HHBEERF

R 21 R E Etm

D Y%

A Comparative Study Between Oral Interpretation and the Melodious Approach.

Hs HHEEER  FEA HEHFE

W

EERSL SWED

REHEAL EAHR

WEHBEL REEXT



A Comparative Study

Between Oral Interpretation and the Melodious Approach

A Thesis Presented to
the Faculty of the Graduate Course
at

Kyoto University of Education

In Partial Fulfillment of
the Requirements for the Degree of

Master of Education

IMANISHI Tatsuya

(Student Number: 085078)

Kyoto, Japan

January, 2010



ACKNOWLEDGEMENT

I would like to express my gratitude to the following people for the completion of this
thesis.

I am indebted to my thesis coordinator, Professor Yuichi Nishimoto, for the suggestions
and guidance he has given to me all occasions. I admire him and have to apologize to him that
I have adored him as if he is my big brother.

Andrew Obermeier, a reliable teacher I am greatly thankful to. He always supported me
and I am really happy that I got his big advice twice; to this thesis and to my graduate thesis
three years ago.

I thank teachers in Kyoto Junior High School Attached to Kyoto University of
Education. They have helped me to start my life as a teacher and allowed me to work on my
own study with their generosity.

My dearest students in Kyoto Junior High School Attached to Kyoto University of
Education especially those in 61st. I am encouraged so much. I am sorry that I may have not
been a good teacher, but I am sure that [ am a happy teacher with them. I can see their smile
and singing whenever I close my eyes and think of them.

I would like to thank all of these people for their cooperation, which was essential to

complete my thesis.



CONTENTS

1. INTRODUCTION 1
2. LITERARURE REVIEW 5
2.1 Mental Rehearsal and Singing Songs 5

2.1.1 Din and Language Learning 6

2.2 Mental Rehearsal, Singing Songs, and Memory 8

2.3 The Algebraic Formula Hypothesis and Singing Songs 9

2.4 Oral Interpretation and Singing Songs 10

2.4.1 History of Oral Interpretation 10

2.4.2 Oral Interpretation and Learning Language 11

2.4.3 Oral Interpretation in Language Learning 13

2.4.4 Plots of First Language Acquisition, Oral Interpretation, and Singing

Songs 16

2.5 Language and Singing Songs 18
2.5.1 A Root of Language and Singing Songs 18
2.5.2 Singing Songs from Language 19
2.5.3 Emotion and Music 20

2.5.4 Musical Characteristics and Emotion 20

2.5.5 Musicality of Speech 22

2.5.6 Songs as Materials in Class 23

2.6 Similarities Between Oral Interpretation and Singing Songs 24

2.7 Research Questions 26




3. STUDY- ' 27

3.1 Purpose 27

3.2 Hypothests 27
3.3 Participants 28
3.4 Material 28
3.4.1 Text, Song 28
3.4.2 Test 30
3.4.3 Survey 31
3.5 Score 32
3.6 Analysis 32
3.7 Results 33
3.7.1 Analysis on three groups: upper and lower proficiency groups-------------- 39

3.7.2 Analysis on two groups: upper and lower proficiency groups in each

method 42

4. DISCUSSION 44
4.1 From the Result of Tests 44

4.2 From the Result of Questionnaire ’46

4.3 From Proficiency Division -47

5. CONCLI;ISION : 49
REFERENCES 51

APPENDIX 56




1. INTRODUCTION

Most English learners have sung songs in class even though they have little idea how it
works for second language acquisition. Almost all textbooks used in language classes contain
English songs. New Horizon English Course 2 (Tokyoshoseki, 2007), a well known English
textbook in Japan, for example, includes Take Me Out to the Ball Game, Stand by Me, 500
miles, I Just called to Say I Love You, and Silent Night. They sometimes relate with stories in
the textbook or with seasonal events. Through songs, students can comprehend more about
stories and learn different aspects of culture. However, since the school curriculum does not
allow teachers enough time, teachers are often forced to skip songs. The fact that textbooks do
not focus on songs or their contents such as grammar or pronunciation might be one of the
reasons why they are skipped in class. Even if such situations exist, students listen to them or
sing them sometimes in class. There are even chapters which tell about how the song was
made. The educational value of singing songs in English class needs to be validated.

One of the ways of using songs in class is as topics in stories. It may motivate students
to read and understand the text written in English. There are many ways introduced for using
songs in class: as warm-up activity, background music with tasks, for making students relaxed,
pronunciation learning, intonation learning, grammar learning, cultural understanding, and as
material for a reading task. Especially in English class in elementary schools, songs are
necessary activities for students. Students enjoy singing songs and are fulfilled with
completing whole songs. EIGO-Note by the Ministry of Education, Culture, Sports, Science
and Technology in Japan to every public elementary school and includes many opportunities
for students to learn English through chants. Most chapters in EIGO-Note include chants

contents “Say it with Rhythm” which students can utilize and practice what they just learned.



I have taught three classes of fifth grade students for three years and found out that students in
fifth grade love chants and singing songs and are motivated by them.

When it comes to junior high schools, students become interested in songs in English
individually. They think songs are fashionable and are inspired by them. They sometimes live
with songs. Some of them become fans of Rock’ n’ Roll bands and some grow to enjoy theme
songs in films. Television programs and films have songs which attract students strongly.
There are also many students who love to dance and most dances come with songs and music
in English. Around this age, some individuals find their own lifestyle with songs or which
songs they favor. Students get some chances to know English songs in class, too. Some are
interested in what they come to know or what their teachers recommend to them.

But are songs good for language learning? Why? This crucial question comes to
teachers and students when they think about singing songs and learning English. They have
little idea whether it is helpful or not. Some might not have thought about the relationship
between English songs and English learning. There are not so many teachers who can prove
their effectiveness and some might reject the idea that songs improve students’ English ability
so they utilize songs just for fun or relaxing.

Those who reject the importance of singing songs for second language learning should
refer to the studies reported in this thesis. These studies showed positive relationships with not
only motivation, but also English skill improvement through experiments. The fact that there
are studies that proved the significance and the relationship between songs and language
learning may be surprising for those who consider songs simply relaxing activity or to raise
motivation. Soda (1994), for example, showed an experiment on learners’ test scores and

singing songs for university students. He set singing songs as a task and then tested his



students. He made each student choose their favorite song out of thirty songs and sing each
song one by one in front of the class. The difference of the scores between the experimental
group and the control group was 12 points on the test. What is notable is that the test was not
any kind of the things which is related with songs or lyrics, it was just a test such as ‘fill in the
blank,” ‘vocabulary,” or ‘translating.” Sasaki (2002) also showed the importance of teaching
English through songs, showing that teachers can utilize songs to motivate students and
provide variety in a lesson. Songs can be used to focus on the form of the language, including
pronunciation, vocabulary, grammar and sentence structures. They provide practice in
listening, speaking, reading and writing skills. English words are much more memorable in
combination with rhythm and melody. Sasaki (2002) showed how students can learn culture
through songs and provided various methods to utilize songs in class.

Imanishi (2007) sought to confirm that singing songs improve learners’ skill in a junior
high school setting. I had introduced many songs in English class. In the experiment, students
got together with their friends and made groups of four to eight and practiced singing a song
which they chose freely from eight songs which they had learned before. Students sang songs
in front of the class afterward. They were tested in translating Japanese into English,
translating English to Japanese, and vocabulary. All in the tests were concerned with the lyrics
of the songs which they sang. Their skills improved significantly between pre-test and
post-test. Learners who sang Let It Be, for example, answered correctly in translating “Mr.
Imanishi is standing right in front of a blackboard” and learned new words such as “wisdom”
and “until.”

Many English teachers utilize songs in their class because they sense that songs are

good for language learning. But the question arises: why are songs effective for language



learning? This can be explored in many ways: mental rehearsal, algebraic formula hypothesis,
pattern finding, and oral interpretation. This paper explores the relationship between songs in

class and students’ skills.



2. LITERARURE REVIEW"
2.1 Mental Rehearsal and Singing Songs
Singing songs is an important activity in the language learning classroom. Mental

rehearsal is the key element for explaining their effectiveness. Mental rehearsal is well

described by Guerrero (1994) as follows:

Mental rehearsal is a voluntary or involuntary activity by means of which students
practice in their minds the language they have learned, heard, or read, or the language
they will have to use in a future oral or written activity. When mentally rehearsing, the
students may simply be recalling, repeating, or imitating words in the second language.
Sometimes, mental rehearsal is more creative, as, for example, when the students
imagine dialogues, plan what they are going to say or write, mentally self-correct,

evaluate other students’ language, or engage in conversations with themselves (p. 105).

Guerrero (1994) reported the characteristics and form and function of mental rehearsal
in the second language among second language learners in Spain. She showed that learners at
any proficiency level experience second language mental rehearsal. She studied structures of
mental rehearsal, too. It was found that the smaller the number of items of mental rehearsal
became, the more frequently it occurred. Also, her experiment showed a significant positive
effect of mental rehearsal in learning language. She claimed that mental rehearsal of the
second language has positive effects on learners as “It may have practical rewards, providing
the students additional practice in the languége and helping them prepare for future

occasions” (Guerrero, 1987, p. 544). Whether students improve their English skills or not,



they will gain confidence in speaking English or become less afraid and more desirous to
speak English.

According to Murphey (1990), egocentric language, which was advanced by Piaget
(1923/1955), and inner speech, which was advanced by Vygotsky (1962) are not the same.
Murphey (1990) pointed out differences between Piaget’s egocentric language and Vygotsky’s
inner speech. Piaget said egocentric language disappears at school age while Vygotsky
postulated that it persists subconsciously and becomes inner speech. In inner speech, words
are used for thinking. Since inner speech is thought, the items of it are all comprehensible
words. Guerrero described inner speech as “any type of language in English that occurs in
your mind and that is not vocalized (spoken). Inner speech may include sounds, words,
phrases, sentences, dialogues, and even conversations in English” (Guerrero, 1994, p. 105).
She says inner speech must be present in many covert second language processes such as

mental rehearsal.

2.1.1 Din and Language Learning

“Din,” sometimes called “Din in the Head,” is “involuntary rehearsal of a foreign
language in one’s mind” (Murphey, 1990, p. 53). First, Barber (1980) mentioned it
anecdotally. She told about her experience traveling in Europe where she worked for some

time and used Russian only. She had studied Russian ten years before that time. She wrote:

By the third day, the linguist in me was noticing a rising Din of Russian in my head:
words, sounds, intonations, phrases, all swimming about in the voices of the people 1
talked with. I found myself chewing on them like so much linguistic cud (p. 29).
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Krashen (1983) hypothesized that “the Din is a result of stimulation of the Language
Acquisition Device” (p. 43). Krashen also hypothesized “The Din is set off by
comprehensible input” (Krashen, 1983, p. 43) and “This input needs to contain significant
quantities of the acquirer’s i+1, structures which the acquirer has not yet acquired but is
‘ready’ for” (Krashen, 1983, p. 43) and mentioned that the Din has benefits in language
learning. Also, Guerrero (1994) reported that leafners experience mental rehearsal especially
with words they want to learn, words they learned, and words they don’t know the meaning
of.

Murphey (1990) combined studies, Bedford (1985), Parr and Krashen (1986), and
Guerrero (1987), and figured that 74% of their combined total of 581 second language
learners had experienced the Din. Murphey (1990) rejected Krashen’s hypothesis by
advancing his hypothesis song-stuck-in-my-head (SSIMH) phenomenon. He pointed out that
“many people experience the SSIMH without understanding the content of what is Dinning,
internally or externally” (Murphey, 1990, p. 60) and “that it is set off by comprehensible input,
does not necessarily appear to be the case with songs” (Murphey, 1990, p. 60).

Parr and Krashen (1986) reported that there is low correlation between the grades
students get and the frequency the mental rehearsal occurs. Bedford (1985) found out that
comprehensible input was significantly more effective than grammar and drill input on
production of the Din phenomenon. He also found that “50-minute class period is time
enough to cause most students have playback” (Bedford, 1985, p. 284). Guerrero (1987)
supported Bedford (1985) and added that strange words, curious idioms, and difficult
pronunciation often cause the Din or mental rehearsal.
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Murphey (1990) asserted that songs are the most effective way to induce the Din, and
found that Din requires just one hour of input and comprehensible input is not necessary
despite Krashen said it requires comprehensible input and significant quantities of the
acquirer’s i+1. Imanishi (2007) showed the circumstance about mental rehearsal in Japan.
More than 90 percent of language learners in junior high school have experienced mental
rehearsal and most of them experienced mental rehearsal in three years since they began
learning English which means that beginners can get chance to experience it. The biggest
trigger for mental rehearsal for Japanese language learners were songs. More than 95 percent
of the learners who have experienced mental rehearsal say that they have experienced mental

rehearsal with lyrics in songs.

2.2 Mental Rehearsal, Singing Songs, and Memory

Songs seem to help for recalling language to memory. Recalling what one had for your
dinner 7 days ago is difficult without recording it in a diary. But it is easy to recall the
memory when other memories connect with it such as dinner companions or places.
Memories never exist alone. Songs are made up of two factors: lyrics and melody. Melody
helps to recall the sentences for lyrics. One can use the same melody for more than one time
because songs contain more than one verse. Learners may try to put some sentences on the
melody and if it sounds different to what they imagine, it is incorrect and the can try again and
again until the song soundé perfect with lyrics and melody. Compared with songs, it is hard to
recall the memory for sentences or story which are not accompanied by melody.

Mental rehearsal takes a mnemonic role and helps students memorize vocabulary,

pronunciation, and grammar to produce speech. Lyczak (1979) showed that students learn



what they hear even if they do not understand completely. He claimed that listening to and
mentally rehearsing language effects students’ production, and that trying to speak unknown
language is very embarrassing. However, by listening and mentally rehearsing, students can
overcome emotional blocking to language learning. Also he pointed out that rehearsal was the
primary mechanism for getting information into long-term memory and making it available
for later recall.

Shah and Miyake (1999) also claimed the importance of mental rehearsal to store
information in long-term memory, showing that a set of the information is transferred into
short-term memory, or working memory. The information in the working memory decays
quickly, so rehearsal is necessary to retain it and to transfer it to a more durable long-term

memory.

2.3 The Algebraic Formula Hypothesis and Singing Songs

The algebraic formula hypothesis (Murphey, 1990) mentioned above seems to explain
how songs can be effective for language learning. According to this theory, learners can
utilize language patterns which they have learned from lyrics they have sung before. For
example, if a sentence like, “She is standing right in front of me.” in Let It Be by The Beatles
is memorized through mental rehearsal by a learner, then he or she can utilize the pattern “is
standing right in front of” in further occasions. Like an algebraic formula such as “y=Ax+B”
if the sentence he or she made does not fit in linguistic rule, he or she can make some changes
such as “be” verb with his or her linguistic knowledge like “y=k(Ax+B)”. “y” is what a
learner wants to express as “You are standing right in front of a blackboard right now”, “A” is

what a learner can change for what he or she wants to express like “You,” and “a blackboard,”
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“B” is new information what a learner can add to the expression like “right now,” “x” is
expression formula what a learner gain with his or her experiences as “is standing right in
front of,” and “k” is meta-linguistic knowledge which a learner already know like that be-verb
is “are” for “you.”

The algebraic formula hypothesis sounds quite similar to pattern finding by Tomasello.
According to Kodama and Nozawa (2009), language learners find grammar patterns from
experiences which they had befor¢ and build schema and categorize them for further use. One
or two experiences are not enough. Entrenchment is set by a number of experiences. Since
songs facilitate mental rehearsal, learners get many chances to experience sentences which
include patterns. However, pattern finding can not show songs to be effective for language
learning for two reasons since there are two differences between pattern finding and singing
songs. One is that pattern finding is studied much for learners who learn their first language. It
is hard to suit first language learning to second language learning briefly. The other is that
pattern finding needs frequency with rich variety of situations while learners experience the
same lyrics again and again with singing songs and mental rehearsal.

The algebraic formula hypothesis seems very similar ‘mode conversion’ (Omi, 2000).
With mode conversion, learners change some words in expressions which they learned before
with oral interpretation and utilize the expression to express in their own situation. What oral

interpretation is can be seen in the next chapter.

2.4 Oral Interpretation and Singing Songs
2.4.1 History of Oral Interpretation
Lyrics of target language are memorized in long term memory by mental rehearsal.
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Their effectiveness for language learning can be explained by comparing singing songs and

oral interpretation. Brooks (1967) defined oral interpretation as follows:

The communicative act of oral interpretation is the process of stimulating a listener
response which is favorable to the intent of the literature in terms of the reader’s
judgements, as communicated from the manuscript through vocal and physical

suggestions (p. 298).

The history of oral interpretation is quite long. It first existed in the fifth century before

the birth of Christ in Greece (Gottelieb, 1980). Scrivner and Robinette (1980) told as follows:

Oral interpretation was recognized as an art form by the ancient Greeks, and reached its
zenith during the Golden Age of Latin literature, the Augustan Age, which lasted from
40 B.C. until 14 A.D.... At the beginning of this century, oral performance was
emphasized more than comprehension and interpretation of the literature. Today, the
emphasis is on the subject matter — the literary text. Technique is no longer considered
as an end in itself, but only as means of communicating the thought and feeling within

the literary work (p. 5).

2.4.2 Oral Interpretation and Learning Language

Omi (1974) emphasized the significance of applying oral interpretation to language
learning. He criticized English learning styles such as chorus reading or individual reading,
which he claimed are just muscle exercises. What he claimed most strongly is that sounds of
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language and contents in the language do not exist separately, and that English learning in
Japanese English education has not reached to the final level because it fails to adequately
teach learners to express themselves. Expression requires interpretation of the emotion behind
the language. Omi also indicated the effectiveness of oral interpretation as both a purpose and
means. Oral interpretation helps learners develop vocal techniques which express what they
interpret, to experience the literature itself with out any reasons, and to learn about culture
through literature. The effectiveness of oral interpretation as a means is to help sub-vocalizing
the language so that learners can become fluent readers, to enrich their sense to distinguish
good and bad sentences, and to store various expressions.

Oral interpretation relates to speaking and writing (Omi, 1975). Translating Japanese to
English is necessary in negotiating with people who speak English. This skill is important, but
practicing Japanese-English translation is not the only way to learn how to translate Japanese
to English. What are important for speaking and writing are accumulation, continuation, and
imitation. Accumulating materials helps learners when they try to express something by
speaking or writing. The materials need to be continuative which means they are not limited
to patterns such as idioms or structures, but for any original materials that appeared with
specific contents. By imitating, learners can robustly enrich expression skills (Omi, 1975).

Discerning the point of view of the speaker is necessary in vocalize languages (Omi,
1976). Learners need to discern the point of view from the text in order to express meaningful
English. Even for a perfect poetry, any change of speed, intentional hesitation, or pause do not
come out if someone reads it in fixed patterned rhythm. However important it is to pay
attention to rhythm of the poetry, there are difficulty and interest in how to take the mind of
the speaker and relation between itself and before or after into consideration, and how to

12



break the fixed pattern. Silva (2008) concluded the effectiveness of oral interpretation through
her experiment at a Japanese university. She showed that oral interpretation helped the
self-expressiveness of the learners of the language.

According to Omi (1984), letters are not equal to meanings but sounds. He gives an
example “Mike has a car” from a textbook used in a junior high school. Which words is it
correct to read strongly? Some may read “Mike” and “car” strongly. That may be correct, but
not always. People can not understand the essence of the sentence completely with this
reading. Reading only “Mike” strongly or reading “has” strongly may sound unusual but are
correct, too. “Letters are not ink stains. There is flesh and blood behind them” (Omi, 1988, p.
69). How to read depends on the situation. Sounds can not be set up with syntax but context,
situations or what the speaker wants to express. Expressing texts with sounds helps learners

comprehend more. Omi (1984) showed a plot of comprehension with oral interpretation as

below.
initial analysis )
{conceptual comprehension) voiced physical expression
(confirmation. amendment. deepening)
{emotional comprehension) (

Figure 1. The Plot of Oral Intepretation. (Omi, 1984, p. 249)

Through this plot, learners comprehend the language more and with such experiences,
learners say that some expressions come out in further occasion as Omi (1984) mentions with
his students. Omi (1988) also told of his experience that his writing and speech sometimes

13



resemble what he practiced before such as an essay in Times or Old soldiers never die by

MacArthur.

2.4.3 Oral Interpretation in Language Learning

Language learners tend to concentrate on oral expression only, but what enriches oral
expression in oral interpretation is the skill to exchange the meaning and emotion come from
deep interpretation into proper sounds through parole and express them (Asano, 2005).
Interpreting is as important as oral expression. Since learners tend to rely on loudness to their
expression, Asano (2005) showed the importance of making learners pay attention more on
optimum pitch and tempo by providing learners the points to think about. He concluded that it
is important to build individual oral interpretation not only imitating the model given by
teachers or native speakers and which allows total EFL learning.

When learners learn language through oral interpretation, they need to choose material,
interpret it, and present it. Techniques to express the speakers feeling and emotion are

introduced in Omi (1996).

(A) Vocal Language
(1) abdominal voice
(2) projection
(3) resonance
(4) articulation
(5) pronunciation
(6) emphasis
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(7) rhythm
(8) intonation
(9) tone
pitch
volume
tempo
(10) vocal variety
variety of pitch within the speech
variety of volume within the speech
variety of speed within the speech
variety of punctuation within the speech
(11) topping & undercutting
(12) articulatory prestidigitation
(B) Non-Language Expression
(1) voiced non-language
(2) eye contact
(3) expression on face, muscle tone, gestures
(4) continuous physical parol

(5) synchronization with voice and non-language

(p. 111)

Implementing oral interpretation into language classes is detailed by Omi (1984). The
first step for oral interpretation is to choose the material, but learners can skip this if teachers
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choose material for their students. Sometimes learners are not good enough at target language
to distinguish what is good or not for their learning levels. Second is to interpret and analyze
the text. “Read slowly, carefully, suspiciously, reread” (Omi, 1984, p. 61). This interpretation

needs to be done following the points below.

(1) WHO - TO WHOM - WHERE (WHEN)
a. WHO
Quality of voice which is set by gender, age, environment, intelligence, etc.
b. TO WHOME — WHERE
What sound determined by the physical and time situation of WHO.
c. WHERE (+WHEN)
If there is a change of view caused by change of places or WHO.
(2) WHY ~ WHO
WHO’s purpose. To persuade, to inform, or to entertain.
(3) WHAT - HOW
a. Who — (to Whom) — What — When — Where — Why — How in the story.
b. Exist and figure of “intrinsic factors” in the story, poetry or drama.

(Omi, 1984, p. 62-63)

2.4.4 Plots of First Language Acquisition, Oral Interpretation, and Singing Songs

It is to be noted that songs provide learners many situations with which they can learn
language. Learners get chances to store materials of English sentences through materials used
in their oral interpretation task and it is not limited to patterns like idioms (Omi, 1975).
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Through oral interpretation, they learn when and what kind of expressions they should utilize
in future occasions because they comprehend the situation enough at the time they try to do
the oral interpretation. Figure 2 is a plot showing how a child reacts to the communicational

intention of adult and to an object with the adult in Tomasello (1999).

[ =

Figure 2. The Plot How Child Reacts to Communicational Intention. (Tomasselo, 1999)

According to Omi (1988), learners first pay attention to the original speaker in a
material or story and the situation or a relationship between the original speaker and the
object. They come to know who or how the speaker is and how he or she captures the object.
Then they assimilate to him or her. This is what he calls “vicarious experiences,” as shown in

Figure 3.



Figure 3. The Plot of Oral Interpretation.

[f learners come to sing songs and try to understand them, the plot becomes as Figure 4.
Vicarious experiences can happen with singing songs, too. The number of situations learners
come up with in their learning is limited. Textbooks used in school include topics such as
hamburger shops, asking the way to the station, life in Brazil, nature in Australia, but they are
not enough. Oral interpretation and singing songs are easy ways to meet various situations.

Omi (1988) suggests experiencing all kinds of English not limited to that in textbooks.

Figure 4. The plot of the melodious approach.
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2.5 Language and Singing Songs
2.5.1 A Root of Language and Singing Songs

There are some who show the relationship between music or singing songs and
language. Darwin (1871/2009) wrote that rhythm and tone of speech occurred from musical
skill which developed before language occurred and it occurred by imitating bird chirping.
Fonagy, Berard, and Fonagy (1983) supposed “first language” which is initial language and
origin of both music and language. The “first language” separated into music which expresses
emotion and language which shows reasonable thought. Brown (2000) also said that there was
pre-language or pre-music and it developed into two things: language and music. Mithen
(2005) supposed “holistic multi-model manipulative musical mimetic” or Hmmmmm and said
that language and music have the same origin and it separated into language which is a
communication system specializing in communicating information, and music which is

communication system specializing in expressing emotion.

2.5.2 Singing Songs from Language

According Rousseau (1970) claimed that music occurred from language; the origin of
music is communicative expression like intonation or accent with emotion. Melody expresses
grief, pain, happiness, threat, and groan by imitating intonation in vocal speech. He also said
that all vocal signs of emotion belong to the field of melody and melody imitates peculiar
vocal expressions of the accent in language and movement of spirit. Intonation or pitch of
sound, interval, loudness, and tone in speech or characteristics of spoken language became
music or song by emphasizing and constructing. List (1963) claimed that spoken language
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became songs. Stability of interval and existence of musical scale make use of speech with
intonation come closer to songs. Accent and intonation in speech were just emphasized in
music in initial period but when sound besides voice was added and musical rhythm was
formed, music came separated from spoken language.

Besides those above, Bucher (2007) said calls or chanté in labor became songs and
Blacking (1973) even claimed there is some device like Universal Grammar, waiting for input
and developing out not like any cultural skills of human beings. However there is not only
one stable theory for the relationship between language and music or songs, as Yako (2001)

mentioned, it can be said that there is strong connection between them.

2.5.3 Emotion and Music

Songs are a combination of words, melody, and emotion. Words are clear expressions of
a singer’s feelings or emotion, but melody also helps express these. Kimura and Tomino
(2005) surveyed emotional activation originating from the neurological system, memory,
consciousness, and investigates the brain waves alpha, beta, and theta of subjects influenced
by listening to music. They showed that music recalls complicated emotions and stimulates
the brain.

Kuniyasu (2005) surveyed what kinds of feelings and emotion people get when they
listen to some kind of music. People have emotional responses to the beauty of music, getting
feelings and emotion which are not only happy or positive but also sad or negative. Music is
not just a happy thing and is able to recall feelings and emotion of any kind to the people who
listen to music. The music in major key activates the listeners’ mind more than that in minor
key in analysis of structure of music and that music with slow tempo seems to heal listeners’
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mind (Kuniyasu, 2005). Langer (1951) said that music itself is not any special emotion, but it
is what embodies the dynamic forms of emotion. Sloboda and Juslin (2001) said that feelings
and emotion which most people get from music is the same in its strength to the feelings and

emotion which they gets from any accidents or events in dairy lives.

2.5.4 Musical Characteristics and Emotion

Watson (1942) experimented to see whether musical structures associate with feelings
or emotion. He showed thirty lines of melody to twenty music specialists and made them
choose one adjective in fifteen of each of them, and found that high pitch and fast tempo
make listeners feel happiness and excitement, low pitch and slow tempo make listeners feel
sadness, strong sound makes listeners feel excitement, if the strength does not change much, it
makes listeners feel majesty, peace or sadness.

Gabrielsson and Lindstrom (2001) showed that forte and melodies with dramatic
change in rhythm and tones lead to pleasure, melody with slow tempo in minor key leads to
sadness, melody with fast tempo and high pitch leads excitement, melody with complicated
rhythm or in normal key leads to anger, and melody with slow tempo leads to feelings of
peace. Their data was categorized into ten classifications: tone, rhythm, tempo, strength of
tone, pitch, timbre, interval, harmony, melody, and articulation.

Hevner (1936) showed how musical characteristics influence musical atmosphere. She
made the adjective circle which shows what musical characteristics express what kind of
feelings or emotions as shown in Figure 5. In the musical characteristics, she set factor and
levels as round or sharp in amplitude envelope, staccato or Legato in articulation,
simple/consonant or complex dissonant in harmony, harmonic consonant, harmonic dissonant,
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high-pitched, low-pitched, melodic large, melodic minor, major, perfect, octave in interval,
loud or soft in loudness, large, small, rapid change or few or no change in loudness variation,
wide or narrow in melodic range, ascending or descending in melodic direction, up or down
in pitch contour, stepwise motion, intervallic leaps or stepwise and leaps in melodic motion,
major or minor in mode, high or low in pitch level, large or small in pitch variation, regular or
smooth, irregular or rough, complex, varied, firm, flowing or fluent in rhythm, fast or slow in
tempo, few harmonics, many harmonics, soft, or sharp in timbre, tonal, atonal, or chromatic in
tonality and musical forms and all above are shown what kind of emotional expression occur
and which part in the adjective circle they are belong to. According to Gabrielsson and
Lindstrom (2001), Staccato in articulation, for example, makes listeners feel adjectives in
group six and seven in the adjective circle and ascending in melodic direction makes listeners

feel adjectives in group one and four.
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merry
joyous
7 gay S
exhilarated happy humorous
soaring cheerful playful
triumphant bright whimsical
dramatic fanciful
passionate quaint
sensational sprightly
agitated delicate
exciting light
impetuous graceful
restless
8 4
vigorous lyrical
robust leisurely
emphatic satisfying
martial serene
ponderous tranquil
majestic quiet
exalting soothing
1 3
spiritual dreamy
lofty 2 yielding
awe-inspiring pathetic tender
dignified doleful sentimental
sacred sad longing
solemn mournful yearning
sober tragic pleading
serious melancholy  Plaintive
frustrated
depressing
gloomy
heavy
dark

Figure 5. Adjective Circle Showing the Relationship Between Musical Characteristics
and Emotion. (Hevner, 1936, p. 249)

2.5.5 Musicality of Speech

Sounds are the roots of both music and speech and musicality of speech has an effect
not only on the pronunciation skills of EFL students but also on their entire language
acquisition process (Mora, 2000). Music and language share several features. Both come from
sounds and have message and some intrinsic features as pitch, volume, prominence, stress,
tone, rhythm, and pauses. For example, when a teacher asks students to repeat the sentences
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or words that teacher produced, students give back the same melody even if they are unable to
pronounce them correctly. They are unaware of the fact that they are ‘singing’ at that moment.
Crystal (1986) wrote that children hum the intonation of the phrase first. He also showed that
singing is an easy way to memorize something. Music leaves a deep trace in memories.
Students improve their pronunciation skills while singing and songs can be easily
remembered. Also, songs are effective ways of providing students with lexical patterns that
are stored in their minds and can be effortlessly retrieved during oral interaction. Using a
musical approach at the input stage will accomplish several goals. First, verbal practice
associated to musical information seems to be more memorable. Second, allowing students to
give a choral melodic repetition of the new language just taught lowers their anxiety filter.
Third, by strengthening their musical memory, the appropriate foreign sounds will be stored in

the students’ long-term memory, and thus be accessible for subvocal rehearsal.

2.5.6 Songs as Materials in Class

Murphey (1989) also showed songs are good in language learning because of following
four reasons. Firstly, songs have thrée main ingredients: you, I, and love. Since you or I are
not specified exactly, it is not possible to define who they are or whom the songs are talking
about. He compares pop song discourse to algebraic formulas. Using formulas helps to
produce language because learners can put the elements of their choice in the discourse and it
will still mean something to them. Secondly, there is almost no reference to when and where
in songs. Since songs do not define when and where, people who listen to songs feel that it
happens when and where they are. Thirdly, songs are about half the speed of normal speech.
This does not mean pronunciations of each word in lyrics are made slower, but songs have
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longer pauses in music so that listeners can take time to understand the lyrics. Finally, the
language in songs is simple. According to his analysis, the structure of the songs is at United
States forth grade reading level. He researched pop songs and showed that songs have
extremely high verb count with few concrete referents for participants, times, and pléce. From
those reasons above, he even suggested that learners bring portable music players so they can
listen to English anytime and anywhere. He also asserted that songs are naturally emotional
and riskless because singers will not get angry or you will not be embarrassed even if they
don’t understand what the singers are saying or lyrics mean. So he calls it the

teddy-bear-in-your-ear phenomenon because it can never hurt you.

2.6 Similarities Between Oral Interpretation and Singing Songs

All the above are concerned with music and feeling or emotion are the evidence that
music has some kinds of power to activate the listener’s emotion. Which means learners, if
they sing songs, comprehend more about the lyrics with emotional comprehension. Also, they
can store many kinds of expressions and come to know hat situation to utilize them in. Songs
express many human feelings: sad songs, happy songs, songs for celebration, songs to
encourage someone, songs about dreams, war, death, complaint, love.

Singing songs corresponds to what Omi (1975) called accumulation, continuation, and
imitation. He told that learners can accumulate expressions for further situations from the
materials which are used in oral interpretation. Texts used in oral interpretation and lyrics in a
song have few differences. They are both kinds of language. Learners singing songs also can
accumulate expressions from lyrics because they accumulate expressions through the text
used in oral interpretation. For imitation, learners first imitate what they see or listen to and
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then they originate the materials for their own. This is similar to the way artists or creators
first imitate and then make their original things (Omi, 1975). Imitation happens in singing
songs, too. People imitate original singers when they sing songs. Continuation is also seen in
singing songs. When songs start, there are endless continuations of lyrics following the
previous line until the end. There are a few songs which lyrics are nonsense in their context if
it’s not heavy metal.

It is important to focus learners’ attention on optimum pitch and tempo by providing
learners the points to think about (Asano, 2005). It can be said that singing songs support
learners to pay attention on optimum pitch since as Hevner (1936) shows, musical
characteristics express feelings or emotions and it means those musical characteristics are
chosen optimally to express the feelings and emotions. |

Furthermore, according to Omi (1884), oral interpretation performers use some
techniques to make their oral interpretation after their interpretation on text with interpretation
points shown above. He explained some elements, rhythm, intonation, and tempo. Rhythm is
a sound pattern that comes from a combination of stress and unstress sound (Omi, 1884).
Stressed parts are pronounced strongly and long or the vowels in them become longer. On the
other hand, unstressed parts are pronounced fast no matter how many words or syllables there
are. Intonation is made by sound patterns that come out from a high and low pitch. It is said
that stressed parts become high in pitch and unstressed parts become low in pitch in many
cases even opposite pattern can be seen in English in the United Kingdom. No big change in
high and low in pitch means there is not much importance in the context. In interrogative
sentences, pitch becomes high from the core words in the sentences. He emphasized the
importance of fast and slow in tempo, too. Change of speed in a speech is difficult in
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technique, and when it is overcome, speech becomes attractive and modulated. Sentences read
fast are allowed to be read fast and those read slow take more time because they are important
compared with others. Such balancing and relationships in techniques appear by interpreting
the text. Since intonation is changes of high and low pitch, expressions correspond with
rhythm, pitch, and tempo (Gabrielsson & Lindstrom, 2001).

So it can be said that both sound characteristics in speech and music influence are
influenced by the expression of the speaker, singer, audience, listener. Learners can learn
through singing songs and calls it a melodious approach. With the melodious approach,
learners can learn vocabulary, translating, pronunciation, deeper comprehension, new

expression which they can store and make them ready to utilize in further occasion.

2.7 Research Questions

This research explores questions about Oral Interpretation and the melodious approach.
First, how does Oral Interpretation affect language learning? There are some questions about
oral interpretation and the melodious approach. First, how is oral interpretation effective in
language learning? There are many studies on the effectiveness of oral interpretation, but
there is no study which shows the significance of oral interpretation in language learning with
numerical values. Second, do Oral Interpretation and the melodious approach lead language
learning to the similar result? Since there are similar characteristics between Oral
Interpretation and the melodious approach, there is no wonder if they lead language learning

to similar result. An experiment was conducted to solve those questions above.
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3. STUDY
3.1 Purpose
The purpose of this study was to show the effectiveness of oral interpretation and
examine the differences of effectiveness between oral interpretation and the melodious
approach. This study first needed to show the effectiveness of oral interpretation because there
are no studies which have shown with data before. And the significance of singing songs can
be shown by showing the similarities in result between Oral Interpretation and the melodious

approach.

3.2 Hypothesis

Learners improve their English skills by studying through oral interpretation compared
with studying through grammar-translation method. Also, learners improve study skills by
singing songs and learners in Oral Interpretation group and learners in the melodious

approach group get almost the same growth in their skills.

3.3 Participants

The participants of this study were seventh grade students at a junior high school in
Japan. Their ages were twelve to thirteen. One hundred twenty students attended the class for
experiment. Students who were absent on the day for test and who had experienced living in
foreign countries were excluded. Leaving one hundred four students were selected as
participants. Those students had just started second semester of their first year of junior high
school. Two thirds of them graduated from an affiliated elementary school where they started
studying English in first grade. I had taught many of them English when they were fifth grade
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students. Nothing about this study was explained to the students, who were well motivated for

the lessons, and concentrated for all the lessons, test, essay writing, and questionnaire.

3.4 Material
3.4.1 Text, Song

The song, All I Want for Christmas is You by Mariah Carry was used in this study. The
main theme of this song is that a girl does not want any present from Santa Claus but a boy
she loves. The songs include many expressions and changes of melody.

This experiment was held in October, November, and December in a class which all
seventh grade students had once a week. Each unit was fifteen minutes long and held fifteen
times in the semester. Three groups were made: the melodious approach group, oral

interpretation group, and the control group. Instructions in each group are shown in Table.
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Table |

Instruction in Each Unit in Each Group

The Melodious Approach Umt-1 1 2 i1 Lasten to the song wlach was sung by a teachear.
121 Guzas the meanng of the song
i 30 The mezanmg of the song was mtroducsd

14 Smg song with a teachay

Umt-3 to 5 110 Listan to the song which was sung by a t2acher
12y The me=aung of the 2ach hn2 was 2xplansd.

130 Smg song with a teachey

Uiut-6 1o § t1v Lasten to the song swhach was sung by a teacher
12+ The pronuncianon of 2ach woard was leetued
130 Smg song with a teach#

t4+ Teach the pronunciation and how to saing with classmates m groups

Unt-9 1o 1 11+ Smg the song m groups

120 Guass what message the smg2r wants to sxprass

137 Smg the song considermg the message thay gnessad

Umit-12 10 13 Practic the song m groups.

Urat-14 to 13 i1

Concart prasantaion

12y Each group smng the song w front of the class

Oral Interpretation Cat-1 to 2 11 Oralmterpretation shown by a t2achey.
12+ Share what thav felt with t2acher’s oral mterpratation m class.

137 What oral mt2rpratation 15 was 2xplamed

Unit-3 10 F i1y Read the taxt

{2 Meamng of the whola text and each lne wers explamed.

Unit-6 10 § t1» Read the text to comprehend desply

12+ Tachmguss for oral mtarpratanon ware koursd

tas

Put signs 1o halp to read with oral mtarpretanon..

4+ Practice oral mterpretation.

Cot-& 1o 11 11

Practice o1l meerpratation indradually

12+ Practice oral mearpretation with paws and advis2 each other.
Tngt-12 10 13 Each laamer presented oral mtarpratanom in front of class
The Contral Group Unit-1 to 2 i1+ Taxtread by ateacher.
2y The meamng of the whols text was mtraduced by t2acher

Uiat-3 10 11 Grammars. words. pronuneiation. and sxpressions m 2ach hne were explamed
Unat-12 10 17 Studants practiced reading the text mdrndualiv
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3.4.2 Test

The participants were tested in vocabulary, translating English sentences to Japanese,
translating Japanese sentences into English, comprehension, and essay writing.

They had two vocabulary tests. One was to translate Japanese words into English and
the opposite. Ten words were set in each vocabulary test. In the translation tests, there were
five sentences in each test. Expressions set in the tests were chosen from lyrics. The
vocabulary tests and translation tests were held since learners get input through oral
interpretation and this should not be limited to patterns but for output or utilization (Omi,
1984).

The comprehension test was held as True or False for ten questions. All sentences were
from the text.

Also participants were made to write essay entitled “I want ( ) for my Christmas
present” and they wrote freely what they want for Christmas. This was conducted because it is
suggested that learners can utilize expressions which they learned in oral interpretation in
further occasion when they want to express something (Omi, 1984).

Term test was conducted just before the experiment. The mean scores on the term
examination did not show significant differences between the melodious approach group, oral
interpretation group, and the control group. Participants were divided into two proficiency

groups with their scores on term examination in each group.
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|

Low Proficiency Group
of Control Group

Figure 6. Diagram of Study.

3.4.3 Survey
The participants answered a Likert scale questionnaire that included the nine questions

below.

1. I came to be able to utter English with my feeling or emotion.

2. I came to be able to utter English caring listeners.

3. I came to be able to change atmosphere to match what English sentences mean.
4. I think this project improved my listening ability.

5. I think this project improved my reading ability.

6. I think this project improved my speaking ability.

7. 1 think this project improved my writing ability.
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8. Mental Rehearsal happened with the text.

9. I think I worked harder than ordinary English class.

3.5 Score
The scoring was carried out after all units. All answer sheets were marked by the author.
In the essay writing, text unit in the essay which watched with those in the text were counted.

The ratios were calculated out as percentages. In counting T-Units, it followed the definition

by Hunt (1965).

3.6 Analysis

The data obtained from the experiment were analyzed statistically with SPSS ver.
10.0.7J, a computer software program. An Analysis of Variance was conducted for all the data
except those obtained from the questionnaire, multiple comparison by Turkey HSD, and data
divided into two proficiency groups was analyzed with Wilcoxon-Mann-Whitney
nonparametric test. Data from the term examination which the participants took just before
experiment was analyzed as the experiment. For all data, the significance level was set at p
<.05.

To analyze the questionnaire responses, descriptive statistics and inferential statistics
were used. The descriptive statistics consisted of percentages for each item on the
questionnaire. Responses to the questionnaire were distributed along a four-category rating
scale ranging from “I think so very much,” “I think so,” “I do not think so,” and “I never think
so.” The inferential statistics included the one-sample chi-square test to observe whether
significant differences existed in the way the total sample distributed along the two-category
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rating scale; “Yes” and “No.” In Yes/No distribution, “Yes” included “I think so very much,”
“I think so,” and “No” included “I do not think so0,” and “I never think so.” Significance level

was set at p < .01.

3.7 Results

Mean scores of each group are shown in Table 2. Mean scores of the control group on
the tests of vocabulary, English-Japanese translation, Japanese-English translation, and
comprehension and rate of expression appearance in essay writing were lower than those of
the melodious approach group or oral interpretation group. Scores on translation of both
English-Japanese and Japanese-English were very low, but this was expected because all
participants were in the seventh grade and had not learned most of grammar set in the

translation tests.

Table 2

Score Rates of Melodious Approach, Oral Interpretation, and Conrrol Groups in
Percentage

Mzan scor2 rate Standard deviation Sampla s1ze
Kund of tast
MAL Ol Contral AMaA OL Control MA. 0l Contrel
Vaocabulary 76.62 67.94 4691 13.26 15.96 [4.40 34 M4 34
Translation EJ 5353 3563 1941 e 2556 19.69 4 4 34
Translation JE 4238 2882 3.82 RN EliRe 14.71 B 34 34
Cranprehension 5647 5676 7382 1234 1254 16.65 34 4 34
Essav wntig 30.60 08l 1526 2891 15.89 1360 4 4 M
Term Exam. R §4.62 418 12.30 1391 1319 M4 4 34
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A one-way analysis of variance (ANOVA) and Multiple Comparison of Turkey HSD
were conducted to evaluate the relationship between the melodious approach, oral
interpretation, and the control group. The result is shown in Table 3 and Table 4. The ANOVA
on the term examination was not significant, F(2, 99) = 0.083, p = .920. There was no
significant relationship between those three groups in the term examination and which means
it is possible to compare those three groups and show fair results on each experiment in
Multiple Comparison.

The ANOVA were significant in all tests, F(2, 99) = 29.042, p = .000 in the vocabulary
test, F(2, 99) = 13.135, p = .000 in the English-Japanese translation test, F(2, 99) = 12.103, p
= .000 in the Japanese-English translation test, F(2, 99) = 9.222, p = .000 in the

comprehension test, F(2, 99) = 5.627, p = .000 in the essay writing.
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Table 3

ANOTA for M. A, O.1 and the Conrrol Group

SOree

daf

20042

SRLLN

Vorabulary t2st Batnwzan

Withn

Total

99

i

OO0

El Transiation Banweay 47902 2
Withne 150263 Y pell
Total 225167 1G]
JE Translanon Barwasny 46524 2 Y F {2I03 PRULE
Witha 191300 99 16324
Total IAG34 101
Comprahension Batwzen 3Tld 2 15 558 $2I2 G000
Within RN 99 2012
Total J36.AFA 101
Essav Wniting Batween G2 2 (.26% 3627
Withun + 654 9% G047
Total slia 101
Tarm Examumanon Banvesn 30,55 2 15441 0063 G920
99 135045

Withu

Total
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Table 4
Mudriple comparison by Tukev HSD Benveen M A, O.1. and the Control Group

Daffersnce m

Standard sner p
D=pendant variabla iIy Group 3 Group nean
Venabulary MA 01 174 050 3.0
Control 304 030 Q.00
0l NMA -1 74 050 0.05
Contro} +.21 0.50 (.00
Conal MA -394 050 R]
01 -4 .50 000
Translanon (English-Tapanese. MA 01 06 032 006
Control 1 62 033 .00
01 MA 078 HER 0.06
Control 0,41 {33 .02
Control MA -1 6% .33 .00
OL -091° 0,33 002
Translation Japan=se-Enghsh: MA Ol 0.63 034 014
Contral 1.6 34 4.0
O.L MA -6 034 .14
Control 1.00 034 a.01
Conaol MA -1.6% 034 G.0n
01 -1.00 034 001
Comprehension MA Ol -0.03 034 100
Control 1.26 0.34 0.00
0oL MA 003 0.34 1.00
Contrel 1.26 034 0.00
Contral MA -126 034 0.00
Ol -1.29 0.4 Q.00
Rate of Exprassion Use m Essav Writing M.A ol 000 03 1.00
Control G1F A G.01
Q1 MaA G.00 Q.03 1.04
Coutrol 0.1 .03 0.01
Contsol MA -0.1 033 .01
0L -0 35 0.0 0.0
Tern: Exanunation M.A oL 0.38 350 0.96
Control 152 330 0.9
01 MA -0.88 330 0.96
Control .44 3.30 .99
Control MA -1.3 B3R 092
e} (144 330 .99
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Table 4 shows significant differences between the melodious approach group and the
control group, and between the oral interpretation group and the control group with a
significance level of 0.05.

For the vocabulary test, the melodious approach group got 76.62% correct. The score of
the Oral Interpretation group was lower than that of the melodious approach group, but the
difference between mean scores was 5.68%. There was not a significant difference between
those two groups.

On the English-Japanese translation test, scores were low but there was significant
variance. Even participants in the control group learned grammar much more than those in the
melodious approach group, and got much lower scores on this test.

Also on the Japanese-English translation test, scores were lower than those on the
English-Japanese translation test. As mentioned above, participants were in seventh grade and
had not learned much English grammar so that it was acceptable if they got a poor score on
this test. In this test, the mean score of the melodious approach group was higher than that of
the oral interpretation group and much higher than that of the control group. There were
significant differences between the melodious approach group and the control group, and oral
interpretation group and the control group.

On the comprehension test, all three approaches showed similar scores. All got more
than 70% and all participants seemed to have comprehended most of the text. However, it
must be mentioned that participants in the control group spent much time on understanding
each sentence, participants in the melodious apbroach group spent lots of time on practicing
and preparing singing the song and the oral interpretation group spent time understanding the
text. This may have been because the melodious approach method and oral interpretation
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method did not aim only to understand each sentence or line, but also the atmosphere and
overall expression of the whole text.

In essay writing, there was no difference between the amounts of what participants in
each group wrote. This task was set to figure the rate at which participants utilized
expressions gained from the text in their writing, and the result are shown in Table 2, Table 3,
and Table 4. There were significant differences between the melodious approach group and
the control group, and oral interpretation group and the control group in the ratio of
expressions appeared in the text in their writing even though there was no significant
difference between those three in the amount of their writing. The ratios were not high but
ratios of the melodious approach group and oral interpretation group were twice as much as
those of the control group.

The results of the questionnaire in each group are shown in Table 5. First of all, for the
question ésking if they became to be able to utter English with emotions, around 64.71% of
participants in the melodious approach group and 58.82% of those in oral interpretation group
answered positive versus 2.94% of the participants in the control group. For question 2 and 3,
the question asking if they became to be able to utter English caring how listeners feel with
the utterance and if they became to change atmosphere to match what English sentence mean,
more than 60% of the participants in the melodious approach group and oral interpretation
group answered positive, compared to under 40% of those in the control group. In questions 4
to 7, asking if this experiment improved their four skills in English, there were no significant
differences between the three groups except more than 91.18% of the participants in the
melodious approach group answered positively for reading skills.

For the question asking whether mental rehearsal happened or not, more than 91.18%
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of the participants in the melodious approach group answered they had experienced mental
rehearsal with the material. For this question, less than 47.06% of the participants in oral
interpretation group and 17.65% of the participants in the control group answered positive.
For the question which asked if they have been motivated with how they learned in
each group, 94.12% in the melodious approach group, 67.65% in oral interpretation group,

and 85.29% in the control group answered positively.

Table 5
_(.)up.sriormaire Figures for Toral Sample in Melodious Approach Group
The melodious approach graup Oral mterpratation group The contral group
Yas No X: Yee No XZ Yt No X:
Irem % % Yas No % % Yes No % % Yes No
1 6471 3529 2,941 3582 4118 1.039 294 G706 RIS E
2 67 6% 3257 4235 64.714 3229 2941 324 61.7¢ 1.5a2
3 6176 2824 1 382 6176 3324 1882 324 6176 a2
4 &8.24 1176 19.662 647 2353 9329 64.71 3229 2941
3 91.18 .52 23079 64T 2353 9.529 7 a7 2333 Y529
& ERCRE 4115 1.059 3882 41.18 1059 G765 333 4235 0%
i 4412 BB G471 4412 3388 (471 00 30.00 0000
S G1.1% 852 23059 47.06 S194 a11G 17.67 G235 {4235 %
9 a4.12 RS 26471 6765 3233 4235 0% $5.29 1471 16941 ¢

Total sample s sach group = 34,
No Yes based on the two category distnbution, df = 1.

o< ]

3.7.1 Analysis of three groups: upper and lower proficiency groups

To find out if there are any differences in effect of the melodious approach or oral
interpretation group on participants’ proficiency, participants in three groups were divided
into two groups by their score on term examination which was held just before this
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experiment.
Table 6

Score Rates of ML A. O.1 and the Control Group in Upper Proficiency Groups in Perceniage

Uppear proficisncy groups Lower Proficiency groups

Mean soors rate Standard devianon Mean seor2 a2 Standard daviation

Kund af test
MA Ol Contol  MA Ol Control  MA QI Control - MA 01 Control

Wacabudary S0 TREY 0 FR a0 1326 1477 1456 ez 623 L2 20033 16.02 944
Translanon ET MTe 2125 9.4 2760 2573 2176 A0 I O s R 3690 213 1TAL
Translation JE o4l e Tae 3120 327 1530 1294 1300 176 2000 24 49 Ton
Comprehension 2922 3961 3941 G486 658 1132 605 R0 480l O &4 1153
Essav antng 1342 316 e 23580 229 0@l 3TTONes Il 2 1296 1428
Term Exam. 9494 9467 9413 256 276 294 e T4E 0 741G TR O S B
\ e -

Table 6 shows the mean score rate in both upper and lower proficiency groups in the
melodious approach group, oral interpretation group, and the control group. A one-way
ANOVA was conducted to evaluate the relationship between three groups in each upper and
lower proficiency groups. The results of the ANOVA on the term examination in both
proficiency groups were not Signiﬁcant, F(2, 48) = 0.332, p = .719 in upper proficiency group
and F(2, 48) = 0.169, p = .845 in lower proficiency group (see Table 7 to 10 in Appendix H).
In further analysis, there were no significant relationships between those three groups in the
term examination in both proficiency groups and which means these three groups were equal
before the experiment. Therefore, it is possible to compare them and show fair results on each
experiment.

The ANOVA were significant in all experiment tests in the upper proficiency group, F{(2,
48) = 18.273, p = .000 in the vocabulary test, F(2, 48) = 12.462, p = .000 in the
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English-Japanese translation test, F(2, 48) = 9.979, p = .000 in the Japanese-English
translation test, F(2, 48) = 6.898, p = .002 in the comprehension test, £(2, 48) = 4.936, p
=.011 in essay writing.

The ANOVA were significant in only the vocabulary test, the English-Japanese
translation test and Japanese-English translation test in lower proficiency group, F(2, 48) =
16.990, p = .000 in the Vocabulary test, F(2, 48) = 3.344, p = .044 in the English-Japanese
translation test, F(2, 48) = 4.722, p = .013 in the Japanese-English translation test. The
ANOVA were not significant in comprehension test and essay writing, F(2, 48) = 2.874, p
=066 in the comprehension test, F(2, 48) = 2.043, p = .141 in the essay writing.

In multiple comparison, the melodious approach groups and oral interpretation groups
were superior to the control groups in both upper group and lower group in vocabulary test.

In the English-Japanese translation test, there were significant differences, and the
melodious approach group and oral interpretation group were superior to the control group in
upper proficiency group. In lower proficiency group, there was a significant difference
between the melodious approach group and the control group, but there was no significant
difference between the melodious approach group and oral interpretation group, and oral
interpretation group and the control group.

In the Japanese-English translation test, there was a significant difference between the
melodious approach group and the control group but there is no significant difference between
the melodious approach group and oral interpretation group, and oral interpretation group and
the control group in both proficiency groups.

In the comprehension test, there were significant differences between the melodious
approach group and the control group, and the oral interpretation group and the control group

42



in the upper proficiency group, but there was no significant difference between those three in
the lower proficiency group.

In essay writing, there were significant difference between the oral interpretation group
and the control gfoup and no significant differences between the melodious approach group
and the control group or the melodious approach group and oral interpretation group in upper
proficiency group, but there was no significant difference between those three in the lower

proficiency group.

3.7.2 Analysis on two groups: upper and lower proficiency groups in each method

As shown in Table 6, the upper proficiency groups divided by term examination were
superior to the lower groups in most of the tests in each group. However the lower proficiency
groups were superior to the upper group in essay writing in the melodious approach group,
English-Japanese translation test and essay writing in the control group.
Wilcoxon-Mann-Whitney tests were conducted to evaluate if it is significant that one
proficiency groups are superior to the other in each method. Lower proficiency group was
superior to upper proficiency group with significance in essay writing in the control group
only, z=-2.483, p <.05 (see Table 11 to 13 in Appendix H).

In the melodious approach group, the upper proficiency group was superior to the lower
proficiency group with significance on the vocabulary test, z = -2.217, p < .05, and the
Japanese-English translation test, z = -2.855, p < .05. In oral interpretation group, there was
no significant difference on any tests. In the control group, there were significant differences
in vocabulary test, z = -3.007, p < .05, the upper proficiency group was superior to the lower
group.
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4. DISCUSSION
4.1 From the Result of Tests

As each result shows, it can be said that learners can improve their English skills
through the melodious approach and oral interpretation compared with studying through
grammar-translation method.

The melodious approach group got the highest score on vocabulary test and the oral
interpretation group got the second highest score. For learning vocabulary, it can be said that
learning with singing songs and interpreting with putting emotion in text helps learners to
learn more effectively than deliberate memorization.

On both the English to Japanese and Japanese to English translation tests, the
melodious approach group and oral interpretation group got higher scores than the control
group. The melodious approach group got the highest score but there was no significant
difference between the melodious approach group and oral interpretation group. Since
participants in the melodious approach group experienced mental rehearsal the most
according to the questionnaire, mental rehearsal seems to have had a strong relationship with
both English-Japanese and Japanese-English translation. Learners in the melodious approach
got much higher scores than the others. The mean score of the melodious approach group
seems to stand out compared with others, but the significant differences were between the
melodious approach group and the control group, and oral interpretation group and the control
group. The scores were 42.35%, 28.82%, and 8.82% in order of the melodious approach
group, oral interpretation group, and the control group. The scores on English-Japanese
translation test were 53.53%, 37.65%, and 19.41%. On both tests, scores of the melodious
approach group were the highest and about 1.5 times as much as those of oral interpretation
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group. Scores of oral interpretation group came second and those of the control group who
learned grammar-translation method were the lowest compared with the others. This
correlation can be seen in the response to the question in the questionnaire which asked if
participants experienced mental rehearsal with the material through experiment period. The
positive response rates were 91.18%, 47.06% and 17.65% on the questionnaire. With these
data, it can be said that occurrence of mental rehearsal influenced utilization of English in
further occasion. It also can be guessed that participants did not pay much attention to what
they learned with the grammar-translation method. Putting emotion on text and saying it out
loud with melody supported learners to transfer what they learned to long term memory.

Oral interpretation and the melodious approach helped learners to comprehend
materials since they got higher score comprehension test compared with the control group
which learned the material through the grammar-translation method. As Omi (1974) showed,
comprehending the text is necessary for oral interpretation, and learners comprehend more
deeply. The melodious approach group got almost the same score as the oral interpretation
group and it can be said that learners who learned through the melodious approach could
comprehend as deep as those who learned through oral interpretation.

In essay writing, the oral interpretation group wrote their essay including expression
which they had learned in text with rate of 30.61%. This was much higher than those who
learned through the grammar-translation method. This might have been because they imaged
the situation well through their learning and it helped them to know when and what
expressions they could utilize in further occasions. The melodious approach group wrote their
essay including expressions which they had learned in singing song with rate of 30.60%, too.
Musical characteristics in the song must have informed them when and what expression they
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can utilize in further occasion.

4.2 From the Result of Questionnaire

From the questionnaire, learners seem to have been able to emote language though not
only oral interpretation, but also the melodious approach. There was no significant difference
in learners’ consciousness about how much they think they improve their skills in each
method. It was obvious that music or singing songs instilled mental rehearsal so far, but it was
notable that participants learned through oral interpretation experiences mental rehearsal with
the text with some degree which was not as high as music but much higher than the
grammar-translation method.

With regard to motivation, learners in the control group seemed to be very hard workers.
The reason may be that they had been curious because I usually do not teach grammar
deliberately. In the melodious approach group, learners were motivated the highest.
Discussing this with them, they told me that they were very happy to sing, to sing Christmas
songs, and to sing Mariah Carey. They worked the hardest on the lines, “Santa, won’t you
bring me the one I really need? Won’t you please bring my baby to me?” Pitch and tempo on
these lines are impressive. The pitch on these lines is higher than others and the tempo is
much faster. These two factors make people excite according to studies in psychology of
music. Participants also said the first four lines impressed them very much. In this part, the
tempo is slow and there is change of articulation, pause, and change of pitch. Thése musical
characteristics must have impressed them.

According to the questionnaire, learners in the lower proficiency groups were more
motivated than those in upper proficiency groups in the melodious approach group and oral
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interpretation group. It can be said that learners who are not good at English feel less stress in
the melodious approach and oral interpretation than the grammar-translation method.

The learners in oral interpretation group were the least motivated. Since all learners in
this class had experienced singing songs and grammar translating in ordinary class and they
had never experienced oral interpretation, they might have had difficulty in knowing how to

practice oral interpretation and were confused by the new learning method.

4.3 From Proficiency Division

Since there are more significant differences between those three groups in multiple
comparison in upper proficiency groups compared with in lower proficiency groups, oral
interpretation and the melodious approach might be more effective for learners who are good
at English than slow learners.

In the melodious approach group and the control group, upper proficiency groups were
superior to the lower proficiency groups with significant differences in vocabulary and

Japanese-English translation tests even though upper proficiency group was not superior to

the lower proficiency group with significant difference in any tests in oral interpretation group.

That means that oral interpretation has effectiveness to both upper and lower proficiency

learners and causes less differences in their skills improvement compared with other methods.
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5. CONCLUSION

As shown above, melodioﬁs approach and oral interpretation were more effective than
the grammar-translation method which has long been common in Japanese EFL classrooms.
Examining the effectiveness and differences between the melodious approach, oral
interpretation, and the grammar—t;anslation method in a junior high school, the effectiveness
of the melodious approach and oral interpretation were very similar. The reason why the
melodious approach and oral interpretation led to similar effectiveness bis that there are so
many characteristics shared by these two approaches. Language never exists without musical
characteristics. Pause, pitch, tempo, or tone of the speech are life of language. As Omi (1988)
wrote, letters are not ink stains. Even when people read silently, they feel musical
characteristics, and pause, pitch, tempo and all musical characteristics in language inspire
people. Songs inspire people. Human-beings sing or listens to songs not only when they are
happy but sad, excited, in trouble, or to encourage themselves.

Does singing songs improve students’ skill? Yes, it does. Is singing songs effective in
language learning? Yes, it is. We can sing songs to make students feel the emotion behind the
language. We can sing songs to make students learn how to emote language they speak. We
can sing songs to make students store new expressions and learn when and what to utilize in
their further occasion. Singing songs can be considered as a valid teaching method to be used
in class.

Hopefully there will be more studies on this topic and songs will be accepted more
readily in everyday classes. This study is just a small step to make singing songs accepted
academically. The Ministry of Education, Culture, Sports, Science and Technology decided to
increase English class from three to four times per week in junior high school. Going slower
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in these extra classes would not be worth much. As Omi (1988) mentioned, this is the time to
lead students to the next stage and show them the essence of English. Not limited to English
skills like grammar or translation. The author strongly hopes that English taught to students
will not be just ink stains but English. English which students can express beauty, sadness,

anger, happiness, and any other feelings and emotion.
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APPENDIX

Appendix A: Vocabulary Test (English-Japanese)

1 know

2 stay

3 present
4 stocking
5 fireplace
6 snow

7 mistletoe
8 reindeer
9 light
10 door
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Appendix B: Vocabulary Test (Japanese-English)

1 HoTLS
2 LEFEDS
3 2LEVE
4 HT

5 BEP

6 ES

7 AaVES
8 b4
9 KTY

10 k7

7 # & K%
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Appendix C: Translation Test (English-Japanese)

1. All My Imanishi wants for Christmas is a givlfriend.

o

Thevre’s yust one thing I eat.
3. Idon't even wish for water.
4. What more can Mr. Imanishi do?

5. I won't make vou happy.

[

~1
[

eh
|

M e
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Appendix D: Translation Test (Japanese-English)

2. fEril thouser ALl L
SO LA R ] I IR § PRI :

4 L /r: SRR

3 /\{H :"'L:I v (' i ; iy i RN [N

[N

—~

il F O

Sk
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Appendix E: Comprehension Test

| B S A _; RN \‘{L‘\
2 ELNEER L
3 4 oo AU -y ry2 g ‘ak;f\k\"w’*
| e % g A0 AN T LR NER P S N N
D
6. RE
.
S [
. R
| O.
1 2 3 4 ) 6 7 8 9 10 11 2 13 14 15
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Appendix F: Essay Writing

“Twant ( ) for myv Christmas present”

TR i [ A€
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Appendix G: Questionnaire

B O AN
B O A

BN A e
B Jr e
Y

o)

7

Sk
hJ!
—

-

RBFLERAOTEREERTIIENEERDLLIILGHERS

{RKAZBHBL TREBER T D LN DL o-ERS.

(o]
o

FURBORBIZEDOE T EAHETTERTESLIGo12E8S.

AREBZHECAIYF N ZEES.

S|HEBZHL NAUTLVERS.

BlREIBEEET NAMTULV-LES.

TIREBEECHAFNEZERS,

8lA BN IN—H ILHE o1,

IEERDEFBOIRELY, BOIZRYMEOHTI-EES.

7R M # KA
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Appendix H: Table 7 to Table 13

Table 7
ANOUVA for M A, O.1 and the Conmrol Groups in Upper Proficiency Group

Soura2 8§ of RIS F »

Vasabulany test Berwzen gr 412 2 147706 15273 0.006
Withm 355006 G 3053

Total 653412 R

EJ Transiahon Banvaen 42624 2 21412 12482 G

Witlan 32471 43 1.7

Total 123294 0

JE Tianslation Between 421510 2 21253 9976 G000

Withm LG2235 48 21

Tanal 144 743 56

Compreleniion Berwaen 232G N 13 63 £ 505 o o
Within 33.624 15 1550
Teotal 114353

Essav Wanng Barvzen 3476 2 N NEVEYS G011
Wathin 2316 45 Gndn
Total 279z K

Term Exanunanon Betwaen A0 > s aag ¢330 1o

Withi 365294 4 THL

Tetal 3TO.3EA G
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Table §

Mulriple comparison by Tukev HSD Benveen M. A, O.1 and the Control Group in

Lpper Proficiency Group

Daffersnce

Standard 21 P
Dependant vanablz i Group 1) Group man
Vecabulary MA oL e 0.95 009
Contral R 095 00
0Ol MA =212 093 0.09
Control 37 095 (.00
Controd MA -582 1.9 0364
01 -3 193 000
Translation 1 Enghsh-Tapansse» NMA 01 093 047 010
Control 224 047 0030
01 AMA - 94 043 030
Conuol 1.26 045 062
Control MA =224 04 .00
01 -1y 9.4 002
Transtation tJapansse-Enghsh, MA O.L 1os 450 G
Control oy 030 .00
01 MA BNES 050 010
Control 114 0.50 Q.06
Control MA 224 .50 (. (0
01 -1 G .30 006
Compreh2nsion MA 0L -0.06 047 099
Control 147 047 0.01
0l MA 0.06 047 099
Control 153 047 00l
Control MA -1 47 047 0.0
QL -G5S 047 0.1
Ratz of Exprassion Use i Essav Wnitmg MA oL RUAtE 008 061
Contral 16 0o 010
OL MA 007 .08 061
Control 023 008 .01
Control MA -6 0.03 0,10
0l <023 d.os 0.01
Term Exanunation MA 01 029 093 0.95
Control 0.76 095 0.0
01 MaA -0.29 093 (93
Control 447 0,97 .87
Contal AMA 076 R 4.70
0L 04 093 vaT
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Table 9

ANOTVA for M A, O1 and the Control Groups in Lower Proficiency Group

Sowse

SS

MS

F

Vacabulary 12t

Batwean

Within

Total

529647

R

15126

16990

3000

ET Transiation

Banvzen

Withi

11504

54704

e
as
.
-

Total 96 T Ry

TE Tianslaton Batveen 11412 2 STos 4712 PR
Within S8 008G 4G 1208
Total 5% 412 Bt

Comprshension Between 12,708 2 5353 2874 G068

Within

Total

AR

Essav Wrninag

Beruvaeny

Withie

Total

45

3091

2043

w4l

T2rm Exanunanen

Banvaen

Withig

Tetal

SO16.708

S075 294

i
Loy

{169
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Table 10

Multiple comparison Dy Tukev HSD Between M. A, Q.1 and the Conrrol Group in

Lower Proficiency Group

Ditfaranes

Standard 2oy P
Dapendant variable i1v Group 1 Group mean
Vicabulary MA oL 135 1.09 044
Contral 6087 109 ]
0L MA -1} 109 244
Control 4.71 100 0.00
Control MA -8.06 109 0.00
Ol 47 1.09 300
Translation « Enghsh-Japanesa. AMA Ol O 046 034
Contrat 113 0.46 0.032
01 MA -0 63 146 .33
Control 033 046 O43
Control MA -1.18 046 003
Ol BURR) 046 0.43
Translateon JJapansse-Englishy MA Ol (.29 038 G672
Conttrdl L1z 135 G.01
Ol MA -0.29 035 072
Control 0.3 035 0508
Control MA -1z .58 G.01
OrL 032 035 G.0%
Conmprehension MA Ol .00 051 1.0
Control 1.06 051 G111
01 MA 0.0 051 1.00
Control 106 051 0.11
Control MA -1.06 05 011
oL -1.06 (Ot 011
Rate of Exprassion Use m Essav Witme M A 01 [ 0.0 039
Control 013 00 012
OL MA S00T 00" 0.79
Centrol 0.08 00~ 06
Contiol MA S001F 007 012
01 0,05 007 .36
T2 Exanunation MA 01 2.00 443 0.59
Contral 241 443 053
Ol MA S04 4.43 (.59
Control 041 443 100
Contiol MA -241 443 085
ol 041 445 1.00

Nore. “P< .03
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Table 11

Wilcoxon-Mann-Whitney Test i Meldodious Approach Group

Ranwy
GROUP N Mean Rank Sum of Ranky

upger 17 2126 36150

loywyee 17 1374 23350

Total 34
Translation €£-J upper 17 2047 34300

forigesr 17 14 53 24700

Totat 14
Translation J-F upper 17 2226 378 50

loweer 17 12 74 21650

Total 34
Comprehension upper 17 1950 33150

lower 17 15 50 26350

Total 34
Fuuay Writing upner 17 1521} 25350

lower 17 1979 33660

Total 34
Term Examination upper 17 2594 44100

foweer 17 906 15400

Total 34

Test Statistics
Vocabulary Translation EJ Transiaton JE Compre Essay Writing Term Exam

Mann-Wintney U 20 500 94 000 63 500 110 500 105 500 1 000
Wicoxon W 233500 247 000 216 500 263 500 258 500 154 000
z -2217 ~1768 -2 855 -1210 -1 350 -4 451
Asynip Sig  2-taded 0027 0077 0004 0226 0177 0000

Grougmse Varabie Group
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Table 12

Wilcoxon-Mann-Whitney Test in Oral Interpretation Group

Ranks
GROUP N Mean Rank Sum of Ranks

Vocabulary upper 17 2079 35350
I 17 1421 24150
Total 34

Translation £-J upper 17 1932 33700
Jowese 1?7 1518 25300
Tetal 34

Translation J-E upper 17 2009 34150
lower 17 1491 25350
Total 34

Comprehension upper 17 1926 32750
lower 17 1574 267 50
Total 34

Essay Writing upser 17 1785 30350
lower 17 1715 291 50
Total 34

Term Exammation upper 17 2597 44150
lovier 17 903 153 50
Total 34

Test Statistics

Vocabulary Translation EJ  Translation JE Compre Essay Wrting Term Exam
Mann-Whitney U 38 500 105 000 100 500 114 500 138 500 0500
Wilcoxon W 241 500 258 000 253500 267 500 291 500 153 500
7 ~1939 -1438 1570 -1 114 -0207 4971
Asymp. Sig 12 taled: 052 0150 016 0265 0836 0000

Growpmg Varable Growup
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Table 13

Wilcoxon-Mann—Whitney Test in the Control Group

Rarics
GROUP N Mean Rank Sun: of Ranks

Vozaoulary upner 17 22 59 384 00

fowier 17 12 41 2000

Total 34
Translation £-J Hpoer 17 1679 28550

[P 17 18 21 300 50

Total 34
Translation J-E upper 17 2026 344 30

boyeer 17 14 74 25050

Total 24
Comprehenson upoer 17 1776 30200

lower 17 1724 29300

Total 34
Fusay Writiop upoer 17 1332 22650

lower 17 21638 368 50

Total 34
Term Examination upper 17 26 00 44200

loweer 17 900 15300

Tetal a4

Test Statistics
" Vogabulary Translation EJ - Translation JE Compre Essay Writing Term Exam

Mani-Whitney U 58 000 132 200 97 500 140 000 73500 0000
Wilcoxon W 211000 285 500 250500 293000 226500 153000
Z 3007 -0 437 -1 966 -0 160 2483 4934
Asynp Sig 2-tailled) 0003 0662 0049 0873 0013 0000

Grovpie Varable: Group
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