to use Culture instead of Communication as the meaning
of ‘collaboration’, in consideration of fostering 21st citizenship; having expertise fields for
social contribution (Content), effective communication ability in a common language
(Communication), having logical and flexible ideas (Cognition), and having collaborative
executive ability to solve problems (Culture). Thus, the education in the world started to tackle
human resources developing with the definition of specific competencies such as Definition
and Selection of Competencies (DeSeCo) Projecting in Europe and Assessment & Teaching of
21st Century Skills (ATC21S) in the U.S.A. and in Japan. He claims that CLIL is precisely
pedagogy to nurture general competency. For utilizing CLIL classes effectively, teachers
necessarily have the image (see Figure 10) that learning in a class will be developed to general

competency in their society through the CLIL approach (pp. 14-16).

20



Activities in a classroom: Fostering learning skills General competency in
learning, thinking, cooperative through CLIL: society:

learning, reading, writing,

listening and speaking knowledge, th|r_1k|ng,_l!ngU|st|c,

cooperative abilit:

cognitive, social, logical ability

Figure 10. An image of expansion of learning (p.16)

2.6 Utilizing CLIL in primary EFL classroom

Grieveson and Superfine (2012) insist the language learning in context becomes more
meaningful to children, which also gives them greater exposure to the foreign language in a
natural way. Then, CLIL is able to improve their educational experience by using the subject
content as well as motivate and provide a wider variety of stimuli for a broader range of
learners (p. 8). However, CLIL is still a novel teaching method for Japanese English education.
It is necessary to adjust a CLIL method to Japanese educational environment utilizing the
CLIL variation; Soft CLIL focusing content learning and Hard CLIL focusing English
education; Light CLIL and Heavy CLIL by frequency of classes; Partial CLIL and Total CLIL
by portion; Bilingual CLIL taught by Japanese and English, and Monolingual CLIL taught by
English. The variation CLIL not only expand the possibility for homeroom teachers who have
little experience of teaching English to utilize the CLIL approach, but also is a key factor to

change Japanese English education.

2.7 Previous Research at Elementary Schools in Japan
Apparently the practices of CLIL lessons are gradually increasing in the term of

preparing for English classes as a subject in 2020. Experts and teachers have been trying to
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find out what to teach in English and how to teach English in effective ways as a formal
subject.

Yamano (2013) investigated CLIL lessons with the animals theme in foreign language
activities of fifth grade by cross-curriculum such as arts and crafts, science and social studies
utilizing 3 lessons taught by a homeroom teacher, a Native English-speaking teacher (NET)
and a researcher conducting the study as a Japanese teacher of English (JTE). The objective
of the final class is to encourage the pupils to understand language and culture by learning
about international matters in English. In the first class pupils learned the vocabulary of colors
and animals and made their favorite animals with clay as Lower-order Thinking Skills (LOTS).
In the second class they made a class zoo with thinking animals’ habitats as LOTS. In the last
class they discussed global issues and individually create the messages how to save the
endangered animals as Higher-order Thinking skills (HOTS). She concluded the results of
CLIL application as it could deepen the pupils’ experiential learning to use English through
authentic content. She suggests the integration of content from other subjects and foreign
language learning within the framework of ‘the 4Cs’ might be one solution to the
contemporary challenges with content and effective teaching that Japanese elementary school
teachers face. On the other hand, she indicated several problems of CLIL lessons as CLIL
teacher would have a heavy burden with preparation and the teachers’ anxiety about pupils’
responses to the innovative because of unusual procedure. She conducted CLIL lessons setting
the goal by using HOTS according to the framework of ‘the 4Cs’. Then, she pointed out the
further problems of how to provide understandable input and how to execute activities with
abundant output with vocabulary and phrases with higher levels for learners. The modification

of the lessons in process is one challenge to implement CLIL classes. This time, they discussed
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the content prior to the third period, because of dealing with the difficult content. However,
most teachers aren’t able to spend much time for preparation of every English Language
Activities classes. She hopes that more research will be done to verify the feasibility and
potentials of CLIL in varied contexts to improve Japanese foreign language activities.
(YYamano, 2013)

Kashimoto (2015) studied implementation of four-hour CLIL classes for sixth grade
adjusting to the unit of Hi, friends! 2; “What time do you get up?” integrated with science,
social studies and math for which learners had a little basic knowledge prior to learning some
new things in the unit. In the first and second lessons she focused on the input of the
vocabulary and phrases pupils needed to express about their daily lives utilizing activities
which are familiar with HRT. She used a picture book for the purpose of intercultural
understanding in the second class. In the third class she used ‘Time Difference’ which learners
used HOTS to acquire the knowledge of. In the fourth class pupils learned about the children’s
lives in other countries through the listening activity of called ‘Day Sketch’ in Hi, friends! The
pupils were able to acquire requisite English vocabulary and expressions to talk about their
daily lives and they learned about the time differences.

According to her result of pupils’ reflection sheets most pupils enjoyed CLIL lessons.
Judging from evaluation of pupils’ descriptions, understanding of content was increased by
their interest in the content of each class such as listening quiz and learning ‘Time Difference’,
which shows the possibility of the CLIL method to provide enough quality and quantity of
input to make them interested and motivated (p. 37). It is important to motivate six graders
who have been losing interest in learning English.

From the teachers’ feedback, HRT pointed out the increase of pupils’ output in English
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in CLIL lessons and it was possible for learners to guess the content using their existing
knowledge about subjects. On the other hand, ALT indicated the difficulties about “language
through learning” and worried about using a lot of Japanese in CLIL lessons. She concluded
that “the balance of English and Japanese in the classes and the possibilities of considerable
variation in lesson quality due to teacher’s experiences and knowledge” (pp. 42-43). Finally,
she suggests teachers should cooperate in order to incorporate CLIL approach in the annual
curriculum, for selecting contents and target languages, and building up scaffolding. She also
proposes to build up the database and teachers’ network as well as nurturing a sufficient
English ability to use in the class (p. 43)

Nigo (2013) indicated there are one third of 6 graders who don’t like English in the
2011 Benesse questionnaire (Benesse, 2012). He pointed out a reason was that playing games
using English vocabulary and phrases which weren’t suitable for their developmental stages of
12 or 13 years old. Interview games and materials without content are not enough for them to
cultivate interest in learning English. Not only are they tired of them, but also they do not feel
compulsion to raise their English abilities (pp. 84-85). He has been researching ELT methods
used at elementary schools which activates pupils’ brains in accordance with Piaget's (1972)
‘theory of developmental stages of thinking’. Nigo (2016) implemented CLIL lessons by
innovating Multiple Intelligences (M) for fifth and sixth graders at the elementary school (pp.
58-59). Ml introduced by Howard Gardner (1999) is composed of eight intelligences;
linguistic intelligence, logical-mathematical intelligence, music-rhythmic and harmonic
intelligence, visual-spatial intelligence, verbal-linguistic intelligence, bodily-kinesthetic
intelligence, intrapersonal intelligence and naturalist intelligence. In his research, he suggested

cross-curricular CLIL utilizing M1 to solve the problem of the gap caused by pupils’ fondness
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of subjects and provide the scaffolding for learners to overcome the excessive difficulty of
content and language. He concluded that CLIL would be the possible method to provide high
quality English education to Primary Schools pupils if MI was utilized in CLIL classes (p. 60).
Hasegawa and Tsuda (2014) practiced two types of CLIL lessons using picture books.
One is the picture book, The World in A Supermarket as a CLIL lesson without adjusting to Hi,
friends! The cross-curricular subjects were social arts and crafts, social studies and math. The
goals were intercultural understanding through the world’s food, learning communication
skills and how to make graphs collaboratively with the eventual goal of making a class book.
The other was “I am special ” adjusting to Lesson 3 of Hi, friends!2. The aims were to nurture
foundations for living in the global society by raising self-esteem through praising each other
and fostering communication skills. In her research she analyzed CLIL classes through the
evaluation. First, she analyzed pupils’ comment about their feedback sheets according to 5
points; communication, familiarity with English, learning about the language and the culture,
accomplishment and interest in pronunciation, using ‘Hasegawa’s keywords retrieval’
(Hasegawa, 2011, pp. 53-56). She described that the points of communication and familiarity
with English were increased in the classes, because pupils were able to understand the content
gradually by each class. On the other hand, the points of learning about the language and the
culture, and interest in the pronunciation were decreased. This might be influenced by how
much a teacher spends time on them. At the point of evaluation for CLIL classes, she claims
that the current evaluation points are not good enough to assess some CLIL lessons; they are
experientially understanding cultures, nurturing the foundations of communication skills and
becoming familiar with English sounds and expressions. However, she indicated the difficulty

of CLIL evaluation, depends on the contents. Therefore, in her research she proposes Can-Do
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statement for CLIL approach that has not been studied yet (Hasegawa & Tsuda, 2014).

According to previous research, researchers appreciate the CLIL teaching method in
primary schools. On the other hand, they pointed out some challenges of implementing it. First,
it is necessary to reduce a teachers’ burden for preparation of CLIL classes such as preparing
for visual aids being indispensable for pupils to understand the content easily. Especially, for
CLIL lessons using HOTS, more preparation would be needed. Considering this point, it is
assumed to be worth preparing for making database of teaching plans and materials proposed
by Kashimoto (2015) in order to reduce their work. CLIL implementation will be more
expanded if it is realized. Then, teachers also will be able to effectively foster their teaching
skills for CLIL classes. The second challenge is the balance of English and Japanese. Utilizing
CLIL triggers using Japanese because of setting HOTS tasks in the lessons. Especially,
discussion in a group or in a class is a crucial task for CLIL lessons, which is impossible for
pupils to discuss the topic deeply in English. However, if teachers know the good balance of
two languages effectively, it might be possible to use less Japanese and more English. Also, it
might be solved by providing pupils with appropriate ‘scaffolding’ for the success of CLIL
implementation. The fourth is evaluation for CLIL classes. As Hasegawa and Tsuda (2014)
pointed out, the current assessment points are insufficient for a CLIL approach which can
reveal the various abilities of learners. The proper evaluation is indispensable for teachers to
see if CLIL approach is being carried out effectively for pupils to learn English or not.

Thus, CLIL classes are worth carrying out at primary schools, in spite of existing
challenges. Exploring a feasible CLIL methodology and solving problems occurred during a
CLIL class is necessary for an overhaul of English education. In this research, the author

investigates a potential CLIL implementation at Japanese primary schools by studying the
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natural English output produced during collaborative learning; the pupils’ attitude to speaking
English by utilizing content; the effectiveness of teacher talk in CLIL classes to produce
interaction in English. Also, it is hoped that CLIL teaching plans presented in Chapter 3 can be
used by teachers in order to modify CLIL program to one more appropriate for elementary
schools.

In this research, the author defines the CLIL-oriented method as a cross-curricular
teaching method which is teacher-friendly. This is because Elementary School teachers have
the abundant knowledge, skills and experience to teach all the subjects. Besides, the meaning
of ‘Cognition’ as used in ‘the 4Cs’ is suggested as utilizing pupils’ existing knowledge across
various subjects and adds a little new knowledge in accordance with the existing curriculum of
all the subjects. By presenting CLIL-oriented English classes, the author expects that
homeroom teachers will conduct them independently while providing appropriate ‘scaffolding’
to pupils, since they understand well pupils’ level of knowledge and how each pupil is fairing

in other ordinary classes. Then, the author proposes some teaching plans utilizing the CLIL

approach to be used by many homeroom teachers in the next chapter.
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Chapter 3
Curriculum Development for the fifth and sixth Grade
3.1 Suggestion for the Curriculum by MEXT for 2020

As mentioned in the previous chapter, the author presents six teaching plans utilizing the
CLIL approach. The aim of curriculum development is so that it can be used by homeroom
teachers to examine the CLIL methodology. This is in order to explore ways to be more
effective enforcement in primary education using a system based on all-around education. The
plans are comprised of some elements with reference to the previous research at primary
schools as described in Chapter 2 such as cross-curriculum, Multiple Intelligences and picture
books to act as scaffolding for primary English learners. In addition, collaborative works in
pairs or groups are intentionally included for opportunities to generate English output
interactively.

MEXT announced the image of the new curriculum according to the new Course of
Study on December 21st, 2015. It had been under revision until June 20th of 2016. The author
adapted this new curriculum for a fifth and sixth English Language class as a formal subject in
order to construct teaching plans. The units chosen from it are expectedly designed to
effectively implement the CLIL-oriented approach once per semester. In addition, the author
planned them at a higher level than the present curriculum on the assumption that the new
curriculum will start in 2020. In that case, pupils will be more familiar with English after the
new curriculum of 35 English Language Activities classes for third and fourth grades and 70
English Class are carried out. However, in considering the present situation and homeroom

teachers’ English ability, appropriate support as mentioned above is indispensable.
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3.2 Teaching Plans Using the CLIL-oriented Method

Ikeda (2016) suggests intentionally innovating well-balanced ‘the 4Cs’ to content in
order to achieve high quality English classes. He divides each element of ‘the 4Cs’ into two to
ease to concretely narrowing down the content and activities (see Table 1) (p.17). He also
proposes a new flow for CLIL classes (see Figure 11). He adds the introduction to the content
activated by existing knowledge and experience, as pre-task. lkeda’s suggestions are helpful

when primary schools wish to apply CLIL.

Table 1
Design for CLIL classes (lkeda, 2016, p.17)

Content Communication Cognition Culture
Declarative Language knowledge Lower-order Cooperative learning
knowledge thinking skills
Procedural Language skills High-order thinking  Global awareness
knowledge skills

(1) Activating (2) Input (3) Thinking (4)Out put

(pre-task) (presentation task) (processing task) (production task)
Activating knowledge, Presenting the content of HOTS task Production of speaking
experience and learning Pair or group works and writing.
thinking Complexed input Processing for Scaffolding for the
Activated by language, Task for promoting transformation to content and language
sight and numbers understanding knowledge Instruction of language

Instruction of language Authentic materials

Fiaure 11. The Flow of the CLIL Classes (lkeda. 2016. n.17)

On the other hand, J. K. Shin (2014), suggesting planning thematic units with
contextualized instruction, pointed out that young learners may not be able to understand

abstract concepts even in their first language without the teacher’s providing a concrete and
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meaningful context, and that the use of an engaging theme to organize instruction around a
meaningful context can also help make the language understandable or comprehensible. (p.69)
Then, six teaching plans are presented here; three units from each grade to implement
one CLIL-oriented method per semester. Then, Lesson 5 of fifth grade is included in the first
semester. Lesson 6 of sixth grade is exchanged for Lesson 8 according to the curriculum for

other subjects.

® The Fifth Grade:

Lesson 5: Turn right. (Arts and Crafts, Social Studies, Life environmental studies) (the first
semester)

Lesson 6: This is our town! (Social Studies, Life environmental studies, Science, and Math:
Project-based learning) (the second semester)

Lesson 8: Healthy menu (Home economics, Social Studies) (the third semester)

® The Sixth Grade:

Lesson 4: Welcome to our country (Social Studies, Science, Math) (the first semester)

Lesson 6: A letter to~ (Social Studies, Morals: Project-based learning) (the third semester)

Lesson 8: What do you want to be? (Social studies, Home economics) (the second semester)
Sixth graders learn global issues in the third semester, then, the author suggests that

Lesson 6 in the second semester should be exchanged with Lesson 8 in the third semester, that

is, they can utilize knowledge which they have learned before in their mother tongue. Lesson

6’s content, dealing with global issues is difficult for primary English learners to understand

content.
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3.2.1 Fifth Grade: Lesson 5: Turn Right (Arts and crafts, Social studies and Life

environmental studies)

Table 2

Aims, Vocabulary, Cross-curriculum, Content, Evaluation for Lesson 5

Aims To learn how to show the way to the destination in your town. To learn how to ask the way to
get to the destination. To learn the differences between foreign towns and Japanese towns. To
voluntarily copy English vocabulary of buildings correctly. (MEXT)

+a)) To learn the differences between foreign and Japanese map symbols. Draw a map of an
ideal town with map symbols.

Vocabulary | Turn right/ left at ~. Go straight. Go along ~. You will see ~ on your right/left. Please visit ~.
It’s wonderful/interesting/fun/beautiful. Excuse me, but how can I get to ~. All right and so
on.

Cross- Social studies (map symbols; third grade)(World Map; fifth grade)Life environmental studies
curriculum | (exploring the town; first, second, third grades), Arts & crafts

Contents of | 1) To become familiar with names of buildings. To discuss what buildings and facilities are

Lessonb in the town and indicate where they are on the map. (Activity: Bingo*D)

2) To compare buildings in Japan to those in foreign countries. To find the differences and
similarities by exchanging ideas in a group. To get familiar with names of buildings.
(Activity: Gap information game*(©@)(Story: Trashy Town)

3) To get familiar with how to show a stranger the way to the destination through the
activities. (Simon says, Guiding Game, Treasure Hunting*®)

4) To learn map symbols. To compare Japanese map symbols to other countries’ ones. Map
symbol quiz. Making an original map symbol.*@

5) To know the role of each facility by discussing in a group. Making a ranking according
the necessity of buildings in their town in a group.*®

6) Drawing a map of an ideal town with map symbols in a group. *®

7) Introduce the map of the ideal town with explanation by group.

Evaluation | To actively discuss about the differences and similarities of facilities in Japan and other

for countries.

Lesson5 To be able to guide how to get the destination and ask where the building (facility) is.

To prepare for the presentation of the ideal town with using knowledge learnt in the class
cooperatively and actively. To make an understandable presentation in a group. (Clear voice,
Eye contact, simple English)

Note. The teaching plan and *activity sheets are included in Appendices. (See Appendix 1, pp. 76-84)

Learning how to show the way to the destination in English has been introduced since
Eigo Note was utilized as a principal material of English Language Activities classes. Both
units in Eigo Note and Hi, friends! aim at the familiarity with English expressions for showing
someone the way. However, in their daily lives, pupils have few chances to be asked the way

to get to a destination by foreigners. It is assumed to be significant to make this unit more
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meaningful for learners such as utilizing their own town as being relevant to them. Then, using
the knowledge of social studies, life environmental studies and social studies, which they
studied before, makes it possible to provide the latter activities such as HOTS. In this plan, the
main differences between an old curriculum and a new one are; acquiring new knowledge of
social studies by learning the differences between facilities in Japan and other countries;
putting facilities cards in order to necessity of them for their town using discussing in a group;
learning different map symbols between Japan and other countries. Then, after that pupils
make their ideal town by evaluating facilities needed using a group discussion and finally
presenting a map of an ideal town using various map symbols with reasons in front of the
class.

In this way, pupils learn diverse ideas of others and get different aspects about those
facilities and also chances to understand the roles of those facilities. Therefore, activities in the
number of 1, 2 and 3 utilize LOTS to become familiar with English words and expressions.
However, in the fourth grade of the new curriculum, pupils learn how to ask where a certain
room in the school is; Lesson 4, “Turn right”, as well as the names of buildings; Lesson 8
“Welcome to our town”. Therefore, it is not necessary to spare much time for pupils to practice
those words. Then, the latter activities in the 4, 5, 6 and 7 utilize HOTS to cultivate their
cognition in a group collaboratively. Teachers should encourage pupils to use English words
which they have learned before in a group discussion or activities. Finally, they can make their

ideal town meaningfully with reasons through those activities.
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3.2.2 The fifth grade: Lesson 6 This Is Our Town! (Social studies, Life environmental

studies, Math and Science)

Table 3

Aims, Vocabulary, Cross-curriculum, Content, Evaluation for Lesson 6 (Project-based learning)

Aims

To learn the common points between their town and towns in other countries. To be able to
mutually communicate about their city (prefecture) and recommend the places to visit and
food or special products. To voluntarily copy English vocabulary they need. (MEXT)

+a) To design a website page of their town.

Vocabulary

This is ~. We have ~.You can enjoy~. You can go to/see/eat /buy~. (Names of seasons,
Names of foods, Names of special products) It’s warm/hot/cool/cold in ~ and so
on.(Expressions about a climate)

Cross-
curriculum

Social studies (climate, special products; fifth grade)(world ; fifth and sixth grades)L.ife
environmental studies (exploring the town; first, second, third grades) (nature; first, second,
third grades) Math(big numbers ; the fourth grade, percentage; fifth grade )Science

( temperature; the fourth grade)

Content of
Lesson 6

1) To discuss about the feature of Japan and their city. (Activities: using map and
Microsoft Power point (PPT) for location, topography, climate and drawing a map*(D)

2) To learn about the life of their city by Quiz. (events, transportation, population, kinds of
facilities) To learn about the industry in their town. (climate, food and special products)
(Activity: Quiz)

3) To compare their city to adjoining cities. (Activities: Drawing map*@), PPT of
adjoining cities and Interviewing about the places peers often go t0.*®)

4) To compare their city to ALT’s city to find differences and similarities of the cities.
(Story: Knuffle Bunny) (Activity: PPT of ALT’s city, Discussion)

5) To decide which category about their city to investigate and look into through the
sourcebook and the Internet.

6) To investigate their town and analyze the data. To implement interview to pupils at
school or residents.

7) To design their website according to the category which each group is in charge of. To
make a website page on the poster instead of the Internet.

8) To present their website page on the poster and introduce their town by each category
like nature, event, special products, the landmarks, food, transport facilities, history,
industry in a group

Evaluation
for Lesson5

To be able to explain about their town and recommend good points, things or places. To
collaboratively analyze the data to find out the feature of their city. To actively make a
website page of the category.

Note. The teaching plan and *activity sheets are included in Appendices. (See Appendix 2, pp.85-89)

This unit is a project- based learning focusing on the introduction of pupils’ town

utilizing their knowledge they have previously studied in social studies and life environmental

studies and newly acquired knowledge in a class. They are expected to work collaboratively

and pull out their knowledge actively in order to provide their website page in the last class,
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composed with their investigation such as a special products section, landmarks section, nature
section, events section, transport facilities section and so on. The number of sections depends
on the number of groups in a class. As a project-based learning exercise, they design a website
to fulfill a particular purpose, its layout and a procedure to achieve it with the teacher’s support.
It is important for pupils to know about their town well enough to introduce foreigners, which
also will increase interest in their town and develop affection for it. This unit utilizes at least
five intelligences of Gardner’s MI (1999); linguistic intelligence, visual-spatial intelligence,
verbal-linguistic intelligence, logical-mathematical intelligence, and naturalist intelligence. If
it is possible to make the website page using personal computers, it will be more realistic and
concrete for them. In that case, ‘Pasokon no jikan’, learning of personal computer skills, of
fifth and sixth grades of elementary schools can be added as a cross-curriculum activity.
However, it is sometimes time-consuming because of their lack of knowledge and skills with
computers. Therefore, using a poster for their presentation is recommended here. Concerning
“Language of Learning”, the English expressions in this unit are connected to not only the
words in Lesson 5 of fifth grade, but also those in the Lesson 4 of sixth grade, that is, pupils
can learn those words and expression. Also, knowledge gained in this unit will support to
develop their learning further in sixth grade. Thus, learning in a spiral will certainly enhance

their English skills and knowledge and they will stay with them longer.
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3.2.3 Fifth grade: Lesson 8 Healthy Menu (Home economics, Social studies, Science and

Math)

Table 4

Aims, Vocabulary, Cross-curriculum, Content, Evaluation for Lesson 8

Aims To learn various types of food in the world. To learn the polite way of ordering at the
restaurant. To communicate the healthy menu mutually. To be able to copy English
vocabulary correctly (MEXT). +a) To present a healthy lunch menu utilizing five nutrients.

Vocabulary | Names of foods, names of nutrients, What’s your favorite food? I like~. What do you have
for~? I have ~. Ais good. Because ~. It has ~ calories. | choose A. May | help you? What
would you like? I’d like ~. | want ~. How much is it? It’s ~. It has ~.

Cross- Home economics (the five nutrients ;the 5™ grade), Social studies (world ; fifth &sixth

curriculum | grades) Science (animals’ food) Math (calories, weight of animals’ food; third, fourth fifth,
sixth )

Contents 1) To listen to the story, Today is Monday. (Activity: ‘What and how much does an

of Lesson8 elephant eat a day?’*(D) To learn how much we eat a day. To learn various types of

typical food in the world. (Activity: Quiz “What are the ingredients?””)

2) To learn popular menus for children in Japan. (Activity: Ranking quiz of popular menus
for children*@ Interview about the favorite food.*(®Ranking of popular menu in a class)

3) To learn the difference of how to order foods at a restaurant and a fast foods outlet.
(Activity; Role Play)

4) To learn what to eat for breakfast, lunch, dinner (supper). Five nutrients. (Activity: “The
roles and colors of five nutrients*@) (Activity; Quiz, “What’s this menu?”’ Guessing a
menu from the ingredients.*®®©)

5) To learn foods produced in Japan and imported foods. (Activity: Analyzing food *(D)

6) To learn what a healthy menu is. To analyze the food into its ingredients.

7) To make a healthy school lunch menu as a group.

8) To make presentations of a healthy school lunch menu in a group. To choose the best
menu with explanations as to why this is so.

Evaluation | To voluntarily use requisite English vocabulary to communicate. To actively make a healthy
for Lesson8 | lunch menu in a group. To correctly copy English vocabulary for a menu.

Note. The teaching plan and *activity sheets are included in Appendices. (See Appendix 3, pp. 90-99)

This unit was also included in both Eigo Note as well and Hi, friends!1, “What would
you like?” Pupils mainly learn about Japanese lunch menu and other countries’ and polite
English expressions to order food. MEXT set the same objectives in the new curriculum as
well. However, the expressions of ordinary ways to order food at a fast food shop are added in
this unit, which is more relevant to pupils’ daily lives. Finally, they develop a healthy school
lunch menu, because school lunch is common and familiar to any pupils. They also exchange

their ideas in order to develop a healthy lunch menu deepening the knowledge of the five
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nutrients they have learned in home economics after learning their dairy calorie intake and

what menus are among children. After all the presentations are finished, the best menu is to be

selected in the class.

3.2.4 Sixth grade: Lesson 4 Welcome to Our Country (Life environmental studies,

Science, Social studies)

Table 5

Aims, Vocabulary, Cross-curriculum, Content, Evaluation for Lesson 4

Aims

To learn the common and different points between Japan and other countries. To be able to introduce
Japan. To say good points of Japan in understandable English with their opinions.

To try to copy English vocabulary correctly and try to read English (MEXT).

+a) To present the place to recommend to visit with reasons in a group.

\ocabulary

Names of seasons, expressions for weather, We enjoy ~. It’s wonderful/ exciting/ fun/ interesting/
famous/ beautiful/ delicious. What season do you like? I like ~. 1/ You can enjoy/ see/ eat/ buy/go
to~. It’s warm/ hot/ cool/ cold. It’s ~C°.~is the best season.

Cross-
curriculum

Life environmental studies(four seasons; first &second grades ), Science(temperature, fourth grade)
Social studies(climate; fifth grade, prefectures; fourth grade, history; sixth grade, geography fifth
grade, world fifth &sixth grades)

Contents of

1) To learn about the characteristics of four seasons and seasonal foods. To learn about the climate

Lesson8 variation in Japan. (Activity: Which prefectures are they? *(D) To realize that Japan is blessed
with four seasons. (PPT)

2) To listen to the story “Skip through the Seasons” To learn about events in Japan and in foreign
countries. To find the differences and the similarities of the events. To learn about the differing
climate patterns around the world. To learn the different units of temperature in Japan and the
countries of the American continent; Celsius and Fahrenheit (Activity: The seasons*@ and
Event Quiz, PPT).

3) To learn the meaning of Japanese traditional events and that of other countries’ events.
(Activities; Quiz and discussion) To make an introductory message of a Japanese event.
(Activity: Events in Japan*®)

4) To communicate the favorite season with a reason. (Activity: Which is your favorite season? *
@)

To report about their friends’ favorite seasons with their reasons.
To learn more about Japan through the interview activities.

5) To learn how to introduce Japan. To make an English introductory essay of the prefecture they
live in, and present it in a group. (Activity: About our prefecture) *®

6) To prepare and decide a prefecture for the presentation. To look into the resource book of social
studies or use the Internet to get the information.

7) To discuss about the presentation using a concept mapping. To exchange their opinion to make
English sentences applying the words to the model expressions.

8) To make a presentation in a group. To exchange their comments after each presentation about
the information they newly get and good points of their presentations.

Evaluation | To try to express the differences or the similarities about Japanese events and world events in simple

for Lesson8

English. To try to introduce Japan collaboratively with comments in simple English.

Note. The teaching plan and *activity sheets are included in Appendices. (See Appendix 4, pp. 100-106)
1), 2), 4), 6), 7) and 8) are made into short version for the experiment and reinforced.
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The feature of this unit is to deepen their subject knowledge as social studies and
science by exchanging the ideas mutually and present features of a prefecture in a class and
pupils get more new information. They also can utilize the knowledge and experience they
acquired in Lesson 6 of the fifth grade. This cycle is repeated because of investigating two
prefectures; one is a prefecture they live in and the other is a prefecture they recommend to
visit in a group. The repetition makes learners achieve the main objective to introduce the best
place to visit in Japan. This spiral learning causes cohesion of learning as a long-term memory
of knowledge and linguistic competency in a natural way. This unit is well-balanced in terms
of ‘the 4Cs’ in acquiring new knowledge by deepening the Content through Culture
(Community) such as collaborative learning and Communication such as discussion and
interviewing. It is also important for English learners to be aware of what a Japanese citizen is
and to be able to explain about Japan as precisely as possible. Therefore, this unit provides
pupils with a good opportunity to learn about Japan and the way to introduce Japan in English,
considering the globalized era.

This is the unit used for the experiments for this research. The main challenge was 8
classes of Lesson 4 in the new curriculum had to be adjusted to 4 classes in order to implement
it. Concerning the content, 4 classes are not enough to conduct CLIL-oriented classes, at the
points of deepening cognition and pulling out English in the interactive instruction. Then, the
plan was revised into a 4-hour block by deleting the first presentation. The English level was
also placed lower in accordance with the present situation. However, the content of
introducing places and English expressions are similar to the present unit 5 in Hi, friend! 2,
“Let’s go to Italy.” Then, it could possibly reduce a burden of homeroom teachers and pupils

because of the familiarity. The detail about the research will be discussed in the next chapter.
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3.2.5 Sixth Grade: Lesson 6: A Letter to ... (Social studies, Home economics, Moral

education)

Table 6

Aims, Vocabulary, Cross-curriculum, Content, Evaluation for Lesson 6 (Project type)

Aims

To learn about the global issues. To learn word order. To understand the content as a whole.
To communicate what they can do for the world’s issues. To be able to copy the necessary
words correctly. To try to read. English (MEXT).

+a) To write a message to WWF what we can do to save our earth and present it in the
class.

\Vocabulary

We use water for ~. | /We can ~.By trying to~. Bin, can, newspaper, bottle, plastic, glass,
plastic bottles, clothes. I/We can recycle ~. I/We can ~ to reduce~/ to was save water/ stop~.

Cross-
curriculum

Social studies (The water cycle; the fourth grade, Recycling; the fourth grade, Japan in the
world; sixth grade) Home economics(sixth grade; Save electricity) Moral education
(self-esteem, mutual understanding, intercultural understanding)

Contents of
Lesson6

1) To learn the water cycle. To be able to identify and sequence the key components of the
water cycle. (Activities; listening to the story, “Water”. Activity sheet, ‘The water
cycle’ *QD)

2) To think of ‘The water shortage’ and what we can do about it. To learn what we use
water for and how much we use it a day. (Activity; Water Quiz*©)

3) To learn how to save electricity and what we can do about it. To learn what we use
electricity for, how much we use in a month and how much pay for it. (Activity;
Electricity Quiz*(®), Save-don’t waste! *@)

4) To learn how much trash we dump a day and how we can reduce the amount. To
identify ways of conserving the earth’s resources. (Activity: Our Trash *®,
‘Recycling™*®)

5) To learn how to stop ‘Global Warming’ (Activity: Global Warming*(?), Label the
pictures *(® Carbon footprint *©@)

6) To learn save the earth through the activity, ‘Helping the Earth’*@0)

7) To learn what WWF is and write WWF the message about what | /we can do to save
our world.*©@

8) To present the message and share the comments after the speech.

Evaluation
for Lesson8

To lean about world issues. To learn what we can do to save the earth. To try to understand
English about saving the earth. To write a message in simple English that includes students’
own ideas.

Note. The teaching plan and *activity sheets are included in Appendices. (See Appendix 5, pp. 107-122)

The theme of this unit is the global issues which are significant to understand as global

citizens. This is also a project-based learning, then, they present global issues and discuss the

ways to solve them. However, dealing with those topics is difficult for six graders without

adequate knowledge about them, as Yamano (2013) claims in her research paper. Therefore, it

is appropriate to enforce it in the third semester after sixth graders learn about the way to save
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electricity in home economics class. In addition to global warming and saving electricity, in
terms of other issues such as water shortage, garbage-disposal problem, pupils also learned in
social studies prior to this unit, which makes it easier for them to understand global issues as a
whole. Thus, previous background knowledge is essential. It is also indispensable to provide
scaffolding to reduce their difficulty moreover and to make the content understandable,
utilizing helpful activities to achieve HOTS.

In latter classes, they discuss what they can do to save their earth after they have
gathered a lot of information about global issues. Some resources and figures are provided as a
handout and worksheet, but the data is changeable. Therefore, teachers need to update the
information every time to present learners the facts. In addition, they also learn ways to make a
short message like a slogan in English in order to send a message to World Wide Fund for
Nature (WWEF). This unit will also enhance pupils’ awareness as global citizenship.

Lastly, suitable English words and sentences for the learners’ level should be chosen by
teachers, especially for difficult topics. Moreover, this unit should focus on the learning
content of drawing their interest in global issues more than on linguistic knowledge, which
opposes the theory of a counter-balanced approach (lkeda, 2016). However, it is sometimes
difficult to keep the balance between content and language in the case of English classes at
elementary schools. Because, the class is set according to learners’ English level first, it
provides pupils with poor content because of their insufficient English ability. Teachers have to
be careful not to deprive their learning unnecessarily. On the other hand, focusing on content

too much causes use of Japanese. This is still another challenge to reinforce the CLIL program.
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3.2.6 Sixth Grade: Lesson 8 What Do You Want to Be? (Social studies, Life

environmental studies, Home economics, Moral education)

Table 7

Aims, Vocabulary, Cross-curriculum, Content, Evaluation for Lesson 8

Aims To learn about the dreams of children in other countries. To describe their own dream to their
friends. To be able to copy English words correctly and try to read English words. (MEXT)

Vocabulary | 1 am (gentle). | can (be nice to my friends.). | like babies. | want to (take care of children.) |
want to be (a nursery teacher). Names of occupations, Adjectives to describe friends. Names
of work places. | study ~ hard. | want ~. | am good at ~.

Cross- Social studies (World Map; fifth grade, Japan in the world; sixth grade), Life environmental
curriculum | studies (Growth record; second grade) Home economics (Career education; sixth grade),
Moral education (self-esteem, mutual understanding, intercultural understanding)

Contents 1) To learn the various occupations and workplaces. (3-hint quiz, matching an occupation

of Lesson8 and a worksite*(D)

2) To listen to the story, Mr. Noisy s Helpers to know more about other occupations. To
identify which job is the most popular in Japan and in other countries. (Activity; Ranking
quiz)*@ To learn the unique occupations in the world. (Activity; PPT of Unique jobs
*(@) To discuss if certain jobs are necessary or not in Japan.

3) Listening to the episodes why he or she became ... from HRT, the principal, famous
people or people around pupils. To exchange comments after listening to the episodes.

4) To learn what is necessary to do for each occupation of ‘Ranking Quiz’ through ‘Jigsaw’
learning. (Activity sheet for ‘Jigsaw learning’)*@

5) To listen to the story, | Like Me. To find good points about friends’

To describe good points to friends.*®

6) To listen to the story, I Am Special. To identify what ‘T” can do and how | am from
friends’ sheets. To fill in the sheet about themselves. (Activity sheets; ‘Branches for a
dream’*®)

7) Tofill in the sheet for the presentation, referring to the activity sheet for the4™, 5" and
sixth periods. Practice for the presentation.*(D

8) To make a presentation. To share the comments after the presentation.

Evaluation | Pupils willingly exchange their ideas in English as far as they can. To try to identify the
for personalities of their friends. To try to correctly copy the English words they need.
Lesson8

Note. 5) Adapted from (Hasegawa, 2014) and revised it.
The teaching plan and *activity sheets are included in Appendices. (See Appendix 6, pp. 123-134)

This unit aims to foster self- respect and respect for others. Finally, they present their
future job with reasons. (See Appendix 6, p. 123) However, the process is essential for every
pupil to achieve this objective. It often happens in a class that some sixth graders have
difficulty in choosing the job at their age, because they are still very young. There are

assumedly two reasons: one is that they don’t know what kinds of jobs are available and the
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other is that they do not know what jobs are suitable for them. The latter is possibly caused by
their low metacognition. Thus, this unit provides pupils with a chance of learning varied jobs
including those we do not have in Japan, and a chance for self-understanding and
understanding others, which will help them to be interested in their future jobs. In addition,
pupils learn what jobs are necessary in Japan using HOTS, which deepens their knowledge
about the occupations. After the class, they are to realize that every job is needed by somebody
and everyone is needed by someone. In addition, they are to write their ‘Branches for a dream’
analyzing themselves in four categories such as what they want to do for others, how they
want to be, how they want to change the present society and what they want (see Appendix 6,
p.132) accompanying the English word bank. Finally, they decide what they want to be or how
they want to be in the future, which makes this objective more meaningful for learners. Thus,
fostering self- respect and respect for others assure their increased confidence and will nurture
their attitudes toward mutual understanding.

These teaching plans are constructed with the assumption of the new curriculum, as
explained above. Therefore, the plans are expected to include some challenges. Some
modification is to be needed in order to implement it, adjusting a situation and pupils’ English
level. The study utilizing Lesson 4 of sixth grade is to be described in the next chapter, as
explained above. Then, the concrete challenges and modifications will be apparent in

enforcement of the CLIL-oriented Class under the situation of the primary education.
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Chapter 4
Research
4.1 Research questions

As described in Chapter 2, the purpose of this research is to investigate the potential
CLIL implementation at Japanese primary schools utilizing the primary education. Especially,
the study focuses on the linguistic possibility emerged from learners in a natural way,
concerning the effect of collaborative learning using cross-curricular content and interactive
instruction in English by teachers, because abuse of Japanese in a class utilizing content is
presently a significant challenge. The present study will be accomplished by answering the
following research questions:

1) Do CLIL-oriented activities that give pupils a lot of opportunities to discuss in a group bring
them a chance to understand and acquire English more than ordinary classes?

2) Do CLIL-oriented activities draw pupils’ own opinions and ideas in English through
learning the content?

3) Do CLIL-oriented activities give pupils natural situations that they spontaneously and with
interest listen to teachers’ talk and try to understand the content in English?

The CLIL-oriented classes took place at the two types of school. One was a public
primary school in Kyoto and the other was a public primary school attached to a national
university. The former research was conducted from June 21st to July 8th and the latter was
from October 25th to December 6th of 2016. A pre-meeting was held by teachers about one
month before the CLIL-oriented classes were enforced at each school. Each pre-meeting for a
next class was held with a teacher briefly in order to ask comments about pupils’ reactions to

CLIL-oriented classes and modification of a teaching plan if necessary. Post-meetings were
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also held after the implementation with the results of pre and post questionnaires and reflection

sheets.

4.2 Data collection and analysis

Table 8

Kinds of data and the procedure

Data A and B elementary school Remarks

Pre- questionnaire Before the CLIL-oriented Multiple choice questions using a
implementation 4-point Likert scale

Video equipment and | Every class They were used to record pupils’

IC recorder behavior and to catch unexpected

language emerged from leaners
during a lesson.

Reflection sheet In the end of every class Two or three multiple choices
including free description
Post- questionnaire After four classes The same questionnaire with

pre-questionnaire adding three
questions about content of classes.

Questionnaire for Multiple choices from 1to4 | Multiple choice questions using a
teachers 4-point Likert scale

Teacher’s pre and post | Open-ended discussion About CLIL-oriented classes and
interviews pupils’ reactions to four classes

The pre and the questionnaire (see Appendix 8, pp.153-154) with multiple choice
questions using a 4-point Likert scale was set for both classes at ‘elementary school A’ to
watch for the different effects due to the respective teaching styles (see Appendix 7,
pp.135-144), while three different questions according to teaching plans included in
post-questionnaire (see Appendix 8, pp. 155-158). The same pre and post questionnaires were
used for ‘elementary school B’ as well. Reflection sheets were written by participants each
time with multiple choice questions according to Can-Do statements and free description (see
Appendix 7, pp.145-152).

Teachers’ post questionnaires asked the conditions of preparation for English Language
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Activities classes (see Appendix 8, pp.159-162) and study the materials for the classes and the
open-ended discussion about the classes were given to every teacher. The author interviewed

teachers about each class in accordance with their questionnaires.

4.3 Research 1
4.3.1 Participants

The first experiment was undertaken at a public primary school which is described as
‘elementary school A’ in this research paper. English Language Activities classes have been
conducted by homeroom teachers using the teaching plans made by the Kyoto City Board of
Education and teachers of the division of duties at this school. Also, an Assistant Language
Teacher (ALT) sometimes supports them. The number of pupils was 39 sixth graders; 20 and
19 each class.

The English Language Activities classes started in 5th grade at this school and this is the
second year for them to learn English. In both classes a Japanese teacher of English (JTE), the
author undertaking this study and a homeroom teacher conducted these four English classes in
June and July. The author and two teachers had an opportunity to discuss the English
Language Activities classes for the research beforehand to decide the roles of each teacher,
checking the content of every class, how to look into things that pupils present to recommend,
and how to make their presentations. Two teachers knew very well what information and how
much knowledge about other prefectures pupils had and they proposed to use the resource
book of social studies and told the author what they were able to do and they were not able to

do, which was helpful information towards success in the class.
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4.3.2 Procedure

Lesson 4, “Welcome to our country,” from the textbook for sixth grade planned by
MEXT, (MEXT, 2016b). This curriculum was made adjusting 70 English Language classes
assumed to be carried out in 2020, as explained previously. Therefore, this unit is supposed to
be taught in eight classes, but it was impossible to apply eight classes to the present curriculum
that English Language Activities class was conducted once a week. Then, the teaching plan
was compiled into a 4-hour block lesson to study the effectiveness of the CLIL-oriented
approach; June 21st, 28th, July 5 and 8" of 2016.

The CLIL-oriented experimental classes were undertaken at two types of elementary
schools. In the first research stint at ‘elementary school A’, the four 45-minuts classes were
used for it. As explained above, the author tried the different methods to teach Lesson 4 to two
classes of sixth graders to see the effectiveness of utilizing CLIL method by noting the amount
of English vocabulary that emerged from the pupils and the interest shown in English learning
through the cross-curriculum: one was in an ordinary way which focused on being familiar
with English sounds and expressions as MEXT have promoted (Class 1). The other class was
conducted with the CLIL-oriented approach (Class 2). At the point of ‘the 4Cs’, the author
excluded group discussion and working in groups for Communication of ‘the 4Cs’ and
interactively introducing the events in the world for Culture of ‘the 4Cs’. Therefore, the style
of pupils’ presentations was different in the last class. Pupils in Class 1 respectively drew a
concept mapping of what to recommend in the prefecture and presented individually in a
group by ‘Show and Tell’, that is, each student introduced special products, landmarks,
specific places and things or a map of the prefecture showing a picture drawn containing with

three or four items. On the other hand, pupils in Class 2 collaboratively worked in a group to
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present their prefecture. First, they drew a concept mapping in a group of three or four and
then decided who would talk about special products, landmarks, and special things and places
in the prefecture they were in charge of. Then, they drew a picture each and presented it in

front of the class by taking turns.

4.3.3 Results
4.3.3.1 Quantitative analysis utilizing pre and post questionnaires

The same pre-questionnaire consisting of 12 questions with multiple choice responses
utilizing a 4-point Likert scale was used for both classes in order to investigate participants’
psychological aspects. The post-questionnaire had 15 questions with multiple choice responses
adding three different questions according to the content of each class. Pupils in class 1 were
asked about their familiarity with new English chant, how the presentation was and about the
collaboration with other pupils when preparing for their presentations. Pupils in class 2 were
asked how interesting it was to learn about other countries comparing locations and climate
and to learn English utilizing knowledge of other subjects like social studies as well as math,
and how the presentation was. Free description in the post-questionnaire was also
accommodated for their comments after the class. The post-questionnaires were also analyzed
to explore the respective effectiveness through their psychological aspects. The questions
included in both questionnaires were put into seven categories. They were as follows:

1. Autonomy in attitudes toward learning English, Question 1, 2 and 3.

2. Competency when participating in a class, Question 4.

3. Relatedness in learning collaboratively, Question 5.

4. Intrinsic motivation in their fondness and willingness to learn and speak English,
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Questions 6, 7 and 8.

5. Interest in English and foreign countries, Question 9.

6. Can-Do statement (self-affirmation), Question 10 and 11.

7. Willingness to communication in the second language (L2WTC), Question 12.

(see Appendix 8, p. 153-154). SPSS 22 was used to analyze both questionnaires.

Table 9 shows the descriptive statistics of pre-questionnaire using a 4-point Likert scale
of both pupils in Class 1 and 2. It described they were interested in English Language
Activities class. They also like and want to learn English further. The figures of the results
were higher in Class 2 than in Class 1, which demonstrated pupils in Class2 were more
motivated to learn English. However, it was also predicted that English Language Activities

classes had been conducted successfully at this school holistically.

Table 9

Descriptive Statistics of Pre-questionnaire for the comparison between Classland Class 2

Categories Class N Min. Max. M SD
Autonomy Classl 18 5.00 12.00 8.22 1.90
Class2 19 7.00 12.00 8.84 1.61

Competency Classl 18 2.00 4.00 2.89 .59
Class2 19 1.00 4.00 3.05 71

Relatedness Classl 18 2.00 4.00 3.06 73
Class2 19 1.00 4.00 3.11 .88

Intrinsic Classl 18 4.00 12.00 9.72 2.05
Motivation Class?2 19 4.00 12.00 10.05 1.90
Interest in Classl 18 1.00 4.00 3.00 .84
foreign countries  Class2 19 1.00 4.00 3.05 .78
Can-Do Classl 18 3.00 8.00 5.78 1.40
Class2 19 3.00 8.00 5.94 1.31

L2WTC Classl 18 1.00 4.00 2.78 1.00
Class2 19 1.00 4.00 2.95 97

Note: M stands for the mean and SD stands for the standard deviation
Autonomy includes 3 questions using a 4-point Likert scale.
Intrinsic Motivation includes 3 questions using a 4-point Likert scale.
Can-Do includes 2 questions using a 4-point Likert scale.
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Table 10 presents the result of the pre and post-questionnaires of Class 1. The mean of
the post-questionnaires rose comparing to the pre-questionnaires. In Class 1, all of the average
of each category in the post-questionnaires was higher than those of the pre-questionnaires.
Especially, the specific increase was shown in Autonomy, Competency and Intrinsic
Motivation in Class 1. These results indicated pupils’ greater interest in English, so they

became more positive about learning English as well as being more willing to learn it further.

Table 10

Descriptive Statistics of Post-questionnaire of Classl

Categories Pre/Post N M SD
Autonomy Pre 18 8.00 1.90
Post 18 Q11 1.32

Competency Pre 18 2.89 .58
Post 18 Q33D 59

Relatedness Pre 18 3.05 73
Post 18 3.17 .79

Intrinsic Motivation Pre 18 LQ(JE 2.05
Post 18 1.65

Interest in foreign countries Pre 18 3.00 .84
Post 18 3.22 81

Can-Do Pre 18 5.78 1.40
Post 18 5.89 1.71

L2WTC Pre 18 2.78 1.00
Post 18 2.94 .87

Note: M stands for the mean and SD stands for the standard deviation
Autonomy includes 3 questions using a 4-point Likert scale.
Intrinsic Motivation includes 3 questions using a 4-point Likert scale.
Can-Do includes 2 questions using a 4-point Likert scale.

On the other hand, the data in Table 11 shows slight growth in the result of all categories
in Class 2. Although the results of Autonomy, Relatedness, Intrinsic Motivation and Interest in
foreign countries showed progress, the figures of Competency and L2ZWTC in the
post-questionnaires were lower than those in the pre-questionnaires, which assumedly
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described that some pupils felt some difficulties and had less motivation in CLIL classes,
because learners encountered new English words and new knowledge. This might be the

evidence of a lack of appropriate scaffolding for them in the class.

Table 11

The comparison in Descriptive Statistics of Pre and Post-questionnaire of Class2 (CLIL-oriented)

Categories Pre/Post N M SD
Autonomy Pre 19 8.84 1.60
Post 19 1.48

Competency Pre 19 3.05 71
Post 19 2.89 74

Relatedness Pre 19 3.10 .88
Post 19 61
Intrinsic Motivation Pre 19 10.05 1.90
Post 19 10.53 1.93

Interest in foreign countries Pre 19 3.05 .78
Post 19 3.11 .88
Can-Do Pre 19 5.95 131
Post 19 5.95 1.35

L2WTC Pre 19 2.94 97
Post 19 2.74 93

Note: M stands for the mean and SD stands for the standard deviation
Autonomy includes 3 questions using 4-point Likert scale.
Intrinsic Motivation includes 3 questions using 4-point Likert scale.
Can-Do includes 2 questions using 4-point Likert scale.

Next, Table 12 shows the effectiveness of each class in the comparison of pre and post
questionnaires by utilizing a paired samples t-test. In Class 1 Autonomy showed the
effectiveness, which indicated their interest in learning English and positive attitudes toward
participating in English classes, (p<0.05, r=0.505) and Competency also identified good
evidence, which demonstrated pupils’ motivation in the class, (p<0.05, r=0.505) Finally, the

result of Intrinsic Motivation showed the slight effectiveness. (p>0.05, r=0.433)
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Table 12

Result of paired samples t-test of Classl

paired differences

Std. Error Sig. Effect
Categories M SD Mean t df (two-tailed)  Size (r)
Autonomy -.89 1.57 37 -2.41 17 .028 505
Competency -44 .18 18 -2.41 17 .028 505
Intrinsic -.79 1.66 .39 -1.98 17 .064 433

Motivation

On the other hand, the data of Class 2 did not suggest significant effectiveness in Table
13. Judging from the result of descriptive statistics, pupils in Class 2 had been already
motivated to learn English. Then, the result did not show the apparent effectiveness in utilizing
CLIL. However, only a little effectiveness was shown in Relatedness (p=.083>0.05,
r=.39<0.5). This presumably shows pupils’ interest in the CLIL class together with greater

interest in learning with peers than before.

Table 13

Result of paired samples t-test of Class2 (CLIL-oriented)
paired differences

Std. Error Sig. Effect
M SD Mean t df (two-tailed) _Size(r)
Relatedness -.32 .75 17 -1.84 18 .083 .39

4.3.3.2 Qualitative Analysis utilizing Free Description
The noticeable phenomenon of English usage could not be seen during pupils’
discussion for the presentation in the third period, same as in Class 2. Pupils in both classes

used Japanese to exchange ideas and ask questions about translations of Japanese words were
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to English. Then, the author analyzed the pupils’ free description of their reflection sheets and
the post-questionnaires to search for indications of learners’ emerging words in each class
utilizing KH Coder. The outcome presented a similar result of frequent words used in both
classes such as ‘English’ and ‘being able to speak’, which seems to suggest that many pupils
place importance on English and speaking rather than listening. The words ‘fondness’
(Intrinsic Motivation) and ‘keep trying” (Competency) could also be seen in their free
description as well as the statistical result.

Figure 12 and 13 (see Appendix, pp.163-164) show the results of the collocation
network. The circles in different sizes show the frequency of the used words. The larger the
circles are, the more frequently the words are used. The different colors of circles show
centricity: light blue is higher than white and white is higher than pink in the centricity. The
high centricity means having more connection with others. Also, lines between words show
the strength of connections between words. The result suggests that the differences between
Classl and Class 2. Figure 12 demonstrates other specific words; ‘four seasons’, ‘fun’, ‘chant’
which show the content focusing on the English sounds and expressions utilizing a chant. The
strong relationships between the words relating to the presentation and the content, which are

connected words shown with thick lines can also be seen in the collocation network.
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Figure 12. Collocation network of Class 1

On the other hand, Figure 13 shows the more specific words such as ‘temperature’,
‘calculate’, ‘Hawaii’, ‘Celsius and Fahrenheit’, ‘interesting’ as well as “fun’, which show
pupils used their wider knowledge in the class, enhancing cognition using ‘HOTS’ in the class.
It is assumed that sixth graders think more interesting and fun not only being familiar with
English sounds and exchanging information through the interview activity but also utilizing
their knowledge in learning English. Besides, collaborative learning also ensures these words
are being used for cognition by the pupils. The word, ‘fun’ is near the word, ‘chant’, which
means pupils in both classes enjoy chanting about Japan. The thick line between “difficult’ and
‘speaking’ is assumed to show that they feel difficulty in speaking English in CLIL-oriented

class.
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The frequent words are respectively listed up in Table 14 and 15 (see Appendix 9, pp.
165-166). There are 113 words in the list of Class 1, while, there are 150 in the list of Class 2.
It is more apparent that the CLIL-oriented class draws more words from pupils than the
ordinary class. A comparison of both lists suggests the different words clearly. The list of Class
1 shows many general expressions, while that of Class 2 indicates distinct words like
‘learning’, ‘foreign countries’ as well as ‘Japan’ and ‘can learn’. The result reveals that pupils

had deepened their learning more than the ordinary English Language Activities classes.

Table 14

Top frequent words in Class 1

1 | English(29) 6 fun (9) 11 | prefecture(7) 16 | Japan (6)

2 | beabletosay(21) | 7 like (9) 12 | myself (7) 17 | variety(5)
3 | season (18) 8 difficult (9) |13 | many (6) 18 | try hard (b)
4 | four seasons(17) | 9 think (8) 14 | memorize (6) 19 | listen (5)

5 |say(12) 10 | place (8) 15 | introduction(6) 20 | friends (5)

Note. N=89, 4 feedback sheets and post -questionnaires ~ Words more than 5 () Number of pupils
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Table 15

Top frequent words in Class 2

1 | English (41) 7 | today(11) 13 | be able to know(7) | 19 | how to say(5)
2 | season(31) 8 | difficult (11) 14 | myself (6) 20 | use (5)

3 |beabletosay(30) | 9 | learning (10) 15 | place (6) 21 | introduction (5)
4 | know (15) 10 | like (9) 16 | friends (6) 22 | voice (5)

5 | think (14) 11 | event (9) 17 | Hawaii (5) 23 | Japan (5)

6 | say (13) 12 | presentation (9) | 18 | foreign countries(5) | 24 | listen (5)

Note. N=99, 4 feedback sheets and post-questionnaire Words more than 5
() numbers of pupils who used the word

4.3.3.3 Teachers’ Feedback

The author produced the two types of questionnaires; one was for the ordinary teaching
style, Class 1, and the other was for the CLIL-oriented method, Class 2. (Appendix 8,
pp.159-162) Both teachers answered in the same way: pupils liked learning English more than
last year; teachers did not have enough time to study about English and the ways of instructing
an English class. In addition, they thought that English Language Activities classes were
helpful for building the class, because assumedly one of the three principles for English
Language Activities classes is fostering basic communicative foundations. They also thought
that each pupil participated in the class more positively than usual.

The teacher of Class 1, who has little confidence when conducting English classes,
strongly thought team teaching was useful and collaborative working was necessary in English
classes such as working in a group and interview activities. Also, the homeroom teacher of
Class 2 thought that a homeroom teacher should conduct English Class when a teacher utilizes
cross-curricular teaching plans, because they know well when, what and how pupils learn the
content used in English class. Then, he did not think that it was necessary English experts like

native English teachers, Junior high school English teachers or JTE taught English. Besides, he
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did not think it necessary to teach English based on the content any more than just being

familiar with English sounds and expressions in listening and speaking activities in the class.

4.4 Research 2
4.4.1 Participants

The second experiment was carried out at ‘elementary school B’ attached to a national
university. It has adopted educational continuity from primary to early secondary levels since
2002; the primary from first grade to fourth grade, the middle from fifth grade to seventh
grade and the senior from eighth grade to ninth grade. It also has been utilizing an original
English curriculum; about 30 English classes a year for first and second grades and 35 English
classes a year from third grade to sixth grade accompanying by modular time with homeroom
teachers. For fifth and sixth grades, English is taught by an English teacher, in English. The
English teacher usually teaches them English solo and sometimes with a native English

teacher.

4.4.2 Procedure

The unit utilized was Lesson 4, “Welcome to our country’, as well as the author
undertook same experiment as was performed at ‘elementary school A’, from the curriculum
plan of 2020 proposed by MEXT. (Appendix 7, pp. 135-144) The four 50-minute classes for
the second set of research experiments were carried out on Oct. 25th, Nov. 17th, Nov. 22nd,
and Dec. 6th. In addition to these days, the English teacher was given an extra class period to
use for their presentations doing such things as drawing and practicing for the presentation.

The author was in charge of interactively introducing the content using Microsoft Power point,
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presenting material related the content to activate pupils’ thinking and produce emerging
‘language through learning’ by using ‘language for learning’, while the English teacher
managed the class and explained each activity in her usual way. When the native English
teacher was in the class, he encouraged pupils to speak English and to try to answer his
questions in English during the class and on their presentations in the last class. He also
nurtured students’ attitudes to speaking and listening to English. The difference from the
former CLIL-oriented class was that the second experiment was focusing on cognition by
spending more time to introduce the differences in the unit for temperature like ‘Celsius’ and
‘Fahrenheit’ and the climate of Japan and other countries in the world utilizing events and
features of the countries. The author also tried to conduct the class in a more interactive way to
pull out English words from learners using visual materials such as Microsoft Power point
presentation and the picture book, ‘Skip through the seasons’. However, this allowed less time
for becoming familiar with English words and expressions.

The objective of this unit was for pupils to recommend the best place to visit to the
native English teacher who often travels around Japan with his nephews’ family, by ‘Show and
Tell’. The process of the presentation was the same as the former experiment in CLIL-oriented
class, in which groups of three pupils divided in advance by the English teacher
collaboratively prepared their presentations from the third period and each pupil presented his
or her recommendation with a picture drawn by him or her. After their presentations, a native
English teacher gave comments and asked some questions about their presentation to make it

clear and pupils tried to answer them.
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4.4.3 Results
4.4.3.1 Quantitative analysis utilizing pre and post questionnaires

The same pre and post questionnaires were applied to this experiment. Table 16 shows
the mean indicates comparatively high scores on Intrinsic Motivation, compared with
Autonomy which has the same scale. This result was presumed to suggest that students wanted
to study English further and wanted to talk with foreigners in English. It seemed to imply that
they were not interested in English Language Activities class, but they were interested in

learning English to use.

Table 16

Descriptive Statistics of Pre-questionnaire of ‘elementary school B’

Categories N Min. Max. M SD
Autonomy 79 3.00 11.00 7.42 2.21
Competency 79 1.00 4.00 251 A7
Relatedness 79 1.00 4.00 2.56 .87
Intrinsic Motivation 79 3.00 1200 8.78 2.56
Interest in foreign countries 79 1.00 400 286 .97
Can-Do 79 2.00 8.00 5.66 1.48
L2WTC 79 1.00 4.00 2.28 .80

Note: M stands for the mean and SD stands for the standard deviation
Autonomy and Intrinsic Motivation include 3 questions using a 4-point Likert scale.
Can-Do includes 2 questions using a 4-point Likert scale.
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On the other hand, in the comparison of descriptive statistics between pre and post
questionnaires, (see Table 17) Autonomy, Competency, Relatedness showed the progress,
while Intrinsic Motivation, Interest in Foreign Countries, Can-Do, and L2ZWTC showed
slightly lower figures in post-questionnaires. The result indicated that CLIL-oriented class
motivated learners to study English, while utilizing cross-curricular content, which produced
more interest in learning English from them. In addition to this, in the result of Autonomy and
Relatedness, the mean values increased the most, which suggests they enjoyed learning
English more through group works and pair works, and this might have something to do with

motivating learners to participate in the class positively.

Table 17

Descriptive Statistics of Pre and Post questionnaire of ‘elementary school B’

Categories Pre/Post N M SD
Autonomy Pre 79 7.42 2.21
Post 79 7.76 2.02

Competency Pre 79 251 A7
Post 79 2.67 71

Relatedness Pre 79 2.56 87
Post 79 2.80 .82

Intrinsic Motivation Pre 79 8.78 2.56
Post 79 8.71 2.39

Interest in foreign countries Pre 79 2.86 97
Post 79 2.82 .86

Can-Do Pre 79 5.66 1.48
Post 79 5.46 1.50

L2WTC Pre 79 2.28 .80
Post 79 2.27 71

Note: M stands for the mean and SD stands for the standard deviation
Autonomy includes 3 questions using a 4-point Likert scale.
Intrinsic Motivation includes 3 questions using a 4-point Likert scale.
Can-Do includes 2 questions using a 4-point Likert scale.

58



Next, Table 18 shows the result of paired samples t-test. Autonomy (r=.246 small,
p<0.05) and Relatedness (r=.284 small, p<0.05) showed the significance, though those effects
were small. In addition, Competency (r=.205 small, p>0.05) indicated the slight effectiveness.
CLIL-oriented class increases learners’ interest in studying English through collaborative

activities, which might have something to do with raising the willingness to learn English.

Table 18

Result of paired samples t-test of ‘elementary school B~

paired differences

Std. Error Sig. Effect
Categories M SD Mean t df (two-tailed)  Size (r)
Autonomy -34 1.36 15 -2.24 78 .028 246
Competency -.16 .79 .09 -1.85 78 .068 205
Relatedness -.24 .82 .09 -2.61 78 011 284

4.4.3.2 Qualitative analysis Utilizing Free Description

Pupils at ‘elementary school B’ generated more English words than pupils at
‘elementary school A’, potentially, because of their long experience period of becoming
familiar with English. However, only certain pupils tried to answer the questions in English
during a class and pupils discussed in Japanese mostly as well as ‘elementary school A’. Then,
the author also analyzed pupils’ free description of three reflection sheets sets and the last
reflection sheet was accommodated in the post- questionnaire, in order to explore their interest
in and motivation to English.

Figure 14 (see Appendix 9, p.167) shows diverse specific words in comparison to the
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result of Class 2 of the former experiment, which suggests that minds of pupils at ‘elementary
school B’ were activated through using a CLIL-oriented lesson. Judging from those words,
learners could deepen content with HOTS. They thought English Language Activities classes

utilizing the CLIL-oriented method were difficult, but fun.
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Figure 14. Collocation of network of ‘elementary school B’

Table 19 (see Appendix 9, p. 168) shows that more clearly. The word, “difficult’ was
the second most frequent word, while the words ‘fun’ and ‘presentation’ were the sixth and the
seventh. The objective of this unit, recommending the places to visit to the native English
teacher provided a clear goal for the English class to pupils with regard to what to do in the
class before preparation. This was assumed to motivate them to learn English. On the other
hand, concerning their feeling “difficulty’, it was presumed that improving the way of
conducting CLIL-oriented classes was necessary for pupils in order to become more familiar

with learning English utilizing other subject areas.
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Table 19

Top frequent words at ‘elementary school B’

1 | English(115) 11 | temperature |21 | Kyoto (17) 31 | variety (11)
(32)

2 | difficult (74) 12 | say (28) 22 | thing (15) 32 | many (11)

3 | season (52) 13 | beabletoknow | 23 | understandable | 33 | climate (11)
(26) (15)

4 | introduction (50) | 14 | foreign 24 | Fahrenheit (14) | 34 | prefecture (11)
countries(23)

5 | think (48) 15 | class (23) 25 | myself (14) 35 | food(11)

6 | presentation (43) | 16 | different (21) |26 | unit (14) 36 | reason(11)

7 | fun (41) 17 | be abletosay | 27 | how tosay(13) | 37 | calculation
(21) (11)

8 | alittle (41) 18 | I can~(21) 28 | Celsius (13) 38 | country (10)

9 | know (41) 19 | word (19) 29 | tell (13) 39 | investigate(10)

10 | Japan (36) 20 | interesting 30 | use (12)
(19)

Note. N=342, 3 feedback sheets and post-questionnaire () numbers of pupils who used the word

4.4.3.3 Teacher’s Feedback

This time, the author presented the English teacher the same questionnaire used for the
teacher of the former CLIL class. She had experience of teaching English at Junior high school.
Therefore, she could conduct her English classes in English. Her reflection was that the
CLIL-oriented method was useful to teach English. She thought the team teaching style was
useful to conduct pupils English at elementary school, while at the same time it was
appropriate for experts, not a homeroom teacher, to teach English. She does not have enough
time to prepare for a class as well as study materials for a class and the way of teaching it
either. She admitted the worth of teaching applying the cross-curriculum, because she thought
it was necessary to teach English with content utilizing meaningful and useful expressions

accompanying chances to be familiar with English sounds and expressions. She did not think
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that pupils positively participated in this CLIL-oriented class. However, she indicated that they
prepared for their presentation with more interest than usual.

Thus, the statistic result did not show the apparent effect in two CLIL-oriented
experiments. However, eventually, most pupils thought that CLIL-oriented class was
interesting and also many specific words emerged through the deeper content in every class
where the CLIL approach was undertaken. Also, CLIL-oriented classes provided pupils with
many chances to answer the questions in English. Even though they did not know the right
English words, they tried to produce English words utilizing their knowledge which they had
acquired before. Creating an atmosphere in which learners say whatever comes in to their
mind freely, is significant for learners before encountering the correct words and expressions.

. These results were essential to promote further study for English class utilizing the

CLIL methodology. The author is to discuss further in the next chapter.
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Chapter 5
Discussion
Research into the CLIL approach has been improving, since the methodology has been
shown to be effective. Ikeda (2016) revised the concept, adjusting it to Japanese English
education including primary education, as described in Chapter 2. He previously introduced
the concept of “the 4Cs” using the term, ‘a package of four elements” meaning to link the four
elements in organic ways. (2011, p.5) However, he innovated the 4Cs Framework emphasizing
‘Communication’ (linguistic knowledge and skill) as the mediation of integrating the 4Cs
Framework (2016, pp.2-3). He claims it is difficult to have integrated results when merely
teaching content and topics of subjects in English. Then, he asserts the importance of
‘language awareness’ as mentioned in chapter 2 (p.5). It is unavoidable to emphasize the
importance of a balance between Content instruction and Language instruction. It is assumed
that this balance is necessary but also difficult to establish in elementary English classes.
Then, the author presented great focus on the potential to draw English from learners,
while avoiding dispensable Japanese usage in a class, although the main aim of this study was
to find a feasible CLIL-oriented approach to undertake in Japanese primary education.

With reference to previous research at primary schools, a unit was selected from the new
Course of Study related to what pupils have learned before. This was assumed to reduce
learners’ burden and also potential scaffolding were provided such as chant, Microsoft Power
point and a picture book. These scaffolding also helped to make the content understandable for

the learners and produced a natural situation of interaction in English.
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5.1 Pupils voluntarily produce English words in a CLIL-oriented class.

This is an answer to Research Question 1, “Do CLIL-oriented activities that give pupils
a lot of opportunities to discuss in a group provide them with a chance to understand and
acquire English more than ordinary classes?”” and Research Question 2, “Do CLIL-oriented
activities draw pupils’ own opinions and ideas in English through learning the content?”

According to the results of descriptive statistics of the pre and post questionnaires, the
means of Autonomy and Relatedness commonly raised points in every CLIL-oriented class. In
other words, it was presumed that more pupils in CLIL-oriented classes willingly spoke
English words to their family or friends during or after a class, because they were more
interested in learning English and they learned English more positively in the CLIL-oriented
class than before. The classes conducted by the ordinary method also raised points in
Autonomy. However, they raised only modest points in Relatedness, in spite of every category
raising points. Therefore, learning in groups might have had something to do with acquiring
English in the CLIL-oriented class.

Next, the result of paired samples t-test in a CLIL class of ‘elementary school A’ did not
show a significant result, but showed a slight effectiveness in Relatedness. On the other hand,
the result of ‘elementary school B’ showed significance in Autonomy, Relatedness and a slight
significance in Competency. CLIL-oriented class in both A and B elementary school raised
Relatedness in common, which is assumed to be an effect of the CLIL-oriented methodology.
The results of Autonomy and Competency suggest that pupils showed an increased interest in
English. However, one guestion relating to Can-Do, which is being able to say words in
English which they learned in a class, showed a lower result in the post questionnaire than in

the pre questionnaire, in the descriptive statistic results. Besides, L2ZWTC did not show a
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significant result, either.

On the other hand, the result of analysis of pupils’ free description apparently showed
that CLIL-oriented classes had activated their cognition by utilizing the CLIL-oriented method,
then, they produced a lot of specific words in Japanese and it was expected that some pupils
would try to find how to say them in English. In preparation for that, the author introduced a
way of asking questions in English such as “What is ... in English?” or “How do you say ... in
English?” beforehand. For instance, when the author asked about the picture book, “What is
the man making?” One pupil answered, “cotton candy” in Japanese. He asked, “How do you
say 'wata’ in English” Then, the English teacher said, “Please ask it in English. How do you
say ‘wata’ in English?” Then, he asked the word in English. The author said, “cotton”. Then,
he could answer, “Cotton candy!!” In fact, as they were not familiar with those expressions,
many of them could not use them by themselves. Therefore, in their group discussion, they
reverted totally to Japanese. However, if a teacher instructs appropriately to use those
expressions and continuously uses them, the pupils will be able to naturally use them, as some
pupils tried to use English to find the words they wanted to say. It is important to embed
necessary English phrases in the class, that so as to combine language of learning, language
for learning and language through learning. Building up a good circulation of those three
points in a class is essential to provide learners with the necessary situations of listening to and
speaking English. The CLIL-oriented class could present pupils with a lot of opportunities to
ask questions in English, because they had ample opportunities to acquire new knowledge
about the content and were able to spend a lot of time deepening their cognition in their
mother tongue and in collaborative learning.

In another case by observing pupils through videotaped remarks, some pupils tried to
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answer the questions in English. For example, when the author introduced Japanese seasonal
things and asked, “What food can we eat in spring?”” and kept asking the same questions for
other seasons. After that, when the author introduced winter and asked if they liked crabs or
not. One pupil answered, “No, eating”, which meant that he had never had crab. He tried to
communicate in English. In another case, when they saw seasonal things like a carp streamer,
one pupil said, “fish up!” Then, the author said, “koi” is “carp” in English. As soon as another
pupil heard that English, he said, “carp up!” In this way, the term one pupil answered triggered
other students’ ideas. Finally, the author provided them with a correct word, ‘carp streamers’.
It was presumed to offer them English vocabulary more meaningfully, after they had tried to
think about English words, utilizing their knowledge of what they had learned before. In this
way they acquired new English words with interest, then, those words would be stored as
long-term memories. This then saves the pupils from doing the drills for memorizing words.
Thus, the CLIL-oriented class can provide natural interaction in English. Though, it was
difficult for them to exchange their ideas in English by themselves, even only words, it was
possible for a teacher and pupils if the teacher intervened by asking some questions in English

first.

5.2 Pupils willingly listened to explanations in English.

This is an answer to the Research Question 3, “Do CLIL oriented activities give pupils
natural situations so that they spontaneously and with interest listen to teachers’ talking and try
to understand the content in English?” This Research Question also relates to the Research
Questions 1 and 2. The results of a paired sample t-test showed low points in Can-Do,

listening competency. Though, the statistical results did not show apparent effectiveness of
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speaking in CLIL-oriented, as mentioned in 5.1, it is apparent that ‘language for learning’
provided learners with a lot of ‘language through learning’ and chances to produce words
using knowledge that they had learned already. In other words, CLIL-oriented class is assumed
to provide a natural situation for listening to a teacher’s English explanation more than an
ordinary class, if it includes interesting content. Therefore, teachers should consciously include
diverse elements to enforce CLIL-oriented classes utilizing cross-curricula that are
well-balanced, in order to give interest to as many learners as possible.

In a CLIL class, Pupils tended to listen to the English explanations of teachers who used
a lot of Microsoft Power point slides. This provided pupils with good scaffolding to
understand the content. After that, they tried to answer in English, and sometimes created
unique English using their existing English knowledge. Also pupils helped each other to reach
the right English words as mentioned above.

Therefore, from their attitudes in class, they listened to teachers’ explanations of
Japanese climate, events, and food as well as others in the world with interest, in addition to
the picture book, Skip through the four seasons. When the author introduced Japanese climate,
food and events with Microsoft Power point, they listened to the explanations and tried to
answer the questions in English. In addition, when they listened to a story from a picture book,
they tried to say what they saw on the page or tried to answer the author’s questions in English.
CLIL-oriented classes provided pupils with both chances of listening to English and answering
questions in English, which motivates learners voluntarily.

In the reflection sheets, some pupils said, “It was easier to listen to the explanation with
some pictures on the slides in English. It was interesting.” Therefore, visual aids as materials

are indispensable for the English class to help them understand easily, especially when
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utilizing the CLIL approach. Also, those materials produce the interactive communication
between teachers and pupils
A CLIL class requires much preparation, which is a burden for teachers as it has been
said in previous research. However, for a CLIL-oriented class it is worth preparing for,
because it is effective for learners to acquire English words and learn English willingly with
interest, and which draws out English spontaneously with those effective materials.
Whereas, for predicting in what way homeroom teachers conduct this method, it is

crucial to find the possible ways to practice the CLIL-oriented approach.
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Chapter 6
Conclusion

Two interaction experiments using CLIL oriented lessons were able to show how pupils
can be motivated to learn English. Especially, for sixth grade pupils who are assumed to be
tired of learning English with English activities related to being familiar with English sounds
and expressions. From the results of the statistical data and pupils’ free description, they found
CLIL-oriented activities difficult, but interesting. Therefore, this approach is worth
consideration for conducting in English classes in the future, because it is meaningful,
purposeful and relevant to pupils by utilizing cross-curricular content.

On the other hand, the author realizes there are some challenges to be worked on if
CLIL-oriented lessons are to be implemented. Firstly, there are many things to do to prepare
for CLIL lessons. It is necessary to find ways to reduce teachers’ burden like building an
archive of useful materials and teaching plans to share as mentioned in the previous chapter.
Secondly, it takes time to practice the CLIL-oriented approach working towards deepening
pupils’ cognition and embedded group discussion. Therefore, instructors should not rush them
towards the goal because of the curriculum. It is paramount that a curriculum is made that
includes sufficient time. Thirdly, there aren’t enough chances for learners to get used to new
English words and phrases in a four-class CLIL-oriented practice, which means less time for
practicing English phrases and playing games to gain familiarity with English. Pupils often
feel anxious about speaking English without enough practice. Then, it might be possible to
conduct CLIL-oriented classes utilizing Module time, according to the new Course of Study in
2020. If so, the possibility of practicing the CLIL-oriented approach could be expanded in

primary English education. For the best way to teach English at primary schools, useful
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methods like the CLIL-oriented class should be practiced in primary schools before 2020.

In addition to those improvements, teacher-training is also indispensable. Especially, for
CLIL-oriented approach utilizing cross-curricular content, homeroom teachers should conduct
the class because of their abundant knowledge of other subjects. They know how to combine
those contents in English class and also they know their learners’ level. Therefore,
teacher-training with high quality content to nurture English ability and teaching skill are
necessary to practice meaningful English classes in primary education. However, before
introducing this teacher-training, teachers should be discharged from their daily burden.
Primary education is essential to foster the various abilities of young learners. Therefore, there
should be enough time for teachers to nurture their teaching skills.

Finally, the statistical results did not show apparent effectiveness in implementation of
the CLIL-oriented approach. The author claims there are some reasons; first is a small number
of pupils in the experimental classes; second is building relationship between the author and
pupils with little information; thirdly a lack of knowledge about curriculum, which caused
difficulty in teaching English utilizing subjective content without experience of teaching
subjects at an elementary school. Lastly, the continuous experiments of CLIL method are
necessary, because a novel method is usually interesting and exciting for learners.

The CLIL-oriented approach should be well balanced with content and language.
Therefore, it is hoped further research will be undertaken collaboratively between English

teachers and homeroom teachers to seek a practical CLIL-oriented approach.
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Appendix 1
Outlilne of Lesson 5: in Terms of ‘the 4Cs’ (Fifth grade, Lesson5: Turn right.)

Content Communication Cognition Community/Culture
1st To learn what (LOL) (LOTS) Group work to discuss
period | buildings we Names of buildings Memorizing what buildings they have in

have in our What’s this? It’s .... Understanding their town

town. (LFL) Applying

(Social Studies) | What buildings do you have | English vocabulary to | Individual work to show

in your town? Point to the indicate names of the location of buildings on
map and show us where it is. | buildings the town map.
Have you ever seen it? Have
you ever been there? Individual, pair, group, and
(LTL) class work for activities to
Names of buildings not yet be familiar with new
studied. words. (PPT, Keyword
We have .... Here is .... Game, Bongo*(D)
2nd To learn about (LOL) (LOTS & HOTS) Class to listen to the story.
period | buildings in Names of buildings Memorizing ‘Trashy Town’

foreign Countries’ names Understanding to Class to learn the names of

countries. Colors and other adjectives compare buildings in | buildings with pictures of

(Social Studies) | for buildings Japan and those in buildings in foreign

Do you have ... on your other countries. countries
sheet? Yes, | do. / No, | Applying English
don’t. (For ‘Gap information | vocabulary to indicate | Group work to share
game’) the differences and information: What we have
(LFL) the similarities of or we don’t have in our
What’s this national flag? It’s | buildings. town comparing buildings
in Japan to those in other
What are the countries.
different/similar points?
How about size/shape/color? Pair work for ‘Gap
What color is a post in information game*©@)’
Japan? (To find what the missing
How about in the U.S.A.? buildings are)
(LTL)
I think it’s ....
Countries’ names not yet
studied
Names of shapes not yet
studied
3rd To learn how to | (LOL) (LOTS) Class with the teacher to
period | guide a stranger | Names of buildings Memorizing play ‘Simon says’

to his/her Excuse me. Where is the ...? | Understanding

destination in Go straight. Turn right/left. Applying English Class with the teacher for

their town. It’s on your right/left. Thank | vocabulary and Guide Gamel, ‘What do

you. expressions to guide a | you see on your right/left?
(LFL) stranger.
What’s this? It’s .... Group with the teacher for
What are the Guide Game2, ‘Treasure
different/similar points? Hunting’ *@)
How about size/color?
(LTL)
Countries’ names not yet
studied
4th To learn map (LOL) (LOTS & HOTS) Class with the teacher for’
period | symbols. Names of buildings Memorizing Quiz of Map Symbol’
(Social What’s this map symbol? It’s | Understanding
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studies/Arts &

.... This'is .... It’s the shape

Applying English

Group work to compare

crafts) of.... vocabulary while Japanese map symbols to
(LFL) Analyzing those of other countries
Do you know the map and to find the differences
symbol of ...? Why does and similarities between
this map symbol shape like them and share the ideas in
this? Let’s make your own a class.
map symbol.
(LTL) Learning in a group what
Names of buildings not yet shape is based on for the
studied. Names of the symbol.
shapes. This presents the Individually to make an
shape of .... original map symbol*@.
5th To learn roles of | (LOL) (LOTS & HOTS) Group work to discuss
period | each facility. Adjectives, facilities Memorizing about the role of each
(Social studies) | (LFL) Understanding facility.
What’s a ... for? Applying English Group work to rank in
Have you been to...? vocabulary while order of the necessary
What did you do there? Analyzing, facilities*®
(LTL) Evaluating a ranking | Class to share their results
Past tense of verbs of buildings in order | with reasons.
Adjectives not yet studied of the necessary Class to practice for the
facilities. expressions of
Presentation.
6th Draw a map of (LOL) (LOTS & HOTS) Group work to decide a
period | anideal townin | Names of buildings Memorizing title of a map and concept
a group. Adjectives for towns and Understanding with a concept mapping.
(Social buildings Applying English
Studies/Arts & (LFL) vocabulary while Group work to draw an
crafts) I think we need.... Analyzing, ideal town on a blank
It’s ... Evaluating map*® of a same pattern
I agree/ don’t agree with Creating an ideal with map symbols and
you. town with map draw original ones with
(LTL) symbols in a group English names if they are
Requisite vocabulary to necessary
describe the ideas.
7th Presentation: (LOL) (LOTS & HOTS) Individual & group work to
period | Showing the The vocabulary for their Memorizing make their presentation.
ideal town with | presentation Understanding
explanation (LFL) Applying English Class to ask questions and
What’s this symbol? vocabulary for own give good comments.

What’s this facility for?
What’s a good point of this
map?

How many ... do you have in
your town?

(LTL)

Names of buildings and
Adjectives for towns not yet
studied

Requisite expressions to
introduce the map as “It
takes a 10 minute-walk from
the station”.

presentation while
Analyzing,
Evaluating, Creating
their questions and
comments after peers’
presentation.

Note. LOL=language of learning; LFL=language for learning; LTL=Ilanguage through learning;
LOTS=lower-order thinking skills, HOTS=higher-order thinking skills
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Bongo!

5th grade Lesson5-D)

Class 5- Name

wpe | OF | wne

fire station par'k kindergarten

NEEE

library

S B =
pOl ice box S C h 00 l convenience store

MRPA

city hall

LD 2—/\=—4rwh EE 7/\—h
restaurant | supermarket department
flower shop
store
\ =)
e mme W
hospital | flower shop | policestation | stqation
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5th grade Lesson5-2)

Which buildings are missing?

Class Name
A: Do you have on your sheet?
B: Yes, | do. / No, | don't.
A
S A= eor
school flower shop hospital
== LDV OveEZ
fire station || restaurant conhvenience store
A—=/)\— | =B QRN

super market

library

city hall

The missing buildings are... FHTHZ&H > CTHPZIE S T=ET EH?)
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Which buildings are missing?

A: Do you have
B: Yes, | do. / No, | don't.

Class Name

on your sheet?

B
FI b= RS
school flower shop police box
yi=[UaE= R =
fire station station convenience store
7ANES VESE DREET
park library city hall

The missing buildings are... FHTHZ&H > CTHPZIE S T=ET EH?)
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5th grade Lesson 5 @) Treasure Hunting ®<v >
TN—TTCEHFE1OBBE, £ZZFETOD

Direction: Choose 1 number without
letting a homeroom teacher know it and

RN A AT O S A AT B T LT Treasure Hunting give the direction and ask him/her to
ATH B S open the treasure box.

1 2 3 4

S 6 I 8

9 10 11 12

13 14 15 16

Station
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5th gradeLesson5 (@)

Map Symbols

ZTNENOHPFL FIIT DL B TE T
WDHINITN—TTEZELE D,
Direction: Learn what shapes are based on
those symbols. Discuss about it in a group.

Class Name

Y A

X

®

4+

fire station shrine elementary school high school air port
junior high school

The shape

of an air

plane/7§

1THR D )

=bH

post office bank museum temple police box

Original map symbol

Map symbol:

The shape of ...
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5th grade Lesson5-®&)

Ordering!

Direction: Cut the cards and put them in
order of necessity in your town. Discuss

in a group and decide it.

XK — REH)o T N—7"THR L THURERIAICTEL £ 9

=100k

==

R

/A

==

=

AL

=tEE

;\4

fire station par‘k kindergarten Iibr'qr'y
R& IR op— | e
police box School convenience store CITY h(]”
UANDY | z2=5=2—4wk M= 7T /N—h
restaurant | supermarket | o 01 shop department
store
AP M= BRE i
hospital | flower shop | police station  gtation
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Lesson5 ®

X FEE 2 > CEHAEDOIT Z1/EA 9
Direction: Make your original map with map
svmbols.

Our Town

Station
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Appendix 2

Outlilne of Lesson 6 in Terms of ‘the 4Cs’ (Fifth grade, Lesson6: This is our town!)

Content Communication Cognition Community/Culture
st To learn (LOL) (LOTS) Pair work to look into
period | about the Size, length, height, temperature, Remembering the world map and

topography | decimal number Understanding to Japanese map

of Japan and | It’s warm/ hot/ cool/ cold. compare two things. Individual work to color

their city. We have.... It’s ... long/ high. Applying English the certain place. *@©

What’s this? It’s .... | / We think vocabulary to tell the and pair work to check
that... features of our country | the answer
(LFL) and their Group work to find the
Where is Japan/our prefecture/ our | city/prefecture. features around Japan
city on the map? and their city/
Point to Japan. What are the features prefecture.
of Japan? It’s....
What country is the north/ west of
Japan?
Which city is in the south/ north/
west of yours? It’s....
Do you have mountains/ rivers in
your city? What’s its name? How
long is it? How high is it?
How is the climate in spring/
summer/ fall/ winter in your city?
(LTL)
A point of the compass, basic
topographic vocabulary
2nd To learn (LoL) (LOTS) Group work to answer
period | about the Names of buildings, transportation, Remembering the Quiz
life. landmarks, special products, big Understanding
numbers, We have many ... in our Applying English Group work to discuss
city. We usually go to ... by.... vocabulary to answer about their town to find
(LFL) the quiz and tell the characteristic points
How many (students) are there in features of their town
our (school)? What is the
(population) of (your) city? How do
you go to (school)? What are special
products in the city? We have....
(LTL)
Big numbers, special products,
landmark not yet studied
3rd To compare | (LOL) (LOTS) Individual work to write
period | their cityto | Numbers, food, products Remembering names in the map.*@
adjoining What can you buy/ see/ eat/ enjoy Understanding to and pair work to check
cities. there? We/ You can buy/ see/ eat/ compare their products | the answer.
enjoy .... Where do you often go? | Applying English Group work to discuss
often goto ... in Acity. Why? To .... | vocabulary to answer the adjoining cities.
(LFL) those questions and to | Class work to interview
What is the special product of A interview. and share their
city? comments after
How do you go...? By.... interviewing of the
(LTL) places peers often go.*
Food and products not yet studied ®
4th To compare | (LOL) (LOTS) Group work to discuss
period | their cityto | Names of building. Where do you Remembering the differences and
that of ALT | often go? Why? Understanding to similarities with ALT’s
We have.... How about you? compare their city to city.
lgoto.. by... that of ALT.
(LFL) Applying English Group work to ask 1

What is the population of A?

vocabulary to express

question to ALT.
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How many ... do you have?

What can we enjoy/ do?

How is the climate? Is it warm now?
(LTL)

Names of places, foods, events,
special products not yet studied.

their opinions and to
ask questions.

5th To (LOL) (LOTS) Classwork to listen to
period | investigate Landmark, special products, food, Remembering the story, ‘Knuffle
the features | climate and event. Understanding to Bunny’
of our city. We can buy/ eat/ see/ go to.... It’s compare their city to
) warm in spring. We go there by.... other cities. Group work to decide
(LFL) Applying to English which category (food,
Where is this? What can we do vocabulary to describe | special products, event,
there? How is the climate? What is their town. climate, landmarks and
the special product? Where can we (HOTYS) so on) to investigate and
go? Analyzing the graphs discuss the features of
How can we go there? and other data of their them.
(LTL) city.
Names of landmarks, Food and
special products not yet studied.
6th To (LOoL) (LOTS) Group work to discuss
period | investigate Big numbers, decimal numbers, Remembering their investigation and
the features | landmark, special products, food, Understanding to to get some data.
of our city. climate and event. compare their city to
® We can buy/ eat/ see/ go to.... It’s other cities. Group work to design
warm in spring. We go there by.... Applying to English the website on the
The expressions of how to go there/ | vocabulary to describe | poster.
where to buy .../ when to see.... their town.
(LFL) (HOTS)
Where is this? What can we do Analyzing the graphs
there? How is the climate? What is and other data of their
the special product? Where can we city. Creating the
see...? graphs and the poster
How can we go there? of the website for the
understandable
presentation.
7th To prepare (LOoL) (LOTS & HOTYS) Group work to make a
period | for the This is.... In spring/ summer/ fall/ Understanding, poster as a website.
presentation. | winter you can see.... You can go Applying English
to.... You can eat.... You can enjoy.... | vocabulary for Group work to make
It takes.... It costs.... We presentation while English sentences for
recommend.... Because.... Analyzing, Evaluating, | their presentation and
(LFL) Creating the sentences | practice for it.
What can you do in your city? How | of introduction.
can | get there from...? How much
does it take cost to...?
(LTL)
Requisite vocabulary for their
presentations.
8th To (LOL) (LOTS & HOTYS) Group work to make a
period | recommend | This is.... You can see/ enjoy/ go to/ | Understanding other presentation. Individual
their town eat.... In spring it’s about ... degree. groups’ presentation. work to give a comment
with the We have ... a year. We recommend.... | Applying English and ask a question.
reasons. Because.... vocabulary and
(LFL) creating the sentences

How can we go there? How much
is...? When do you have that event?
Where can we buy...? Where can we
eat...? How much is it for...?

for presentation while
Analyzing the
information and
evaluating their
presentations.
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5th grade Lesson6 D About Japan

Class Name

MHEDOE, #EMRICAZYY E L X 9 (Color your country.)
Where is Japan~

B4 OFSERFIRICEZ YYD £ L X 9 (Color your prefecture)  *prefecture =k
EFE

Where is your prefecture?

o,
D
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About Your Town
5th grade Lesson6 @

Class Name
BEEE L CWOEEMN R A EESTE L & 5, (Write the names of adjoining
prefectures.)

¢

Bz L T\ o ilizEE £ L X 9 (Write the names of adjoining cities around your
city.)

KR I DBl

ex. Kyoto prefecture
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5th grade Lesson 6 Ask your friends!

Class Name
wInterview
A: Hi. B: Hi.
Where do you often go? I often go o Saruyama park.
Why? To play soccer. How about you?
I often go to Katsura Mall. Why?
To buy comics. I see.
Bye. Bye.

%To eat.. (B~2)Tosee.. (A2) Toenjoy.. EELir)

Name Place Why?
Hiroshi 71 L (SevenEleven) | BETZHE 5 7= (To buy
snacks.)

A B E 2 —DRERN BRSOV Z L& (Your comment after interviewing)
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Appendix 3

Outline of Lesson 8 in Terms of ‘the 4Cs’ (fifth grade, Lesson8: Healthy menu)

Content Communication Cognition Community/Culture
1st To learn (LOL) (LOTS) Class to listen to the
period | about the Names of foods and ingredients Remembering | story and play ‘Memory

world food (vegetables, fruits and so on) I think.... | Understanding | Game’ of the story.

and names (LFL) Applying Individual work to think

of food What does (an elephant) eat? How names of of animals’ food*@ and

much does it eat a day? foods to group work to share their
What is kilogram to convert ton into answer the ideas.
it? quiz. Class to check the
It is1000-kilogram. What are answer.
ingredients in curry and rice? Group work to think of
(LTL) typical foods in the
Names of foods not yet studied. world. (PPT)
2nd To learn (LOTS) (LOTS) Group work to put the
period | popular Names of foods. What is your favorite | Remembering | food cards in order to the
menu for food? I like.... Understanding | popular ranking*@ and
children in I think.... I agree/ | don’t agree. Applying to think its ingredients of
Japan. (LFL) English words | them.
Which food is the tenth ...the first on to answer the | Individual work to write
the list? Please put cards in order to quiz and the favorite food. *®
popular menu. What are ingredients in | interview Class to mutually
Chinese dumplings? interview the favorite
(LTL) foods.
Names of foods and menus not yet Group work to guess the
studied. most popular food in the
class.

Class to share the result.
3rd To learn how | (LOL) (LOTS) Pair work to order the
period | to order Names of foods Remembering | menu in English with

foods. a) What would you like? I’d like.... Understanding | helping each other.

b) May I help you? | want ... Applying Class to play ‘The
How much is...? It’s ... yen. words to order | Restaurant Game’.
(LFL) the menu. Class to find which menu
How would you like your steak? Well of the restaurant is
done/ Medium/ Rare popular in the class.
The ways of eggs are scrambled egg/
sunny side up/ boiled egg.
(LTL)The way of cooking.
4th To learn (LOL) (LOTS) Class to have a
period | what to eat What do you usually eat for breakfast/ | Remembering | brainstorming for menu.
for lunch/ dinner? Understanding | Group work to think of
breakfast, We eat ... for breakfast/ lunch/ dinner. | to compare roles of nutrients.

lunch and It includes (vitamins, carbohydrates three meals of | Individual work to

dinner and proteins.) What’s this menu? the sample analyze food into

(supper) It’s.... Isit...? menu. 3nutrients*@ and class

To learnthe | (LFL) Applying to check the answer.

roles and Minerals and vitamins condition the words to Class to show the

colors of body. It’s green. Carbohydrate and fat | express roles | demonstration for the

five make energy. It’s yellow. Protein of nutrients. game, “What’s this

nutrients. makes physical elements. It’s red. (HOTS) menu?*G)
How many calories do you need a Analy,zmg the | Group work to play
day? _ menu's “What’s this menu?”*®)
(LTL) Names of foods not yet studied. | nutrients.
5th To learn (LOL) (LOTS) Group work to discuss
period | about foods | The good point is.... Remembering | about good and bad
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directly from

The bad pointis.... | agree. | don’t

Understanding

points of two types of

the farmand | agree. Applying foods.
imported (LFL) words to Class to share their ideas.
food. What foods are directly from the farm? | indicate good/ | Group work to choose
What imported food do we eat? bad points. one menu from the best
What are good points of foods directly | (HOTS) 10 and analyze the
from the farm/ import foods? Analyzing the | ingredients and divide
What are bad points of foods directly menu and them in foods directly
from the farm/ import foods? ingredients from the fam and
(LTL) into food imported foods.*(
The words to express reasons yet not directly from
studied. the fam or
imported.
6th To learn (LOL) (LOTS) Group work to choose
period | whata Alis good. Because A has b, ¢, and d. It | Understanding | one menu and analyze
healthy has ... calories. Applying the ingredients and
menu is. We choose A. words to calculate the calories.
(LFL) express the Class to discuss which
How many calories? reason. the healthiest menu is.*
What are five nutrients? (HOTS)
(LTL) Analyzing and
I /We think A is the healthiest menu. evaluating
menus.
Tth Making a (LOL) (LOTS) Group work to make a
period | healthy This is our school lunch. It’s healthy. Remembering | healthy menu.
school lunch | We have ... for protein& fat. Understanding | Individual to calculate
menu. We have ... for mineral & vitamin.. Applying the calories and draw the
We have ... for carbohydrate. English pictures of foods.
They have (numbers) nutrients. The vocabulary to
calories are.... introduce the | Group work to practice
(LFL) healthy menu. | for the presentation.
Which menu is the best? (HOTS)
Why do you think so? Analyzing and
Which is your favorite menu? evaluating the
(LTL) food to make
Names of foods not yet studied. a healthy
menu.
Creating a
healthy menu
and draw
pictures.
8th Presentation | (LOL) (LOTS) Group work to introduce
period This is our healthy menu. Remembering | the healthy menu they

We have ... for breakfast.

We have ... for lunch.

We have ... for dinner.

They have (numbers) nutrients. The
calories are....

(LFL)

Which menu is the best?

Why do you think so?

Which is your favorite menu?
(LTL)

The words to express the reason.
Names of foods not yet studied.

Understanding
Applying
English
vocabulary to
introduce the
healthy menu.

(HOTS)
Analyzing and
evaluating the
menu of other
groups’.

made in a group.
Evaluate each
presentation.

Class to choose the
healthiest menu.
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5" grade Lesson 8 D
What do animals eat a day?

Class Name
KIWUAIZREOR, BEHFTRLELL D,
1. An elephant What to eat how much to
eat
g/kg/t
2. A horse
g/kg/t
&UA}mmanEQMQ
[
g/kg/t
4. A monkey
g/kg/t
O
g/kg/t
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5th grade Lesson8 @

Ranking Quiz
XKH— Rz R->TAKDOHHNAICEREL X 9,
HKCEDLRETHEFEEZME > T NA—7THR L TEMZRDEL X 9,
I think beef steak is the first.
| agree. / | don’ agree.

=

7

sashimi

hamburg rice omelet

French fries curry and rice yakiniku

fried chicken

#<pictures adapted from Hi, friends!1 and clipart
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5th grade Lesson 8(3What’s your favorite food?
What's your favorite food?

Class Name

1. KELHFE 2B Wiz o>\ Ca:Rb\E L X 9, (Ask friends favorite foods and the
reasons)

2. AUV EAEa2—DFERING T FTAT—FBANRDA=a—%5F2FEL LD,
(Guess the most popular menu in the class.)

A:  Hil B: Hil

What's your favorite food? I like hamburgers.
Why? Because I like hamburg and bread.
I see. How about you?

I like spagheftti. Why?

I like noodles. I see.

Bye. Bye.

Name 4 Favorite foo;;s I 7 fr Why?

The most popular menu in the class (7 7 A T—FEAKDA =2 —)

T RS
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Put the numbers

5" Lesson 8 @
KLED3IONHEAT
MO EICESEEESEL & Class__ Name
A Drag and drop to match.
1. Carbohydrates & fat 2. Minerals & Vitamins 3. Proteins
(B R9HE)

(kA4 & RERF) (EME& X )

EN
'_'__{_"//.

95

Adapted from The CLIL Resource Pack and revised it. (Grieveson and Superfine, 2012)




What’s this menu? &)

What's this menu?

Carbohydrates & fat
(BeAk s & MRl

Proteins Minerals & Vitamins
(BI1858) (EE&EZ V)

96

curry & rice




5" Lesson 8®6)
XKITARXEBEDVFEL 9

Proteins
(Ao 18598)

What's this menu?

Carbohydrates & fat
(BeA{LH) & Fah)

Minerals & Vitamins
(BEE&EZ I V)
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5th grade Lesson 8 (D

Foods produced in Japan and Imported foods

Class Name.

Choose 1 menuand circle it. (X ==2—%— 2O %DIT5)

curry and rice

French fries pizza yakiniku
G o k] %\@3
sy = ;Py/
sushi fried chicken

Ingredients (M2 E& 7))

Foods produced in Japan (HASCAE) Imported foods (AL
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5th grade Lesson8 Class Name

What do you like to eat for lunch?
> Choosing a healthy lunch

Tick the healthier meal

~ -
\
N~

\ g

1 J

\,\ ‘Iv.‘

B B : ~
‘\1‘ 3 ’l' J: {“o
\ h - §
\"\ R vegetables and fruit I
. e, p : : =)
o WY e £ - .dr-'
. — T — s e ._’,.J-.
"'\—\__\ i e

—_—

- o~
Sl e AR, e
Rt NS

Adapted from The CLIL Resource Pack and revised it (Grieveson and Superfine, 2012, p.29)
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Appendix 4

Outline of Lesson 4 in Terms of ‘the 4Cs’(sixth grade, Lesson 4: \Welcome to our country)

Content Communication Cognition Community/Culture
1st To learn (LOL) (LOTS) Pair works to guess which
period | about four It’s warm/ hot/ cool/ cold in.... Remembering season it is.
seasons in We caneat ... in Understanding
Japan in..?2 Applying English Individual work to answer
through Names of foods. Names of seasons. vocahulary totell about | the sheet “Which prefectures
climate. (LFL) each season. .
To learn Which season is it? grfoﬂ?{v?orgo discuss the
seasonal Why do you think so? (635015
foods. What canyou do in...? )
in.?
\(/I\?al_t)can youeatin..: Group wgrl_< to lean the
Verbs to show seasonal things like “ski’, characteristic of Japanese
‘skate’, ‘swim’and  soon climate. )
Classwork to share their
ideas.
2nd To learn (LOL) (LOTS) Class to listen to the story
period | eventsin We have ... in.... 12 months. Remembering *Skip Through the Seasons’.
Japanandin | WWeenjoy ... in.... Names of events Understanding to
foreign It’s fun/interesting/wonderful/ compare the events in Group work to answer the
courtries. To | exciting/beautiful/ famous/ delicious. Japan and other quiz for events in the world.
learn world (LFL) countries.
climate. What kinds of event do we have in Japanor | Applying English Individual work to fill the
in the world? When is...? vocabulary to introduce N
Itsin.... What is the temperature in °C/°F 2 | Japanese events. \é;v?c:uksph\?\fc;[.rk% share their
(LTL) . ideas about the worksheet
Names of countries and events . )
and discuss to find the
features of the world climate.
3rd Tocompare | (LOL) (LOTS) Class to leam how to
period | thetraditional | Names of events/12months Remembering introduce the event.
events of We have Oshogatsu. It’s in January. We Understanding Group work to discuss about
Japanandthe | usually eat Osechi. It’s delicious. Wegotoa | Applying English the origin of each event and
world. shrine (to pray for our health). Ve enjoy vocabulary to introduce | the features. (The traditional
Oshogatsu. It’s fur/ Japanese traditional events each group is in
exciting/interesting/wonderful/famous/beaut | events. charge of are decided in the
iful/delicious. ond period.)
\(II;/EIe_r)e isthat event held? It’s in Group work to make
' introductory message about
What do you do? ] ditional £
(LTL) lapanese traditional event.
Names of events not yet studied. ©) .
Vbcabulary to introduce their town. Class to present their events.
4th To (LOL) (LOTS) Individual work to fill the
period | communicate | What is your favorite season? I like.... Why? | Understanding work sheet for the interview.
the favorite I enjoy/ like.... He/ She likes.... Because.... Applying English Class work for interview
seasonwith | (LFL) vocabulary to activities.*@)
the reason. Report about your friends. Do you have any | communicate with peers Individual work to report
comments? about the favorite season. their peer’s information.
(LTL) . . Classwork to exchange their
Expressions for the reasons of favorite comments what new
Scasons. information they get through
their interview.
5th Toleamhow | (LOL) (LOTS) Individual work to create an
period | tointroduce | Thisis.... In..., youcanenjoy... Youcan Remembering introductory essay
Japan. eat/see/ buy/ go to.... It’s fur/ exciting/ Understanding Group work to discuss and
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To make an

wonderful/famous/delicious

Applying English

Create an introductory essay

introductory | /interesting/beautiful. 1 like.... It’s warm. vocabulary to make an of their prefecture.
essay for It’s ...°C in spring. introductory essay. Class to present their
their own Please go to.... Seasons and climate. (HOTS) introduction of their
prefecture. \(/blh:L) An:é)étzing th(reTi:ak prefecture in a class.*®)
Rre is it? prefecture to make an Individual work to give a
\(II\_¢aLt)IS the feature of the prefecture? introductory essay. Commen’g about their
Features of geography and climate. presentation.
6th To prepare (LOL) (LOTS) Group work to decide the
period | forthe Thisis.... In ..., you canenjoy....  You can Remembering place to introduce.
presentation, | eat/see /buy/ goto... It’ sfun./exciting/ Understanding
researching | wonderfull interesting/ famous/ beautiful/ | Applying English Individual work to search the
the place delicious. vocabulary for their place with the resource book
through the I like.... Tt’s warm. It’s ...C° in spring. Please | presentations or the Internet.
Internet and goto.... (HOTYS)
the resource Seasons and climate. Analyz Ing Group work to exchange
book. (LFL) _ EvaIL_Jatlng the places their information.
Names of special products. they introduce
Expressions for the climate at the place to
introduce.
7th To prepare (LOL) (LOTS) Group work to make a
period | forthe Thisis.... In..., youcanenjoy... Youcan | Remembering concept mapping.
presentation | eat/see/ buy/ goto.... It” s fur/ exciting/ Understanding
inthegroup | wonderful/interesting/beautiful/famous/deli | Applying English Group work to create the
discussion. | cious. vocabulary to makean | introductory message.
I like.... It’s...C° in spring. It's warm. Please | introductoryessay ofthe | |ndividual work to draw a
goto.... place. picture.
Seasons and climate. (HOTS)
(LFL) Analyzing to make a
What are the special products there? concept mapping for the
Theyare... presentation.
How is the climate there? It’s warm/ hot/ Evaluating the place
cool/ cold. Creating the introductory
(LTL) essay
Names of special products. Names of
events and foods not yet studied.
8th Tomakea (LOL) (LOTS) Group work to make a
period | presentation. | Thisis.... In..., youcanenjoy... Youcan Remembering the presentation.
eat /see/ buy/ goto.... It” sfun  Jexciting/ | sentences of their Individual work to give a
wonderful/ interesting/ famous/ beautiful/ presentation. comment on the presentation.
delicious. Understanding others’
I like.... It’s warm. It's ...°C in spring. Please | presentation
goto.... Applying English
Seasons and climate. vocabulary to present the
(LFL) inductor essay
How was the presentation? I think.... (HOTS)
Do you want to go there? Yes, I do. I want | Analyzing others’
to see/ eat.... presentations
(LTL) Creating the presentation
Names of foods, events and special Evaluating them.
products not yet studied.
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6th grade Lesson4 (D )
Which prefecture are they?

Class Name

X7 7 % BTCIROKIR & BFKEDEZE 2 F L X 5 (Which prefectures are they? )

40 600

[ -
ki —#zEg
— BERL — Tk
— “Ff]m —— RERE

= == T Al
A 7\

il il

iz 3 4 &5 & 7 % 3 W M W@

-]
n

E]

( ) ( )

a0 500 o
CIRkE et

] Y

g i ”
Ef D 500 / \

|

N il

0
1 2 3 4 5 6 7 8 3 101 12

( ) ( )

Hints= Tokyo, Hokkaido, Okinawa, Niigata

Reason (HiF1)

Graphs adapted from the Internet. See Bibliography
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6th grade Lesson6 @) Class_____ Name

The seasons

When are the seasons in your country?

Tick the correct boxes and complete the sentence.

Spring Summer

) . y "
March, April, May L_] June, July, August L
September, Qctober, November LJ December, January, February | _J

Autumn Winter

September, October, November D December, January, February L__j

March, April, May D June, July, August j
My country is {north/south) of the equator. J

Adapted from The CLIL Resource Book (Grieveson and Superfine, 2012, p.77)
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6th grade Lesson 4®) EVZHTS ind apan

Class Name
We have . (THEOLTD (aname of the event)
Ifsin . GF#D ) (amonth of the event)

We usually
(FEOATHFE TV TCUT 5 Z &) (Things we usually do for the event)
It's . (FOLEOSFRD) (Howisit?)
We
(IFNZ3 % Z &) (Other things we do for the event)
We enjoy . (rETRLIrZ L) (Thethings we enjoy in the event)
It's . (&FD) (Howisit?)

H = January, February, March, April, May, June, July, August, September, October,
November, December.

iff=goto (~~7<) eat (B~%),buy (&) see (}.5) enjoyCHLLr)

SFEFH=fun (ZELVY) wonderful (FIXH LY, exciting (<< T5),

*usually  (72V ) Tvy)

KIFDOEHZFNY 720 & & DFAT7

How do you say ~ in English?  (~133GE Tl EWVNET7H?)
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6th grade Lesson 4 (@)
Which is your favorite season?

Class Name

YeAsk you friends. (ACEIZ /2T 7 TAH L D)
Hil Hil

What is your favorite season? I like....

Why? In..weenjoy... /I like... It's fun
I see. How about you? What is your favorite season?
T like.... Why?

In..weenjoy.../ Ilike...It's funl T see. Thank you.Bye.

Thank you. Bye.

YcAbout me. (H4rOFFIZHUVT)

Your favorite season (41 727Z=£f) Reason (FiH)
Name AGEDA Season  ACGEDIE 727 Reason #i
(f5) Sakura =< B X Fall BEXYE  abaked sweet potato

2<Eye contact! Clear voice! Try to speak English!
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6th grade Lessond ©) About our prefecture

Class Name
This is . (I T DHEBEATIR) (The name of the prefecture)
In (Z=f7) (season) you canh enjoy
You can . (FotHicTELZ L)

(Things you Can-Do in the event)

It's . (KFD) (Howisit?)
T like . (FOHHRF Z COITHFICE L TE W IFE 722 L)

(Things a pupil likes about the event)

It's (%7 (Climate)
It's °Cin . (Z=H0) (season)
Please go/come to . ERERFRA) (aname of the prefecture)

Z=ffi=spring, summer, fall, winter
T&5HZ L=eat(ff5%), goto~ (~~7<). buy (H9). see (5i.%)
fpE=warm @EH ), hot (BVY), cool (HLVY. cold (F&\Y)

KEDMDORILZINY T2 & &
How do you say... in English?
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Appendix 5

Outline of Lesson 6 in Terms of ‘the 4Cs’(sixth grade, Lesson 6: A letter to...)(Project type)
Content Communication Cognition Community/Culture
st To learnthe (LOL) (LOTS) Pair work to remember what
period | water cycle. What is ‘water*? (from the Remembering they saw in the picture book.
picture book) Understanding Group work to identify and
Water is ... Applying English vocabulary | sequence the key components
(LFL) to describe the water cycle. of the water cycle with the
Where does water come from? It Activity sheets,*(D
comes from.... Let’s think of the Class work to share their ideas.
water cycle.
(LTL)
Names of places water comes
from like sea, lake, river, rain and
SO on.
First.. ., second. . .(the water
cycle)
2nd To learn what (LOL) (LOTYS) Individual work to fill the sheet.
period | we usewater for | Ve use water for (washing Remembering Group work to discuss the
and how much hands). Understanding to compare ranking of what we use water
use it aday. Weuse... 0 for.. Wecan..to | theamountof waterto use for | forand how much we use it
To describe what | save water, each purpose. and what we can do to save
we candoto (LFL) Applying English vocabulary | water. (discussion & Water
save the water. What do you use water for? to describe how we use water | Quiz)*®@
How much water do we use for | inour daily lives.
(flashing a toilet)?
It’sabout.... Is it a lot?
(LTL)
Gerunds to describe action verbs
like cooking, flashing a toilet,
cleaning a house, watering plants
and so on. Verbs not et studied.
3rd Tolearnhowto | (LOL) (LOTS) Individual work to fill the sheet.
period | savethe Wk use electricity for.... \We Remembering Group work to discuss the
electricity. use ...kwh for (TV). Wecan....to | Understanding ranking of what we use
save electricity. Names of home | Applying English vocabulary | electricity for and how much
appliances. to tell how to save electricity. | we use it and what we can do
(LFL) to save electricity. (discussion
What do you use electricity for? & electricity quiz)*(3@
How much electricity do we
use?
(LTL)
\erbs not yet studied.
4th To learn how (LOL) (LOTS) Individual work to fill the sheet,
period | muchwedump | Bin, bottle, comic, glass, paper, Remembering Group work to exchange their
trash a day and plastic, newspaper, plastic Understanding how to reduce | ideas*®)
how we can bottles, clothes. We/ | can the trash through the game. Pair work to play ‘Recycling
reduce the recycle .... I can ... to reduce Applying English vocabulary | race track’
amount of trash. | trash. to represent the way of *©)
(LFL) reducing trash. Group work to discuss why
How much do we dump trash a they got different points on the
day? What kinds of trash do we game.
dump?
What can we do to reduce trash?
What can you recycle? Why did
you get different points?
(LTL)

The way to reduce trash not yet
studied. \erbs not yet studied.
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5th Tolearnhowto | (LOL) (LOTY) Classto learn what ‘Global
period | stop global I canwalk. | can ... to reduce Remembering, Warming’ is*
warming. Cco2 Understanding, Individual work to do an
(LFL) Applying English vocabulary | activity sheet of ‘anagram’ and
What are bad things for global to tell the opinion about the group work to help one
warming? What makes CO2? | topic. another*®)
What can we do to stop ‘Global | (HOTS) Individual work to understand
Warming’? How can we reduce | Analyzing, the English and pair work to
Cco2? Evaluating what makes CO2 help each other*@
How about..? and how to reduce it Group work to share the ideas
(LTL) . of how we can reduce CO2
The way ?f stopping ‘Global using an activity sheet ‘Carbon
Warming’. footprint*©®
6th Tolearnhowto | (LOL) (LOTS) Group work to guess the
period | savethe earth Ican..tosavewater. I can...to | Remembering meaning froma picture on the
through the save electricity. | can ... toreduce | Understanding sheet.
activity, ‘Helping | trash. I can ... to reduce CO2. Applying English vocabulary
the Earth’. (LOF) to represent their opinions. Group work to guess the
What can you do to save the (HOTS) English meaning and play
earth? Analyzing, Bongo using an activity sheet
What can you do to save water/ | Evaluating whatto dotosave | ‘Helping the earth™
electricity? the earth.
What can you do to reduce trash/
C0o2?
(LTL)
New reasons not yet studied.
Tth Towrite a (LOL) (LOTS) Individual work to write what
period | messagetosave | The formofamessage, ‘Carbon | Remembering they can do for the world. *©
our earth. footprint’. Understanding Pair work and group work with
(LFL) Applying English vocabulary | teachers to create their
e.g.) Global warming to make their message message.
What do you think? How about | (HOTS)
you? Analyzing and
(LTL) Evaluating what to do to save
Requisite vocabulary for their the earth.
message. Creating their message to the
world.
8th Tomakea (LOL) (LOTS) Individual work to make a
period | presentation in The form of a message, ‘Carbon | Understanding other’s presentation in the class.
the class. To footprint’. messages. Individual to give comment
share the (LFL) Applying English vocabulary | after their presentations.
commentsafter | What do you think? for the comments.
that. I think ... (HOTS)
Do you agree or not? Evaluating others” message
| agree or don’t agree with.... and give some comments.
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6th grade Lesson6 (D Class Name

Discuss the water cycle in Japanese.

Then, try to explain it in English in

agroup and share it in the class. The water cyc'e
P Label the water cycle

VN RO A I NRZ DREI S E L1 > % kiss”

ANEDT— REBGIVBEL, T8 1: x
NER A%, PEREA S 4/ ——
i egeo—=__ ST

Word Bank

Lrox XD

water vapor (7K 7% &) condense( %8 Hii + AL B) reum(R 5)
5

P Number, cut out and play

water falls

water vapour | water returns | water
condenses ' to the sea evaporates as rain
| into the air

into clouds | : <
; , :
S SOIES e et e b v

Adapted from The CLIL Resource Pack (Grieveson and Superfine, 2012, p.121
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Answer sheet

Discuss the water cycle in Japanese.
Then, try to explain it in English in
agroup and share it in the class.

The water cycle

P Label the water cycle
IN—TTROYA I NRZDIFERREEZEL X ) ) /

The sun heats the water in rivers and lakes and
in the sea. The water evaporates into the air. The
water vapor cools and condenses into clouds.

Then, clouds move up over the land and water 4 T
falls as rain. Finally, the rain water collects in / ——
lakes and rivers which take it back to the sea. et o

The cycle starts again. /,\/%/S—*——“z'__—:—_:

™

P Number, cut out and play

water vapour | water returns | water water falls
3 | condenses : to the sea 2 | evaporates ; 4 | asrain
into clouds ! | into the air | \
U | e e e S et e B R

Adapted from The CLIL Resource Pack (Grieveson and Superfine, 2012, p.121)
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6th gradel 6]
graceLesson®  \ahat do we use water for?

How much water do we use a month?

Class___ Name
Tokyo2012
. Weusewater for (OKOENWALT % 7))
1. 2. 3. 4, 5.

. How much water do we use a month? (— A247= Y O—7H OKOfEH &)

About (%)) m~ m

*1m=1000 Y v hL

. How much water do we waste?

Use How to use Amount

Washing our face and hands 1 SEBEL-IEHLDEBES | About 0
Brushing our teeth 30 FEERLIFELDIZE | About 0
Washing dishes 5 HfEFRLoIEELDIFE | About 0
Washing a car RoIE LSS About 0
Taking a shower 3HEIRL-IEELDIZE | About 0

. What canyou do to save water?  (Bik§ 27-0HIcCTE 52 &)

. Iean.. (KEOBRZBONTHOL TS 722 L)
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6th gradeLesson6(3)
What do we use electricity for?

How much electricity do we use a year?

Class Name

2013

1. Weuse electricity for (EXDENRLT % 7)

L 2. 3. 4. 5.

2. How much electricity do we use a month? (—A\47- Y O—H OEKOEH &)

About  (}9) kwh

*7 L1 A5 105kwh/A 23551/ =7 = 1H 3K 30kwh /A 750 [1/f (2016)
3. How much do we pay for the electricity? (4 AFi#ED 1 HOERIR) 20132015
About (%) =

4. What canyou do to save electricity? ~ ({ifET 57-0IZTE 52 L)

5. Tcan.. (FEOBERZBWCHEOLTEDEES22L)
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6th grade Lesson6 @ Class Name

Save - don’t waste!
Saving water, electricity and fuel m T

Write water, electricity, or fuel. Match the words and pictures. tun off ¥§9. go by ~TI7<
ride &% bicycle HfKH
P o
- :

Lt |

Save _ !

Turn off the computer when

you have finished!
1o b & - - J

Save ! )
Turn off the tap! Never leave
itdripping! oLz

r—ﬁ

Save

Turn off the lights and heater

when you go out!
DL X -

Save _
Go by bus or give your friend
mde FEEEFED

_ﬁ

Save

Ride a bicycle!

=0
el

\ -
“y
l —_— £ ave ———!
|
'J] i Turn off the tap while you
/ s clean your teeth! azp3< e

= -
o= ©
—
/

Adapted from The CLIL Resource Book and revised it (Grieveson and Superfine, 2012, p.109)
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6th grade Lessoné & Our Trash

Class Name

1. How much do we dump trash aday? (—HIZ—AMN7=0 BHT I D)

kg
2. We dump trash 44,320,000t a year.
How many 25 m swimming pools do we need? (2Bm 7" — A1 f55 ?)
How high would it be if we piled them up? (FOF—NEfEL T E X
1L ?)
km
(Tt /%) (g/AB)

6, 000 1,500
—-'}}O)ﬁtmﬁ 5,483 (5 /%)

L e 4

N

5, 000

1
1,185 (g/Am) Ml 20144 %
7 % i ‘
_ - L.
Bﬁfu\b“‘a“&f 200055 047 (a/nm) [

3, 000

2,000

1, 000

0

1985 1990 1995 2000 2005 2010 .

3. Why is the amount of trash reduced from 2000 to 2014?
(T2 ZHOENH - T=D 2)
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6th grade Lesson6 &
Answer Sheet

Class
4. How much do we dump trash a day?

Our Trash

5. We dump trash 44,320,000% a year.
How many 25 m swimming pools do we need?

How high would it be if we piled them up?

L)

(Bt /5])
6, 000

Name

(—HIC— AL BT T I D)

About 1 kg

(25m 7" — LAk Gy 2)
420,000 swimming pools

(ZDF—NEfH LT Tom s

500 km

g/AB)

5, 000 Eaiﬁiﬂf‘\fifgﬂl:rﬁd b

J}}G)g-cd')ﬁ i

-

{
~

~

, 483 (5 /)

4,000 +—

1,185 (g/Am)

3, 000

"
200045

2,000

1, 000

0 +———7F—7—T———
1985 1990

" qees

o000

2005

o000

6. Why is the amount of trash reduced from 2000 to 2014?

(B ZHOBENE-T-D?)

1,500
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6" grade Lesson 6 ®

Recycling

P Where does the rubbish go?

glass bottles and jars plastic bottles drink cans newspapers

P ¢ Recycling race track

i : §.
O s1arT— aan .
m - | | é Throw drink can
L= 2= in litter bin
Collect plastic bottles Take glass bottles Recycle Recycle
for recycling to bottle bank newspapers drink can
l’ 2 points 0 points
Give away old toys: : Throw comic in
+2 points | rubbish bag
Throw glass jar in Use old envelopes Leave plastic drink
&l rubbish bag for shopping lists: | bottle in playground:
Recycle jam jars Give comic to +2 points ‘ -4 points
\ a friend: +2 points
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Instruction

1. (DPoint to the pictures and repeat the words after the teacher. (f2Z 45 S L, HEEDO SV E41D)
@Follow the arrows, (RENZHE - Tl e & & ZIAT D ERER, £ D’y E AT e ead)
O T DT L > TRERDH G 3E D FA~DRDE

2. Recycling race track

@O Makepairs. <7272 %  SWZAEWET, BITENENOHE L T L%

© Begin in opposite corners. ZEAVE RN AKX — K

(® Take turns to throw the die. IEFIZ W2 A%IRD

@ Moveand read thewordsaloud. = FZEi22L, & ZITEDI TN D HGEE N THI LR DEtA THD, Bt i&z 1o b N TENT
bHZEETHT S

® They look at the rubbish bag, recycling box or litterbin to find their score. ELAHDIRD EYUIADL D EE Z, SizoT-RA v FEH B )
Recycling 2points, Putting recyclables in the litter bin (U 71 7 /L C& 5 D% A IFHIT AN HERRA 1)
Putting litter (Z7) inthe box (Z#4% = IFHICAINIZH 1ARA 2 R)

® 7 —LEHEZTD ZHONEN Lo TRA ¥ MRES - DI EB 2 SH D,

Why did you get different points by the way of dealing trash?
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6th grade Lesson 6 (7
| BEEOREETA Class Name

HEKRBIEDREREG>TVBARICIFHRGLEDOAHYET , GHATELEZBIERFRIFESELEBIE~ADEEENAK
EWVHRTY, EEXEGLUR. LARHOERAIER, TOBR. KRPOZBIERZDRELEMLTOET,
IPCC %5 5 REHMMEMEE (2014)TIE. COFFETIE 2100 FEDFHREF. EENRTRAOHEENRLE L. ZREDD
FUFDBEIZIEHRKN 48 CLRTHERRLEL .

HERRERIE D AD=K L

FOBE MO

R KO TFYREL 14CRIERTT A, BLAKFITKESR, ZBIERER. AU EEDRENRARNGZITNIE,
TAFR1CLLNIRYFET KIS OHERICEEYEC KT, KD AREREY L THEZED ., ZDMRASHRETE
NERERENRAZANBILAKEZEDTNSNDTY,
BE, EERFPANFRICHY, ZBRILRE., A0, EoIZ@ETOVEGEDREHNRAANKEICHHEA TREHD
RENSFEYRDRIRHIEZ ATR, im0 LFLIED TOFES , CAH B GEIL TS
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http://www.jccca.org/chart/chart01_03.html
http://www.jccca.org/chart/chart01_01.html

ENYURHE-KE

“IROSEE
SNHEESBRZD?

401950 F5 2100 FXTONER Lunerm 4§

WR)IPCCRSXIFENA R WG Figure SPM.7(a)

1950 2000 2050 2100
(%]

IPCC % 5 REFliER&E (2014) (LB &, 1880~2012 FDHER TIL, HRTFHTURIF 085°CLFLTNWEYT ChlE
2001 F(TFER SN IPCC 5 3 REHMIREE TRSN TLz 1901~2000 F D 100 F£H7=Y 06°CH LEFIEMLYERE
{IEH>TWET,

HITRIE 30 EDE& 10 FEDERFEYTURIE. 1850 FLIEDED 10 FEELYLBRELGOTNET , FTH 1998 £
HRAEHTENZREE N oI FETLIz, 2013 FIZ(E 2 BEICEI>EEZEHRLTVET,

HIZIBE S0 FOREDLRIE. BRAOEETII L ABENBIFEILIZLDEEZONET,
SHOBEDRARXBENSSICERLEGTSE. SERBIESOICERTHEFRSINTILNET, IPCC 5 5 KRS
EI2&DE. 2100 FERICIFTBEDRAROHHENRL DGR 5N T=15E (RCP2.6 ¥ FA)TH 03~1.7CO LR,
RLZVREDHS (RCP8S U FUA) DIBEICRK 48CHOLEREF RSN TOES, (LVFhi, 1986~2005 FEE
#£L9%)

ECETHLO, BEOLRE

20 tH#2 (1901 ~2010 &) DR, #BEIE 19cm EFLELT=,
Stk HEGEBEEIZHESEKED EFICKEERLIKAGE DRARIZL ST, 2100 EETIZHRK 82cm LR THEF
BlEhTHET,
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http://www.jccca.org/chart/chart02_03.html

Label the picture
6" grade Lesson 6

L

praaleone ) _ rac )
Yy

Anaaram with picture

(FNENOHFEZ W~ 2 TIE LW

Class Name

Label the pictures.
- sveletiino ) - hitlg lubb ) - raint )

niz Libio BHEE >~ FoO Word Bank LW TR TAF L L 9)
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6th gradeLesson6 (9 Class Name

Carbon footprint

Choose and write

OHEKIRBRLDRIK & 705 g1k
REZHESRWVWEHICESNTE S
L HRBEBATEEETELELLD

I promise to reduce my
carbon footprint by trying to:

Choices

® .. .not waste water.

® . .turn down the heating and
put on a jumper.

e .. .walk when | can.

® ...not waste paper.

® _.share a lift when | can.

® _._.eat 10 ice creams every day!
® .. .cycle when | can.

e _ .eat food grown near home.

e _ .turn down the cooler and
take off a jumper.

® _.not leave the computer on
standby.

® _..plant atree.

Word Bank
turndown TF5 puton 3% sharealift S

cycle HHRHLIZFE D  grown near home ISt TH - 7=

take off i< leave ~ ~DRREIC L7z E FICT 5 plant
x5

Adapted from The CLIL Resource Pack and revised it (Grieveson and Superfine, 2012, p. 117)

121



6th grade Lesson

Helping the Earth

6
Class

Guess the English meanings.
FEFEEHWT NV =T TEBEOBKRZHER L THEL £ 9, PrniFdEAND)

Let's play bongo! (4 25, JeAEMN 1 2 KGiA B %,

2 ARA v FEHA)

Name

wi LI B loh— K

ﬂ -
da,
Recycle

+ 2 points

=

A dripping tap can
waste 90 litres of water
a day! Turn it off.

+ 5 points

Take glass bottles
to bottle bank

+3points

Ride a bicycle.
+ 3 points

Throw away

less rubbish. walk. Go by bus. Use LED light
+ 3 points + 3 points F2ipon e
A TV on standby
uses 50% electricity. Collect plastic bottles Give away old toys:
. trash Switch off. for recycling +2 points
el + 3 points +2points

Give comic to
a friend: +2 points

Use old envelopes
for shopping lists:
+2 points

Recycle
drink can

+2points

o

==
Recycle
Trash &

+2points

Pictures from The CLIL Resource Pack (Grieveson and Superfine, 2012, 119
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Appendix 6
Outline of Lesson 8 in Terms of ‘the 4Cs’ (sixth grade, Lesson 8: What do you want to be?)

Content Communication Cognition Community/
Culture
1st To learn the (LOL) (LOTS) Group work to
period | varied Names of occupations. \Verbs for Remembering answer the quiz and
occupations occupations. Understanding to play ‘Matching
and Names of worksites. He or She is Applying English Game’.*(D
worksites. a.... l want to be.... vocabulary to describe
(LFL) the occupations.
What does she/he do?
Who use a stethoscope?
Where does he/she work?
(She) works at (the hospital).
(LTL)
Names of occupations and
workplaces not yet studied.
2nd To learn (LOL) (LOTS) Class to listen to the
period | about the Names of occupations Remembering story, ‘Mr. Noisy 5
popular jobs I think A is more popular than B. | Understanding Helpers’ to know
in Japan and agree. | don’t agree. | want to be.... | Applying English more about other
other (LFL) vocabulary to decide occupations.
countries. Which is more popular, Aor B? Ais | the order of popular Classwork to
the most popular job in this country. | jobs. brainstorm popular
Why? What do you want to be? occupations.
(LTL) Group work to put
Names of occupations not yet the cards in order to
studied. Adjectives, names of the popular jobs. *©@
worksite not yet studied. (Ranking quiz.)
Class to learn the
occupations in the
world.
Group work to
discuss if we need
those jobs.*(®
3rd To learn more | (LOL) (LOTS) Class to listen to the
period | about the She/ He is.... | think she/ he Remembering stories from the
occupations like.... I think she/ he is good at.... | | Understanding professionals and
from the think they study (studied).... | want | Applying English exchange their
professionals. | to be.... vocabulary to identify | comments.
(LFL) the favorite thingsand | Group work to
What does he/she do? What does he | the necessary subjects identify what he/she
like? What do you need to study? to study. likes and what they
Do you want to be...? What do you need to study.
want to be? Class work to share
(LTL) the ideas.
Verbs not yet studied.
Names of subjects not yet studied.
4th To learn what | (LOL) (LOTS) Group work to
period | they need to (Pilots) like (planes). We study Remembering identify what they

prepare to be
(a doctor)
through
‘Jigsaw’
learning.

(math, science...) hard to be (a
pilot).

(LFL)

In Japan soccer players are the most
popular job. What do they like?
What do you need to study? What
do you need to do?

(LTL)

Things to do to get a certain job.

Understanding
Applying English
vocabulary to express
their ideas.

(HOTS)

Analyzing the
occupation and think of
what they need to study
and to do.

need to study and
what they need to do
through ‘Jigsaw’
Learning.*@

Group work to share
their information
they learned in
‘Jigsaw’ Learning.
Class to share the
information.
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5th To know (LOL) (LOTS) Class work to listen
period | about | want to be.... Adjectives to praise | Remembering to the story ‘I like
yourself. friends like strong, gentle and nice. | Understanding me’ to learn how to
To find good | Verbs to describe what they Applying English praise your friends
points of their | Can-Do. You are/l am nice. You vocabulary to praise using Draemon as a
friends. can/ | can play soccer well. You are/ | their friends. example.
| am special. Thank you. You’re (HOTS)
welcome. Analyzing and Individual work to
(LFL) Evaluating their write good points of
What do you want to be? friends’ features. their friends in a
Find out good points of Draemon. Creating the message. group.*®
How is he? Is he strong? He is nice. Pair work to praise
(LTL) each other.
Adjectives and verbs not yet
studied.
6th To identify (LOL) (LOTS) Class work to listen
period | what | | want to be.... Remembering to the story ‘T am
Can-Do and Vocabulary to describe what their Understanding Special’.
how | am friends Can-Do and how they are. Applying English Individual work to
with You (help people) You are (very vocabulary to fill the write how they are
‘Branches for | kind). You can (play soccer) very activity sheet. and what their
a dream’ well. Thank you. You’re welcome. (HOTS) friends Can-Do.
(LFL) Analyzing and
What do you want to be? Evaluating their own Individual work to
What can Draemon do? He can fly. | characteristic. fill the activity
He is brave. He is kind. Analyzing, sheet*® using their
(LTL) Creating their friends comments of
Adjectives and verbs not yet ‘Branches for a dream’ | (5),
studied.
7th To identify (LOL) (LOTS & HOTYS) Individual work to
period | themselves. I am (gentle). I can (be nice to Remembering prepare for the
To prepare for | everyone). | like (babies). | want Understanding presentation
the to( take care of children). | wantto | Applying English Pair work to practice
presentation. | be (a nursery teacher). | study vocabulary to analyze, | their speech*(@)]
(home economics) hard. evaluate themselves
(LFL) Creating their
What kind of person do you want to | ‘Branches for a dream’.
be? | want to be nice to younger
children.
(LTL)
Adjectives and verbs not yet
studied.
8th To make a (LOL) (LOTS) Individual work to
period | presentation. I am (gentle). I can (be nice to Remembering their make a speech.

everyone). | like (babies). | want to
(take care of children). | want to be
(a nursery teacher). | study (home
economics) hard.

(LFL)

What do you want (to do)?

What do you want to do for you
friends? How do you want to be?
How do you want your society to
be?

(LTL) Verbs and adjectives not yet
studied.

speech

Understanding their
friends’ speech
(HOTS)

Evaluating their speech
and their friends’
speech.

Class work to give
comments
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6th grade Lesson8 D

Occupations

cabin attendant

dentist

artist

comedian

teacher

fire fighter

Pictures adapted from Hi, friends! 2
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6" Lesson8 (D

Workplaces and tools

stadium

dental clinic

microphone

. y |

plane

bus

canvas and an easel

ftractor
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6" Lesson 82

Popular jobs

Japan
boys girls
1 | Athlete 1 | Nursery teacher
2 | Researcher 2 | Teacher
3 | Engineer 3 | Nurse
4 | Game creator 4 | Pharmacy
4 | Doctor 5 | Zookeeper / a staff of amusement park
6 | Teacher 6 | Designer
6 | Architecture 7 | Doctor
8 | Office worker 8 | Confectioner, baker
9 | Astronaut 9 | Cartoonist/illustrator
9 | Railroad worker 10 | Journalist (Mass media)
Note. 2016 Kuraray
France
1 Engineer
2 | Pilot
3 | Office worker
4 |IT
5 | Teacher
6 | Actor /actress
7 | Soccer player
8 | Mechanic
9 | Fire fighter
10 | Journalist

Note. Adopted from All About learning, France (14years old-17 years old)
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6" Lesson 82

?97svgm;mvsﬁgfzu¢uay¢va

[SE3
18 | N7« RE -]
20 [ =8 Xz xE
38 | Tun—RE wwe SET
10 | BERE Fa)] ABHL
50 | =E HES, #8L. PA)—F. BA () | V1D
2% (5T SIAR—I
10 | PRU—F =8 i)
20 | &% ZE xE
D ToR—RE 2=N—E—0—
i0 | eRE F ) =6
50 | EVRAN—TY [ 13 £ N, )
I—oP 54 RETA
10 | 0 - 2% = L
20 | &% TA TE
0 | B8 CLEE IS -E8m
dE | TN IVDZ?P nF
= UZ;?‘/U)Z-—T—\ 3 aBRE. BEE ()
vz

Note. Adopted from Adecco Co

America

Professional athlete

2 | Doctor

3 | Don’t know.

4 | Teacher

5 | Vet

6 | Fire fighter

7 | Scientist

8 | Astronaut

9 | Engineer

10 | Police officer

NoE- Adapted from Fatherly (2015)
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6th grade Lessons @ Jnique jobs in the world

Australia Island shitter 1. To feed turtles
2. To watch whales
3. To go to the post office to get mails.
4. To post regularly to a blog.
India Delivery of lunch boxes To collect lunch boxes from each house
and deliver them.
Indonesia Rental umbrella To rend an umbrella.
America Golf ball diver To find golf balls in the pond.
Southeast Toilet paper cutter To cut toilet paper into a certain length
Asian and hand it to the user in front of the
countries toilet.
(Egypt)
Vietnam Nail cutter To cut someone’s nails.
Mongolia Personal pay phone To rend a phone someone needs.
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6th grade Lesson8@ jigsaw JigSGW Lear'ning

Occupation(fi&3£44) Class_____ Name

1. (Nursery teachers) like (children.) (FRBEROEAITZ &R X)
(Nursery teachers) are interested in (children). (f£ER DAL T & B
N D)

Japanese (H AGE English (Z55E

=

2. We need to (learn how to take care of children). (1 &6 O % 7 5)

- lish (J57E
Japanese ( H AGE) English (%

=

*¢How do you say... in English? (~IZ#GETRA L WO OTT N ?) ALT ITEMT 5,
AR N 101 ERSTREN SO A E S (F6 BETHIVE 6 FEtE) &8
DAUN—TEDOEEZTE LGS TL D (V7Y —BIZMLTL 55 #RkD
5, BEIL Tl LAVWEBEOERRZEZ 5V 7 Y =BTV HESS OIIIE B IF Y #3
T35,
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6th grade Lesson8 ® You are speciall

Class Name

KR UL ITN—TDORER > TWAEFEEFS>TIEHEL L 9,

Dear Dear
You are specialll You are specialll
Dear Dear
You are specialll You are specialll
Dear Dear
You are specialll You are specialll

Bl) ala=r—aroifiil
A: Taku, you are cool. You can play soccer well. You are special.
B: Thank you. A: You're welcome.

B: I am cool. I can play soccer well. T am special.
(Adapted from Hasegawa, 2014)
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6th Lesson8(® Branches for Dream

H DI LUWE
LV -uva b
What | want.
What | want to do.

PAROD H 4y
(ZAZRBDIZRY T2

ow | want to be.

Branches for a dream
Class

| want to be -

TR - Z AR NI 720

Name

FATEDTZDIZ Lizvhva b
HIF T\ E

What | want to do for others.
What | want to give to others.

HHEOHS
(ZAZRMDOFIZ LTz

The ideal society

Adapted from Dream Project, 2008 and revised it.
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6th grade Lesson8 (D My Dream

Class Name

Hello. My name is .../ T am....
1. Tam.. (PER&)

I am

2. Ilike (F&Ebo, &/ L)

I like

3. Tcan../ITamgoodat.. (TE2HZ L, [{HERFE)

T can ./ I am good at

4. Twant .. (L VH D)

I want

5. Twantto .. (0 7=W\WZ k)

I want to

6. Iwanttobe (ZAZRDEIZRD T2 (0 720 FRE)

I want to be

7. Istudy .. hard. (~%—/R&MmfhsR L £7)

T study hard.

Thank you.

% Choose at least 4 sentences. X 72 VWHNEZVR TH4DBBATIZEZAFEL L I,
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Word Bank

adjectives (JEAFR D)

good (R HA%) | strong (7)) |, brave (BH72) ,rich, handsome, cute, shy (o372 L 230
») ,smart (B ,funny (EHVY) ,gentle (R°E L), cool (72> 2w wy)  kind CEEIZR)
friendly (N> ZWY) [ tidy (ERWiFE72) |, active (15%72) | diligent (£ C®72) |, cheerful
(B2

Note. Adapted from Hasegawa, 2014

verbs (&5 DHI)

help people (& #8720 | F459) , be kind to my friends (ZEIZHITNZ T %) , make
people happy (AAZ%EL < ¥ %) |, pickup trash (Z4A%4 9) , write neatly (Zi»
12, TEEZ#E<) |, concentrate ((EH3° %) |, study hard (—ZER&M 253 %) |, dance,
run, sing, play baseball/basketball/soccer, play the piano, (#24<'T am Special’>

5)paint a picture, ride a bike, be a good friend, make a snowman, tie my shoes, read
this book

Note. Adapted from Hasegawa, 2014

subjects (FF}H)
math, social studies, Japanese, science, English, P.E., arts and crafts, music, home
economics, Sogo (periods for integrated study)

occupations (f&3)

athlete, soccer/baseball/basketball player, adventurer (B%%) alpinist ((LZ)

engineer  (£Lfil) , astronaut (FHM1TL) |, pharmacy CEEAIAN) |, vet, doctor, nurse,
computer programmer, system engineer, therapist (£ 7 "2 I) |, researcher (fff%t
#) ,guide dog trainer (E& K~ L —7)—) , zoo keeper, florist, fisherman, farmer,
breeder, astronomer (K3(%:%#) , caster, comedian, entertainer, singer, journalist,
editor (#%E+#) , photographer (G %) , teacher, nursery teacher, kindergarten

teacher, professor  (K7FD5/4) , film director (BUEEEES) |, producer (F'w7
= —4—), groomer (U ~¥—), motorman (B DEHLTF) , bus driver, police officer,
fire fighter, rescue team (L 2% =—[%) , Maritime Self-Defense Force (ff I [ f#
£%) , Self-Defense Force (BEf#ik%) , novelist (/INiiZ) |, cartoonist (J2[HZ) |, artist,
graphic designer, interior designer, fashion designer, architect (%) , wedding

planner, chef, sommelier (~/ 2V ) , baker, confectioner (3£-1-J& A) , tour conductor,
bus guide, civil servant (A%58) , office worker, interpreter (i#&R) |, translator (%
RFE)
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Appendix 7 The ordinary style (Focusing on familiarity with English sounds & expressions)

AR EAE : FEHIOSWHEMD, HLAHFDIBERDT, 1/4

SREMEL 1 In~ we enjoy ~. | like ~TUZED 4R, KFFH, B, JAWEF

YEfi4 : PPT, RV IEY > — b

w1 BB RErED e,

i o HRT ITE i

2 HWVED Hello, everyone! Hello.

Hello, Mr./Mrs. Let’s start English class.

5 F v [AARDILZ & LT JTE OERMIzxf L | First listen to the song. BRLILE - B0
OB < 1Oz 27b0 &% 2%, | - Whatdid you hear? ¥R A [
OMEMNIZEFEOEEZ | WEHARAT D A9
IR Wow! Good job! Great LB K
OfIN b E 5 —EER | NENEZDTLTITED D, 2 k5L
< LTWw3
OFEFEDORI A D R
It’s fun/colorful/
exciting/wonderful

23 BRSO TR Z B % - Watch TV. * PPT TUFEDOERSFDOE | K S&
OWZEDHEE A5 5 Listen carefully. HERE5 4 B 5.
FLZE  (autumn leaves) JTE Ol 2 L < M & [HIE | Where is this? B DA
B2 (thunderhead) WERBRNTICE 2 Xk H &9 | What season is it? RO -
OF ¥ VD7 L—ATHi | DEBZIIDD Why do you think so? N
35 It’s spring /summer N
- o . - fautumn  /winter. Lot
OZFHiOE~W), B O TV5H0
KA, Ao TWDZ L &G
2B ESINESH 7S

DRI &
Lonb
AL
THiH
OB~ R - VB DO PR & B2 What can we eat in spring/ L TwWd
JTE ORBLUZA O THEIT summer/ autumn/ winter? AR
45 1) 3 In ..., we enjoy ~.
AR T It’s Wonderfjul)// interesting/
fun/exciting.

10 OFVCFNDF ¥ oY% | Faetdkoigd This is ~.
fEo T Lie In ~, you enjoy ~.
PPT % 77 & KIRDF You can eat
VY% ITE OImoNnT S | FEATHFIC OV o b % | Youcan see
5. L 7e7s b SR O R A fg | 104 02N 9010
NEROATRICB AT | D fun/interesting/wonderful/
R % A GV (P Exciting.

5 RV IRY RVIRY >— Rt A
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AR - HEROITEL D, AAROITHE DIELUSHERZ M D, BT TODOERORZ 25 2/4
I & R AR B2 69
SrBAER : What season do you like? I like ~. We can enjoy ~. It’s fun/wonderful/interesting/exciting.

E@‘é%@i EJJ‘JED%\’ =3

51 VR DIEE) AT s

HRT JTE R
2 b Hello, everyone! Hello.
Hello, Mr./Mrs. Let’s start English class.

8 Fx Y TEARDIZ Let’s sing. Let’stry!

cHZDEZAEHD EALLIAZEFIILOIT| FEE ) — T2,

c A5 4 FRANSIEEEE | HEICHTR + Shouting Game

- b5 AT D DAV, —FFIS
+ Shouting game A LRI US4 & 1 point

10 | EHEEA OlListen carefully. OWatch me. The title is....
O#eA2"Skip through the JTE DERIT LT, RADE | ARGz T, /A Dz Hos
Seasons” & FHIOXIE | A LRI RLH DA TEES T o
i | think it's winter. a1 otz
OADEFEDN—20fF | OCOFMOITHEL AARET | OREDOBERAT I XHLARS | 4
FERTEDD, FHOITHE | VOO TEAD LT R— | 3 — R CHEEO SV & 15x
##%%2%  In~weenjoy~. | b %,

THICAbE CRRIbEE

# s fun/ « WOIT EAUL
wonderful/colorful/exciting FEREHHE

Ot

10 | KiEbemnsg o FEBTBICE S EEBNT | HEICERBROREHHE 2179,
O-ERDESS B2 | V AL L EFEEZE 25X ) —
DIV CHEEHE 525
A HE2—DNEERE | THH I, HRT: 1 like winter. In winter, we || &5 &
4 enjoy skiing. It’s fun. (1)) By

15 | HROITELEY 255 Watch TV. RO TERAS V) ZXB T
OJTE BRI 2 Ehves T | JTE DIGEOERNTOUWTI | This is ~. Where is ~? Prpp
HWLTEZD BEIVYIND K D2 I706] | They have ~in~. 2
OMBDONANLIFTES | & LT—REEZ S, Do you think Christmas is fun? {EDiE
BEEVIZONTHD,

4 HADI S HD%ET Listen carefully. EFRITOERZ > TR | [g5%
O TOWER» HIs4 | You kno+\iv:here!ﬁ DRBDHS %525 DA
TOOEFTEEZ D JTE DFGEOBICOWTI | Where is this? What can | eat? What | ™
(BOCHEO N X 5C) | EOIHD LINEZTTON | canl see? TiEm
This is Awajishima. In~, we ELToHEEAD, What can | do there?
enjoy~. (You caneat/see ~) |
like~. It’s wonderful.

5 | RVIED HRORY o— RO
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Hi% : 373004 & OB ZARR D, 3/4
SHEMEL - Thisis ~. In ZHi(You can seefeat __.) In ~, we enjoy ~. It” s fun/exciting/wonderful/
interesting.
Yl - PPT,a2 &7 b~ B 7O, Show and Tell” Oz < Ak, #EV KD > — K
L%E@“/E‘%b 2L " AL
FEﬁ HRT JTE nq:ﬁfl:'ﬂ"
2 HUNED Hello, everyone! Hello.
Hello, Mr./Mrs. Let’s start English class.
3 Fx Y THADIZ Let’s sing. Let’s try!
Hx oL ZAEHD
10 | 1&H VA LRI A Z T, | - Review the lesson. TEAUE
OMAROITHIRYD 2 L THNEDAT | - RASHPERILZ S | Thisis Kyoto. L
HEHD, (L TEZ TV %% | Inspring, weenjoycherry | ey
ORTA FERAHE ITE BTH | MR, W"l\’eeﬂ(ﬂ”m"?g& KHD
o\ I R ike dumplings. (hanami
ZEV KR jﬁn%?”ié‘; dago) They’re wonderful. )7
O TWANAZRGFROREIT] RS -
Nas— Richbcsicty | - SHEL BADTRED
T L, BEOASNDOKDE &R D
10 | AARDI T OO - BIRFOMEFHA THICH], | - FERDMAST ZAE EAUE
OITENTEL A M= g d | oleEBHLWTENLL |« AAGETHIZ b OITSREE | L
%) NOERBTHODFITL | 1T, HEETHZ b OITEREE | i
A=A S INGE i TGOS EHZ 2. | OLEICEEHZ D, DA
- BT TOORRAIERD, BhE | 5, DIsz.
2 A, WRfe * What’s ~ in English?®> {0~ | 5
 ZORRERRTTE B2 L, B 12 HEERE S, | PRI
BB ZEIRAD S PYIVSVANAT s e Y o)
c WRZEARZ DT OTSEERBE | D,
b HEER D,
KB D OHFREDER G
5%
15 | RAZ—3 Y R (—A8E)) vy | #3C
O XEE R, feai<, 4 Thisis ~ ARENFRA (HIX]
OfE4 2, JIN—T7WNTshow&tell | A7~79)
O e A7 5k | In~, we enjoy ~. It’s
BT wonderful. - We (can) eat/see.
Z OB Uiz | ke~
S CT 155 We have @#7).We (can) &)
’ 1E.
KFFbipE
S [ IRVIRY RVIKY > — MEA
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Hi% : AARDITTODOETZSME D NI 5 4/4
SHEMEL : Thisis ~. In Z5Hi(You can seefeat ) In~, we enjoy ~. It” s fun/exciting/wonderful/interesting.
HEfiEd.  PPT, *Showand Tell L, #EV iKY > — k
BN v
" o HOB DI .
Fﬁ Lh%@¥§§h g\, ﬂiﬁ/%/;
i HRT JTE
2 HNED Hello, everyone! Hello.
Hello, Mr./Mrs. Let’s start English class.
5 Fx Y THARDIZE) Let’ssing. Let’s try!
Oz 5 & A% . .
OATA ROAEi~T | TV Ofazfi~TLH] | Let's play ‘Shouting Game’.
SN UT 4T TToler =24 %,
BT OOEFEREIT FFDRA >k ERN

5 OATA RERZDBGER | @ Eyecontact H 4 7. C =
SCTHREE @ Clear voice M X Ht v < > o
Spring is the best season.DE FUNE i - s FFED
VN A @ Enjoy! ST, B xR = DOFAUIFR DA i

. & AH# A\

5 S L g FL& W27
Oﬁ]%kfﬁél Hello. ’C{ﬁf\_
Eb\él%\é?é% I m -~ gﬁ”%é D L/ }Eﬁn
e TR @ Thisis HAHRDSEHTZ 7T, Crs

10| OBrze s @ @@We enjoy ~ Ly
VN TR BERI LTb b e
1A 12 % PR
ISR e | BaERRRSLEES. -
ACHEEE LT D Ilike ~. F721% L

It’s fun./exciting/wonderful/interesting. E
Thank you. Inx

13 m - — THHE
BSOS BHIECRR | AT T, RCuveyy | O Weshepresenaton? 72
BRIRAY, SFECRE | MDA MRS, BEAE
+7% ) “CHj\
O= A2 h ROI
FFH~DIAL N (HA T IGE
= TBZ

ok
I5
S R0 I RV IRY > — FEoA
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7 —=": Welcome to our country
BEEE ST

2020 FPEFE SH TV DR« Lesson 4 Welcome to our country (B, Hi, friends! 1-lesson3,
Hi, friends!2-lesson2, lesson3, lesson5
BREZEL « BER (TUZRORHM) . s (5FERME, 4FHRERIR, 6 4FEED)
B (B4 /MR OEIV R, KUROHAHER & FERDF )

HBE

HARDEEA-H S HROE £ & DI RSCAEAIZ K5 <
HARIZOWTURZ A Z ENTE D
AARDE SIZHOWTHYDE Z ZRFITHONS L)z a9
HEEZ IEfEICEEXE L0, #EILCRATEY LES &5

CUREKE 2015 4512 H 21 Bk
®  SHED S RIBIEITH)N 0 0 HARDBED DT AR A b — RSB Z2 TR T
IRAL—THNT D

B TR EE

® [ARLHFOKGEATEZ L JEELSFHE ROV TR AR RGERBI A > Usx L H L L
QAYYR

® HHRYGERIIZ > THROEX ZBA LD ELTHDMN

® AT OWTHHL R IGERBLZ > TSR TE ThH e

® JN—TFTHIL TCRACEEMRDOR S 2h0 09 <52 ko & LTWaHh

What season do you like? | like . It’s warm/hot/cool/cold. In (season) we enjoy ~ (event, festival). It’s
wonderful/ fun/ exciting/ interesting/ colorful. You can go to/see/ eat/buy~/there. It’ s ~. (degree)°C. A
(seasons) is the best season (to go).

HITAA:

LIFHEIE © AARORHE (O, 256 - &) | THROE 2 Lo, #IK HEROE

2WFHE © AARDITHE, LD T 2MD, S RFHEBRDRA G200, Fhd 5

3WHHIA : AATREO DG &I 28 e D, —FmO, BETHRI T OUEH

AWFHA © OMNEBDEEAT O FEMEL ) 7 —T TARDBOATTATRHLRALZ T, BHDE
ZAREREIRA TR Do KEDFKRZ L TN Z L Z BRI 5,
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4C (4 >DOEARFRHE) NbOHT

4Cs 1st CLIL lesson | 2nd CLIL lesson 3rd CLIL lesson 4th CLIL lesson
Content THARDSE, s | THARDORHE TAHAROBED O | [THARZHET
(NZ) Eoxf KfE |« AARITE 50 Fraffdr) Bt | - SR A Z —
DR Ly - | - GFERFHIEZD | 1220 &0 YA | - 1Y 7L —T 0
FEWV - E - & | B SREa O 2, D HAFTDNA K
v, ZFHiLH - AAREMROLE: | - BEOOMGEM | — X BEDR
AAOKIR, A | - RO % A v NEAERIT
D5 (R, #E < AR A X —HIE
Ko&H)
Communication L.OL LOL LOL L.OL
(%8 The names of The names of In ~, we enjoy ~. Thisis__ ._ 1is
four seasons. It’s | events in Japan. It’s fun/interesting/ | the best (season to
warm/hot/cool/co | We enjoy ~ in~. It’'s | exciting/ go). In ~, we enjoy
1d. fun/interesting/ wonderful. You can | ~. You can eat/go
In~, we enjoy ~. | exciting/ wonderful. | eat/go to/see~. How | to/see
We can eat~. 1 | What season do you | about you? It’s
think ~ like best? I like . | LFL fun/interesting/exc
LFL LFL Where is ~? iting/ wonderful.
What season is What do we enjoy When is the best LFL
1t? Why do you in ~? season there? What’s this?
think so? How What do you think | What can we see/ | What can we
do you feel in ~? | of ~? Do you like it? | eat? Isit warm/ | see/eat?
Where are they? | They have~ hot/cool/ cold Is it warm/hot/
Do you want to LTL there in ~? cool/cold there in
go there in The expressions of | LTL ~?
summer/winter? | reasons why they How about ~ing? LTL
LTL like the season. What do you think? | What do you
Names of foods What’s ~ in I think~. think?
not yet studied. | Japanese/English? I think~. What’s ~
The expressions in
in calculation. Japanese/English?
Do you have any
questions?
Cognition LOTS Git& - # | LOTS Git& - #if# - | LOTS & HOTS(# | LOTS & HOTS(#E
(BEBYEE) | f# - oD I ) fif « WY - S3AT < BE | fR - S - S0 - B
FHiRRMEOER | AARLHROITEL | Al - AliE) fili + AliE)
Blamy R o | Mo, ) B E ) | Ak ORI Sicl | BEZ LICBEDO
R DENITK REFNDLDIZEN | FREBBIZIN—T | Jix TE 57200
D& HREER | BITeEFEHiLmD TREDOGFTZR | KiETHRITT 5, H
DRLGEHD, ViNE R TR E R
RIS, %
Community —HFoBARMR | o AARMERO AT = X 7R, TN—T—>BED
(W %) | oBFCONT [ THICOVTDZ A | HEZEATHRAD | OLFNIOWTEH
[Culture DA X z Do D OB &
ik - B | Zv—7 K | I—T S EBHRT | IA—T>BEOO | IR THENTD
HfiR) HEL DA TITo TG a o | AFTNCHOWTCHEIEA | A— [To THhiz
AR Y TBEOOMHHTOE | IRATRAZ—%2E | W) EESTBHRe
v— FEEA FERBEH D, %) HRORMN-T &
A=Y IRY > — | HA-IRVIED o — | 2AZER D,

NEYN

NEYN

RYIRY > — hiL
A
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The CLIL Lesson: Welcome to Our Country

AREFO B -

Al (AARMROKIR) . BWVERWEONE, B EEROFAE
SEEMEL : UZE, A 04T, XA temperature (Celsius, Fahrenheit, degree) |,

1/ 4 RS

X (multiply by,

divided by, plus, minus), It’s warm/hot/cool/cold. It’s wonderful/ colorful/exciting/fun.
iy - f535% . WROGEEPPT), 5/ A AMK, &# (PPT), V—23—F

AfE R

g BEREOSTEEE REOSHEEE BETEE) Wb - BB
Bkt (Communication) (Communication) (Cognition) pRfiE
(Content) (Community/C
ulture)

1k s> D | Hello, everyone. Hello, Mr. / Ms.~. PRAA/ I —% - fEA
24y How are you, __ ? I'm ~.
IEYN O TRAD—F] Fxrv | OF ¥ VEED FOAE/ERR —F T -
( 10%) 4 OFEBELZ R TUEDF < Bt 7eREE) | T v—T

Oxt# D 5 HE (U Z) A BNFEZEL D

Look at the screen. . REDIEZ T EMD | ZIEOER LS

Where is this? Thisis | I think it’s ~. - HARDMZ

~. It’s hot. I see snow. FNENDED

What season is it? OWNZFErx TERLIV | ZHaHm5b,

Why do you think so? %

OIn summer, we can YR TR D BiEE

eat ~. OWe can eat

/we enjoy fireworks. watermelon.

KTy VI RLTY We can enjoy the star

< festival. Tanabata
15E) 1 O&%E (KR 7 (It’s) Okinawa. FLIEERNSH | & - T u—
( 1540 | 7) CKURDER | 7 -

This is a bar graph. (Because) they have a | #ihf < |z&-5< | =7

This is Kyoto. lot of rain in June.

Where is this?

Why?

FUH /AR
15HE) 2 OBRAREMHROE~ FUIEEREISH | K e I —T
( 15%)) | What's the It’s ~ degrees. [ CH ot o

temperature OMFROKIRMEDE | KRS DD

in June? A NS

How about Hawaii? MHRfT N2 & F=1.8C +32

O¥RLHKX (H=C) | ORBOFLENES | C=(F-32)+1.8

SO [E 250 . 2 OEOKIE

It’s ~ degrees WSS A

Fahrenheit.

It’s ~degrees Celsius.
PRV iRy « | Write your reflection RiRY >— LA A - —5
&0 oS | sheet. Thank you, Mr./Ms.
( 349 See you. See you.
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The CLIL Lesson: Welcome to Our Country
AEFDHEE THARDOK | AARDEY | ATE, 2 R2FEHOEBOIR )7, e Dk, B
ORI (4P DIsR T

==E

=t Bl : We/They have ~ in ~. It’s warm/hot/cool/cold in ~. T like ~. In ~, we enjoy ~.

wonderful/ colorful/exciting/fun.

Wligd 2 6o - Zam: AN, £pTcBd &R (PPT) / Ak FERHE

2/ 4 WERY

It’s

N BEEOSHEEE REOSHEEE BEZTEE) w2 - ERE
Bkt (Communication) (Communication) | (Cognition) PR
(Content) (Community/
Culture)
h> DES | Hello, everyone. Hello, Mr. / Ms. ~. | BRf# « )& —7 - A
274y How are you? I'm ~.
1 E N O THAD ] Fx>Y | OF v YaEs> | iiE- B85 | —F - 71—7
( 15%)) OFfi, KEDEHE - FEIOITEE
OShouting Game O2WDITHELRK | M5
OFHOITEOMITOH: | & - R L AT
vl IRETE D, R THgEBH &
- In ~, we enjoy??PPT % | O1THEHDOF WV, [ AR IR AR T |
5, BADIR 2 T MFCEE)
., BRENOEEERED In ~, we enjoy~.
O%HEbAEFTEB It’s fun/exciting
It’s Wonderful/
fun/exciting/wonderful. interesting. JTE: What season do you like?
Ol % 72 =12 2 1R HRT: | like autumn. In autumn,
3 we enjoy hiking. It’s fun.
T=hdH o
15HE) 1 OROITE, 40 ORofTED sy | FEE-HEfE - IGH | —F -7 r—7 -
( 104 This is ~. Where is ~? AR ORAREHRD 5PN
They have ~in~. WZEZD T3, 420 DLz
They/We have ~in~, too. Tt’s ~. OMHFOKIED
It’s ~degrees Tt’s fun/ 24
Celsius/ Fahrenheit. exciting/interestin
g.
T5E 2 OB ARDAFORMIOH: | OFEDOZ A X2 | il - B -5 | —F - 7 —7 -
( 15 %) vl BRZIBMWOHNL | OM-oTnDHHAR
OfEFhATOERERN bR | ITELD, DAFIZDNT
=25 BRELRZED
DG EZ % It’s ~. OFrif. BHED
(BmEoO Ny & | We enjoy ~. (CEx5%E, AD
-7C) W)
(PPT) (RA ¥ —R)
Where is this? What can
you
eat? What can you see?
BoiRYy - Write your reflection RiRY >— bED —F - fEA
0 s | sheet. A
( 343) See you. Thank you,
Mr./Ms.
See you.
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The CLIL Lesson: Welcome to Our Country
AKREOHIE THROBED DT DR FE2HD, BEDDGHE 7 V—TTEX D,

= REFER This is ~. In ZEHi(You can see/eat ) In ~, we enjoy ~. It’s fun/exciting/wonderful. You can
go to/see/ eat/buy~/there. It’s ~. (degree)C°
HEMT D L0 FEEE . AT - RO GO PPT, WEMNRSAFTOFTE, KA X —AOH,

3/4 W

T FELEDLAMOM A FEEME, o0, vV vy
N/ BEE DSIEEE REDSFHEES BETEE) WL - BB
EZ g% (Communication) (Communication) (Cognition) il
(Content) (Community/
Culture)
G DR Hello, everyone. Hello, Mr. / Ms. ~. pie2b e e —% - EA
2 4) How are you? I'm~.
HHE o HARD—H] oF ¥ UVESD RURBRARNGH | A e T -
( 15 %) OFRAR D F3 5 % 18 BEH KB Al -
ofg # LCHOARI#EE | TRITD
#EA“Skip through the
Seasons” oRT NI VB X
R T 2 RELA1EH DWW OMEISH L
This is ~. It’s warm. .. TKEL LT AN
Yqu can eat/ see ~. In ~, we Ld D
enjoy~. It's fun/ You can eat/see/buy/
wonderful/exciting. go to ~. In ~, we enjoy
ONT THWIIBIEDD | jpg fun/exciting/
Gt & wonderful.
Inzx 85 FEERBEREE) | It's ~. (degree)°C.
~ is the best season
(to go).
15E) 1 oI N—TTEEDHD o H ARFE TE R | selEhcH —F - IN—7
( 10%) BT ORI L %5 25 L BEH sk 2
ocarvkvF vyt s | BEREELDD WTBEDDY
- BEOORA Y Vb | EOHRESCH | FTEB X 5.
FTn<, BELIERICTES
[FHLHIThis is ~. =, BEDLDOHETE
In ~, we enjoy ~. It’s ~. w5,
It’s fun/exciting/wonderful. | #5528y & pes B35S
DA b LI ER
PBLE 25 2 5,
15H) 2 oBETEE) OWFERBLAZ XD | IWHIHT —F  IN—7
( 15%) 1EBE) 1 123N TR Thisis~. In~, we SEAh/AE
KHEEEZ, KAz— | oy~ RA B — 2 AERK
&5 LCHER, s L3515 0 OB
SO E D . ol fun/exciting/wonderful b IR GRS
BT 5, %
Ry - Write your reflection sheet. | #E 9V > — FEEA A - —F
Y DR See you. Thank you Mr. /
( 3% Ms.....
See you.
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The CLIL Lesson: Welcome to Our Country
RO B : ARZRENT 5, BEDOLFTZHEB IR TEX D,

=Zh

= sef £} This is ~. In ~, we enjoy ~. It’s fun/wonderful/exciting.

4/ 4 BERE

T 500« Zh - WEMMER LA AZ— [ A FELHE
NE - B | IBEE OSEED REDEFEEE BZTEE) W - E AR
(Content) (Communication) (Communication) (Cognition) (Community/Cultur
e)
& DS | Hello, everyone. Hello, Mr./ Ms. ~. gl el EE| —F A
(2 4%) How are you? 'm~.
BA o NHARD—4] oF XY VEED AL IR/ELAR —FK - IN—"
( 87) ofIT DRI EEE | oK THEE S H fEA
0T IN—TTHIIT D o/ IN—TF THE & FDH
FHLAE BN TA Z RLTHRR
> T % i
151 OBEZ LKA EARDFERILND BRAEE H] TN—"T « —F%
( 30%7) WS DM &S T FEA /R {(EPN
54311 BE BETD
x 6 BE This is ~. It’s warm.... | FERZHE T
About ~ degrees. HARDL AT
Ais the best (season to | >4 %,
go).
You can eat/see ~.
They/We have~ in ~.
In ~, we enjoy ~.
" It’s fun/wonderful/
Oj\ﬁié%ﬁfﬁﬁ exciting.
xﬁﬁ . AN ONT
* IFIZ DN T R CE— NTOFE Iy T
Who wants to go to~? F1 5, 525
Why? .
Is ~ interesting? ﬁé@%iﬁ(])
« REIZONT OKEDRFTL - 5'575‘27}%
Bl b T 5 rEEEx LS, | BAED
TRLEEZA
Ry - Write your reflection | Thank you Mr. Ms.~. WA« —FF
& pEEs | sheet. See you.

( 5%)

See you.

% F % >/ CD: mpi “Japan Chant”
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The ordinary style
A elementary school

JELHEELIS— Reflection Sheet

Class (27 7 %) 6- Name (£Hi)

v 1st period
1. THROWNZE] OF ¥ VN I52FT°?
Can you chant Nihon no shiki?
EEDTNLY Dol DRLEEDBIZONT oL DARLTES WEOHS THAFEH-T
still difficult say it slowly after a teacher say it slowly say it with a usual tempo
2. ZEIORA_YRCEM O — R & L CHREEEL S
S ®
Can you say names of seasonal pictures in English? — A - ) -
EELTNLD K& —HER D —~NTRALENERD BiE2 b CRME RS
still difficult with friends almost say it alone say it with confidence
3. SHOIENCHEATSINTEELEZN?
Could you participate in the class willingly? ‘
HED FZLET nivic
Not much a little S0-SO

B ("oWeHE - R L2 L ) Feedback
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JELHEELIS— Reflection Sheet

Class (7 7 A)6-

v<2nd period

Name (44 if)

1. A EA T E ORI B LTS
EEW, BAERTEMEZE 5N T
TETN?

When you listen to the story, can you say

HEZb->TEZD

@ © ©

EELFALL KIS E—f725 —~ANTHRALNERD

names of the seasons? still difficult with friends say it by myself say it with confidence
2. AV a—THFHERONHLTIZE0,
KIZH L& ek 52 59 2L BT @
X ®
EELTNLL FEITZT R bHERND  FEHZTRO6FATHITS FEiHHA S F A THIT 2
When you participate in the interview still difficult catch a season only tellaseasononly tell a season with a reason
activity, can you mutually tell a favorite
season with a reason?
3. HSHDOIEHMEATHIMTEE LIEA?
Did you participate in the class willingly? @ ‘ ‘
HEY JTILET ZTNRYIT TJE/UT
Not much a little S0-S0 Wllllngly

JEAE (ROW=EF - BRLI-Z &7 ) Feedback
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R KELE— Reflection Sheet

v¢3rd period

Class (77 *) 6- Name (£gi)

1. MEE) 2R LT fiéu v PELIrZ
&) HEWT, JGECEFHNEAETN?

In the review, could you say a name of seasons when
you hear seasonal things we can enjoy?

® O ©

BEZb->TS25
say it with confidence

FELTHLN KIZH L =D —NTRAUENERD
still difficult with friends say it by myself

2. AARD ThEx 25RO/ 2L T]
23V, ZOTHIORBI A S D LR TE
S iiVs

Can you say introductory sentences about a
prefecture?

® © ©

FELT AL FAEDRIZONTRD  F—T— RBDIUIN ONF XD F—U— RBOIIUI—ATE XD
still difficult repeat after a teacher say some if | have a hint say themall with hints

. TRARZRN %) OISR Z N LT
IEZEV, DL RWEHZRGEE TR
ALETH? ) “What's hanami in English?”
(How do you say hanami in English?)

Can you ask a question in English when you want to

®@ © .

FRLTINL FAEDRITONWTRLERD AL —ATERD —ATiEoEh 5

know English? still difficult repeat them after a teacher almost say themall say them clearly
4. S AOEIMTEATSINTE L LIZ?
Did you participate in the class willingly @ ‘ ‘
HEY ER S5 FHRDIZ Sy CHEAT
Not much a little S0-S0 W|II|neg

JEAE (RO - R LT-2 L7 ) Feedback
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ve4th period

R KELE—I~ Reflection Sheet

Class (77 A) 6- Name Al

1. TBTTOOGFEE L& D) OrFEzE
WHI LT 7Z2&0, BilA 2 2 THGE TR
T OOEF AR CE £ 702 ® @
Can you introduce some places to visit with a reason
in English FEETHLY ARBREIITLL T —ATRALDEAS BlEzb-CTEAS
still difficult with friends’ or a teacher’s support say it mostly say it with confidence
2. [T TOOEFERIT LE 51 OiF#EEE
WHLTLIZE W, KEDFERZFNTH
FATR 5 = AT E 0 ® g
Can you understand what other peers present in
English? FEEFLD i FEECHENEFR HEDE THI2W S FEAEDD
still difficult with pictures without pictures, if it is what | have learned in the class moastly
3. S HOIEENZHEATHINTEE Lian?
Did you participate in the class willingly? @
HEY T Tz B THAT
Not much alittle S0-50 willingly

AR GROWeE - BRLIZZ L72 L) Feedback
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CLIL-oriented

Aelementary school
B elementary school Class (77 X) 6- Name (i)
v 1st period

i KELE— Reflection Sheet

1. @S0G EZ BT FHIOART Kfr (Fu, 280
72E) OFEEEZF O ZENTEETN?

Can you say names of seasons and express about climate in
English?

@

FOEL 2D
with friends

if:“&f;‘g)u y

still difficult

—NTlAENEZD
say them by myself

BfEZboTaliEx5
say them with confidence

2. DA~ BWIRFORRS) — R THREA S 5 &N

TEETN?
Can you say names of seasonal pictures in English?

@ © ©

FRELTLY FEE—HRD —NTRAENEZD BlEEboTaHE2S
still difficult with friends say them by myself say them with confidence
3. H{LOE S EOKIRDOFFE BT ONT, HGE4 P
THZENTEETN?
Can you understand the explanation about the @ g
temperature units in English?
FELTL EOKGESEA CHLL AT ERE AT, —ATHLAGBEHST
still difficult with friends’ or a teacher’s support  figuring it out froma calculationsystem ~ Yes, I can!
4. A HOIEENEA TRINTEE LIZD?
Did you participate in the class willingly? @ @
HED FTZLET % oc DIz B/ CHEAT
Not much alitle willingly

AR (RO E - R L7722 &) Feedback
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& hELE-— Reflection Sheet

Class

v¢2nd period

(77 A) 6 Name £Hi)

1 A2 a—TFERWH LT ZSN, 2D L4
SR AARZE D LN TEE TN

When you participate in the interview activity, can

®@ ©

you mutually tell a favorite season with a reason? FEOTNL B ARLEE RS FEEIRLEA TS FHLER LS TS
Sitill difficult catch names of seasons say names of seasons sayand understand names of seasons
with reasons
2. TR i) Zfe 9 DiEEh 2 BN LT 72
VY, FEE TR AP T T E E TN
Can you introduce Awajishima (Kyoto) in English? @ @
FELTHL JTEORIOWTRLERD KEE—HRbEXS —NTRAENERD
still difficult repeat after a teacher with friends say it mostly
3. S HOIEENZHEA TSINTEE LI
Did you participate in the class willingly? ®
HEY JZ LT IRV HATH#AT
Not much a little S0-50 willingly

AR (RO - R LI-Z 272 ) Feedback
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R EELE-—~ Reflection sheet

Class
v¢3rd period

(7<) 6- Name (4HT)

1. #AROBAMNEOMEEZ BN LT 7ZE0,
AL R THERRIBEE S ) Z LN TEEIn?
When you listen to the story, can you say names of the

® O

seasons? .
O . nd
*This activity was conducted in the 2™ period at B RIS RS —ATRALAILRIENEAS BlEE boTERD
school. still difficult names of season  say names of seasons and about climate by myself with confidence
2. ANEIDATEA AN LT 7EEV Y, 1THOR A [#
WTOND 002
Can you understand explanations about foreign events in @ @
English?

FELTALY EHOLETZT 2 600% [E LATHOYRI72 500D
still difficult catch names of countries catch names of countries and events mostly understand

BEOPESDSTIZNNT 2 NDDD

3. TARERIT 2 OUTEEZ BN LT EE
VY, DLW EREIGEE TRRLNE T
%) “What's hanami in English?”
(How do you say hanami in English?)
Can you ask a question in English when you want to know
English?

@ ©® S

FIELA N FAEDRITONTRLERD RhEP—NTERD —ATII-&EV LE25
still difficult repeat after a teacher say it mostly by myself say it clearly

4. S HOEBNIEAL TSINTEE L2
Did you participate in the class willingly?

@ ©

HED JZLET IRV B CilA T
Not much a little S0-50 willingly

AR (RO - R L7-2 L7 ) Feedback
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R KELE— Reflection Sheet

Class

Yedth period

(75 2) 6-2 Name (4Hi)

1. [BTTDOGERN L LD oifEiz -
HLTL &V, B A% 2 THsE Tkﬁ“@“&b
DGITERENTHZ N TEETN?

Can you introduce some places to visit with a reason in

® ©

) FEOTHLY KEBRENTTH b AAUL —NThRAENEZD BlEZboTE25
English still difficult with friends’ or a teacher’ssupport ~ say it mostly by myself say it with confidence
2. TBTTODEFERIT UL D) OF#EhE
H LT 730, AOEDFRFZ MV THA A B
ff 5 2 LR ETN? ® @ g
still difficult with pictures  without pictures if it is what | have leamed in a class Mostly
3. A HOIFENTEA TSINTEE LI ?
Did you participate in the class willingly? @
HEY TS FAIRVIT B CEEAT
Not much a little S0-50 willingly

A (RO F - R L2 72 L) Feedback
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Appendix 8
FHTT o —h —AEREEEIC OV T—

6 4 ¥ 4R
D SEFEIEENO T A TR HIEITETH Bk
Y oY 4 LTHZHES 3.5 2. HEVEDAN 1. B
@ ANEFEEEIOZ T ATIIRBMBAZHIRL TV D
4 LTHZHES 3.5 2. HEVEDAN 1. B
® HEEEEHOI/TATEE - SHEEKERR
IHDONIHATND 4, ETHEHES 3, HH 2. HEVEDAN 1. Bbin
@ HEEEEEIOZIATIZESIINAIT->TND
4 LTHZHES 3.5 2. HEVEDAN 1. B
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Pre- questionnaire
Class 6-

—About English Language Activities classes—

Name

@ I'm interested in participating in English

4. | think so very much. 3. I think so.

Language Activities classes. 2. 1 don’t think so very much. 1. Idon’t
think so.
@ 1 positively take part in classes. 4. | think so very much. 3. I think so.
2. I don’t think so very much.  1.1don’t
think so.
©® 1tell my family or my friends the words 4. 1 think so very much. 3. I think so.
that I learned in the class. 2. 1don’t think so very much. 1. Idon’t
think so.
@ Itry hard during English classes. 4. 1 think so very much. 3. I think so.
2.1 don’t think so very much. 1. Idon’t
think so.
®  Icollaboratively learn English by 4. 1 think so very much. 3. I think so.
practicing with my peers. 2. I don’t think so very much. 1. Idon’t
think so.
©® | like English Language Activities classes. 4. 1 think so very much. 3. I think so.
2. I don’t think so very much.  1.Idon’t
think so.
@  I'want to study English further. 4. | think so very much. 3. I think so.
2. 1 don’t think so very much. 1. Idon’t
think so.
| want to talk with foreigners in English in 4. 1 think so very much. 3. | think so.
the future. 2.1 don’t think so very much. 1. 1don’t
think so.
©@ TI'minterested in English and foreign 4. 1 think so very much. 3. I think so.
cultures. 2.1 don’t think so very much. 1. 1don’t
think so.
| can say the English words that | learned 4. 1 think so very much. 3. | think so.
in the classes. 2. 1 don’t think so very much. 1. Idon’t
think so.
@ I can understand what teachers and friends 4. | think so very much. 3. I think so.
say. 2. 1 don’t think so very much.  1.1don’t
think so.
@ Itry to speak English with teachers and 4. | think so very much. 3. | think so.
friends in English as much as possible. 2. I don’t think so very much. 1. Idon’t

think so.
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Post-questionnaire for the ordinary class: Focusing on familiarity with English sounds
and sentences.

Class Name

4. 1 think so very much. 3. I think so. 2. 1don’t think so very much. 1.1 don’t think so.

@D I'm interested in participating in English Language A 3 ) )
Activities classes. ' ' ' '
@ | positively take part in classes.

P y P 4 3. 2 1
@ Itell my family or my friends the words that I learned in
the class. 4 3 2 1
@ 1try hard during English classes. 4 3 5 1
® I collaboratively learn and practicing English with my
Deers. 4. 3. 2. 1.
©® | like English Language Activities classes. 4 3 » 1
@ 1'want to study English further. A 3 ) 1
| want to talk with foreigners in English in the future. A ; ) .
©@ TI'm interested in English and foreign cultures. A 3 ) 1
| can say the English words that I learned in the classes. A 3 ) 1
@ I can understand what teachers and friends say. A , ) .
@ |1try to speak English with teachers and friends in
English as much as possible. 4. 3. 2. L
@ 1 can chant Nihon no shiki better than the first class. A 3 ) L
I can collaboratively work with my friends when A 3 ) 1
preparing for our presentations. '
@ Making presentations is interesting. 4 3 ) 1

Comment for this unit
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Post-questionnaire (CLIL-oriented approach)
—About English Activities classes—
Class Name

4. | think so very much. 3. 1think so. 2.1don’t think so very much. 1. | don’t think so.

@ I'minterested in participating in English Activities
classes. 4 3 2 L
@ | positively take part in classes.

4 3. 2 1
@ I tell my family or my friends the words that | learned in
the class. 4 3. 2 1
@ Itry hard during English classes. A N ) )
® I collaboratively learn English by practicing with my

I like English Activities cl :

©® e English Activities classes . N , .
@ I want to study English further. A N ) L
I want to talk with foreigners in English in the future.

4 3. 2 1
@ I'm interested in English and foreign cultures. A 3 ) )
I can say the English words that | learned in the classes. . 5 , .
@ I can understand what teachers and friends say.

4 3. 2 1
@ |1try to speak English with teachers and friends in
English as much as possible. 4. 3. 2 L
@ It was interesting to compare traditions and festivals in
Japan to other countries and also how common 4. 3. 2. 1
measurements are made such on temperature.
It was fun to use English to study other subjects such as
social studies, science and math. 4 3 2 1
@ Making presentations is interesting.

4 3. 2 1
Comment for this unit

Thank you.©
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<{>Post-questionnaire for a teacher (the ordinary class: Focusing on familiarity with English

sounds and sentences)

(DA homeroom teacher is suitable to
teach English Language Activities
classes, because he/she
understands pupils very well.

4. | think so very much.

2. I don’t think so very much.

3. | think so.
1. I don’t think so.

@ Team teaching with a specialized
teacher like an English teacher of a
junior high school, JTE or ALT is
useful to teach English Language
Activities classes.

4. | think so very much.

. I don’t think so very much.

3. 1 think so.
1. I don’t think so.

@ If @ iscarried out, a homeroom
teacher should have some say in the
content of English classes.

4. 1 think so very much.

. I don’t think so very much.

3. I think so.
1. I don’t think so.

@ 1 have time to prepare for English
classes.

4. | think so very much.

. I don’t think so very much.

3. | think so.
1. I don’t think so.

® | have time to study the materials
to use in English classes.

4. 1 think so very much.

. I don’t think so very much.

3. I think so.
1. I don’t think so.

® Pupils participate in English
classes more positively than when
they were in fifth grade.

4. | think so very much.

. I don’t think so very much.

3. I think so.
1. I don’t think so.

(@ To achieve Active learning,
interviewing and other activities
should be conducted in groups.

4. 1 think so very much.

. I don’t think so very much.

3. | think so.
1. I don’t think so.

Teachers should conduct English
Activities in English as much as
possible.

4. 1 think so very much.

. I don’t think so very much.

3. I think so.
1. I don’t think so.

@ 1 praise pupils a lot in the class
for work they have done.

4. | think so very much.

. I don’t think so very much.

3. 1 think so.
1. I don’t think so.

Pupils like English Language
Activities classes.

4. 1 think so very much.

. I don’t think so very much.

3. | think so.
1. I don’t think so.

@ Pupils participate in classes
positively.

4. | think so very much.

. I don’t think so very much.

3. | think so.
1. I don’t think so.

@English Language Activities
classes are helpful to build a class
because they foster their the pupils’
communicative competency.

4. | think so very much.

. I don’t think so very much.

3. | think so.
1. I don’t think so.
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OHE~D 7T 47—k (CLIL-oriented)
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{Post-questionnaire for a teacher (CLIL-oriented)

@ In teaching like CLIL-oriented utilizing
cross-curriculum, a homeroom teacher

4. 1 think so very much.

3. | think so.

their the pupils’ communicative competency.

think so.

should teach English classes, because 2. I don’t think so very much. 1.1 don’t
he/she knows the content of the subjects think so.
and how pupils are very well.

@ Team teaching with a specialized teacher 4. 1 think so very much. 3. I think so

like an English teacher of a junior high 5 1 don’t think so very much. 1. Idon’t

school, JTE or ALT is useful to teach English ' think so ' '

Language Activities classes. '

@ If @ is carried out, a homeroom teacher 4. 1 think so very much. 3. I think so.

should have some say in the content of 2. 1don’t think so very much. 1. Tdon’t

English classes. think so.

@ Thave time to prepare for English 4. 1 think so very much. 3. I think so.

Classes. 2. 1don’t think so very much.  1.Idon’t

think so.

® I have time to study the materials to use 4. 1 think so very much. 3. I think so.

in English classes. 2. I don’t think so very much.  1.Idon’t

think so.

® Pupils participate in English classes more 4. 1 think so very much. 3. I think so.
positively than when they were in fifth 2. I don’t think so very much.  1.Idon’t
grade. think so.

@ ltis good to teach English Language 4. 1 think so very much. 3. | think so.
Activities classes with the content 2.1 don’t think so very much. 1.1 don’t
utilizing the knowledge being ' think so ' '
appropriate for them. '

Teachers should conduct English 4. 1 think so very much. 3. I think so.

Language Activities classes in English as 2. 1don’t think so very much. 1.1 don’t

much as possible. think so.

© English should be taught pupils not to be 4. | think so very much. 3. I think so.

able say target sentences, but to 2. 1 don’t think so very much. 1. Tdon’t

communicate in accordance with the content. think so.

Pupils tried harder to prepare for their 4. 1 think so very much. 3. I think so.

presentations and were more interested in 2. Tdon’t think so very much. 1.1 don’t

classes than usual. think so.

@ Pupils participated in classes more 4. 1 think so very much. 3. I think so.

positively than usual. 2. I don’t think so very much.  1.Idon’t

think so.

@2English Language Activities classes are 4. 1 think so very much. 3. I think so.

helpful to build a class because they foster 2.1don’t think so very much. 1.1 don’t
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Appendix 9

Figure 12. Collocation network of Class 1 by KH Coder (Japanese)
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Figure 13. Collocation network of Class 2 by KH Coder (Japanese)
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Frequent words in Class 1(English)

1 | English(29) | 11 | prefecture(7) 21 | how to say(4) 31 | each(3)

2 |be able to|12 | myself (7) 22 | know(4) 32 | others(2)
say(21)

3 |season (18) |13 | many (6) 23 | presentation(4) | 33 | Kyoto(2)

4 | four 14 | memorize (6) | 24 | picture(3) 34 | language(2)
seasons(17)

5 |say(12) 15 | introduction(6) | 25 | event(3) 35 | at first(2)

6 | fun(9) 16 | Japan (6) 26 | today(3) 36 | next(2)

7 | like (9) 17 | variety(5) 27 | class(3) 37 | be able to

)
8 | difficult (9) | 18 | try hard (5) 28 | for the  first | 38 | write(2)
time(3)

9 | think (8) 19 | listen (5) 29 | alittle(3) 39 | food(2)

10 | place (8) 20 | friends (5) 30 | understanding(3) | 40 | word(2)

Frequent words top in Class 1(Japanese)

1 | #35(29) 11 [ 15(7) 21 [ E0H(4) 3L [znzh

)
=251 |12 | A0 22 | 5 (4) 32 1)
Z=Hifi (18) 13 |72 < & A28 | %K@Y 33 | mU#(2)
(6)

4 | UZE(17) 14 | "z %56) |24 |#(3) 34 | FEQ)

S |9 (12 15 | #8471 (6) 25 | 175(3) 35 | ®&H(2)

6 | HLU(9) 16 | HA(6) 26 | 5 H(3) 36 | &(2)

7| 5Z(9) 17 | A w5 2T | 172EQ) 37 | Kk D (2)

®)

#ELN9) 18 |HIED(B) |28 | ¥IHT(I) 38 | EHL(2)
5 (8) 19 | E<(5) 29 | 1L(3) 39 | B(2)

10 | 55 (8) 20 | ACE(5) 30 | HME(3) 40 | HiEE(2)
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Frequent words in Class 2(English)

1 | English(41) |11 |event(9) 21 | introduction 31 | now(4)
()

2 | season(31) 12 | presentation | 22 | voice (5) 32 | be able to
9) do(4)

3 | beableto 13 | beableto 23 | Japan (5) 33 | alittle(4)

S ay(30) know(7)

4 | know (15) 14 | myself (6) 24 | listen (5) 34 | food(4)

5 | think (14) 15 | place (6) 25 | different(4) 35 | prefecture(4)

6 | say(13) 16 | friends (6) 26 | Fahrenheit(4) | 36 | practice(4)

7 | today(11) 17 | Hawaii (5) 27 | fun(4) 37 | variety(3)

8 | difficult (11) | 18 | foreign 28 | try hard(4) 38 | picture(3)
countries(5)

9 | learning (10) |19 | howto 29 | temperature(4) | 39 | conduct(3)
say(5)

10 | like (9) 20 | use (5) 30 | climate(4) 40 | country(3)

Frequent words in Class 2(Japanese)

1 | 2%55(41) 11 | 175(9) 21 | #BIT (5) 31 | 4@4)

2 | ZHi(31) 12| %% (9) 22 | = (5) 32 | TEHMA)

3 | §x%(30) 13 | i 5 (7) 23 | HA (5) 3 | L@®)

4 | F1%(15) 14 | H43(6) 24 | f< (5) 34 | B W(4)

5 | B 5(14) 15 | %Ar (6) 25 | E9(4) 35 | #IENFIR(4)

6 | =5(13) 16 | A (6) |26 | #K(4) 36 | i (4)

7 | 5R0 17 | DA (5) |27 [ HLW@) |37 | 0WANAQR)

8 | #ELLV 1) 18 | 4+EH(5) 28 | JHIE % (4) 38 | #£@0)

9 [ %E(10) 19 [SvhE) |29 | &) 39 [475(3)

10 | 47 %(9) 20 | use (5) 30 |climate(4) |40 |[EH(@3)
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Frequent words in

‘elementary school B’ (English)

1 | English 17 | be able to say | 33 | climate (11) 49 | show(8) 65 | others(6)
(115) (21)
2 | difficult (74) | 18 | be able to | 34 | prefecture (11) | 50 | understanding(8) | 66 | all over
do(21) again(6)
3 | season (52) 19 | word (19) 35 | food(11) 51 | alittle more(7) 67 | abroad(6)
4 | introduction | 20 | interesting 36 | reason(11) 52 | Okinawa(7) 68 | picture(6)
(50) (19
5 | think (48) 21 | Kyoto (17) 37 | calculation 53 | temperature(7) 69 | person(6)
11
6 | presentation | 22 | thing (15) 38 ((:ou)ntry (10) 54 | activity(7) 70 | prefecture(6)
43
7 1Eun)(41) 23 | understandable | 39 | investigate(10) | 55 | notice(7) 71 | Japanese(6)
15
8 | alittle (41) 24 I(:ah)renheit 40 | try hard(9) 56 | see(7) 72 | listen(6)
14
9 | know (41) 25 Enygelf (14) 41 | four 57 | like(7) 73 | study(6)
seasons(9)
10 | Japan (36) 26 | unit (14) 42 | explanation(9) | 58 | next(7) 74 | good(6)
11 | temperature | 27 | how to say(13) | 43 | friends(9) 59 | place(7) 75 | surprising(5)
32
12 gay)(28) 28 | Celsius (13) 44 | game(8) 60 | ask(7) 76 | group(5)
13 | be able to | 29| tell (13) 45 | memorize(8) 61 | pronunciation(7) | 77 | learning(b)
know (26)
14 | foreign 30 | use (12) 46 | event(8) 62 | catch English(7) | 78 | enjoy(5)
countries(23)
15 | class (23) 31 | variety (11) 47 | variety(8) 63 | name(7) 79 | consider(5)
16 | different 32 | many (11) 48 | others(8) 64 | practice(7) 80 | this time(5)
(21)
Frequent words in ‘elementary school B’ (Japanese)
1 | 3&FE(115) 17 | 525 (21) |33 | &M= (11) 49 | £7(8) 65 | 1Z7:(6)
2 | EHEL VN (74) 18 | Hizk % (21) 34 | & (11) 50 | HRfi#(8) 66 | & T(6)
3 | Fffi (52) 19 | HFE(19) 35| &~(11) |51 | &5 L(7) |67 | #EHN6)
4 | fEIT (50) 20 | wEV (19) | 36 | FEH(11) 52 | JHiH(7) 68 | #2(6)
5 | 5 48) 21 | 5#B(17) 37 | BHE (11) |53 | IRE(7) 69 | A(6)
6 | #E (43) 22 | # (15) 38 (10) 54 | 1&HE)(7) 70 | #BIEIT I (6)
7 L@ (23] 505 @15) |39 #H<n@0) [55 | &3 (7) 71 | AAGE(6)
8 | L (41) 24 | #EIX (14) 40 | EHAE % (9) 6 | D (7) 72 | f< (6)
9 |5 (41) 25 | H747(14) 41 | PUZR(9) ST | & (7) 73 | #h5H(6)
10 | B (36) 26 | B{7 (14) 42 | FHiH(9) 58 | k(7) 74 | BV)(6)
11 | &R (32) 27 | SVH(13) | 43 | KE(9) 59 | BEN(7) 75 | ’>< D (5)
12 | 595 (28) 28 | X (13) 44 | 75— 1 (8) 60 | 125 (7) 76 | 7 v—7(5)
13 | Z1i % (26) 29 | [rx25(13) |45 | ®&x%5(8) 61 | FEE(T) 77 | -#(5)
14 | 44[E](23) 30 | 55 (12) 46 | 1795(8) 62 | BIZHELD(7T) | 78 | HLIp(5)
15 | B2 (23) 31 | variety (11) | 47 | 4 4 (8) 63 | 4 Hi(7) 79 | 2 %(5)
16 | i# 9 (21) 32 | many (11) 48 | fih(8) 64 | #E () 80 | A [al(5)

168




